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CHAPTER I 
THE RESEARCH PROBLEM 
Statement of the Problem 
For many children about to enter adolescence, there is the happy expectation of 
increased freedom accompanied by dreams and fantasies of success in the classroom, on 
the athletic field, and in social encounters. Yet, as adolescence proper begins, it quickly 
becomes obvious to the adolescent himself, his peers, teachers and family that many of 
his dreams and fantasies of success have taken on a nightmarish quality1• Where 
certainty and self-confidence once filled his days, now the smallest questions fill him 
with doubt and anxiety. His every experience is magnified by his acute awareness of 
himself and the belief that he is the complete focus of everyone's attention. 
At no time other than the earliest stages of infancy is there a more volatile and confusing 
developmental leap than during adolescence. "During this period of growth--
comprising roughly the first two decades of life -- there is a progressive personality 
differentiation and integration" (Bios, 1962, p. 3). It is during this dynamic period that 
the young person renegotiates her position in the family establishing a new perspective 
from which to view her many relationships. Occupying this newly found place among 
family and friends, the adolescent faces a multiplicity of challenges brought to light by 
her changing perspective. The once simple task of being part of the family dinner, to cite 
one obvious locus ofinteraction in the family, often takes on the character of an obstacle 
1 Throughout the body of this paper the author will alternate the use of masculine and feminine pronouns 
to maintain awareness that the issues being discussed are factors in the developmental process of all 
adolescents. Issues and factors that are gender specific will be so noted in the body of the text. 
Additionally, the author has employed the term homosexual throughout this paper and intends this to 
reference both gay and lesbian adolescents. 
2 
course where relationships have become complex and often unfamiliar. Family intimacy, 
once easily obtained now requires a serious effort to maintain. 
The family table serves as a metaphor for a developmental plateau in adolescence 
where greater intimacy may be fostered and the potential to form healthy intimate 
relationships discovered, practiced and mastered. At this time the success or failure of 
the adolescent's attempts at forming affectionate and meaningful relationships is 
dependent upon both her ability to skillfully and honestly maneuver her way through 
complex relationships as well as upon the degree of social maturity present in her family 
and passed on to her through her interactions with and observations of her parents, 
siblings, peers, and significant adult mentors. 
As Blos (1962) stated, "We witness at adolescence a second step in individuation 
which leads in its final step to a sense of identity" (p. 12). According to Erikson (1968), 
many of the crises first faced during infancy and childhood will now resurface and again 
the adolescent will need to discover pathways that foster continued development. Yet, if 
these crises were never successfully addressed at their first appearance, this second 
appearance may overwhelm the adolescent, resulting in emotional withdrawal and 
physical isolation as a protection against the surrounding society. 
To navigate this difficult developmental period, adolescents develop defense 
mechanisms that are aimed at maintaining a balance between their need for individuation, 
assertion and personal identity development, and their need for connection, support and 
socialization. Maintaining this balance is crucial for success in psychosocial 
development. As Mahler (1968) pointed out, the adolescent's ability to participate in 
life-giving intimate relationships as an adult depended largely upon the degree and kind 
3 
of support received as a teenager. For those adolescents who are members of a minority 
or cultural sub-group, the vicissitudes of this developmental stage are further complicated 
by their isolation from the overall population. The isolation of the homosexual 
adolescent from her parents, siblings, peers and other significant adults may create an 
environment hostile rather than nurturing to her identity development and socialization. 
This isolation may result in a teenager who experiences the anxieties of this period 
without the support of any nurturing community. Isolated from both her family and peer 
group she is confronted with images promoting self-doubt or even self-hatred. The 
homophobia and heterosexism of the larger society may all but extinguish what little self-
acceptance and self-esteem she may have once possessed. "The one-in-ten gay and 
lesbian children who absorb these attitudes and [come to] realize their sexual orientation 
during preadolescence and adolescent years become victims ofthe[ir] parents' 
homophobia" (Besner, & Spungin, 1995, p. 47). 
Researchers (Malyon, 1981; Remafeidi, 1987; Troiden, 1989; Besner, & Spungin, 
1995) have observed that both the emotional and psychological developmental processes 
of self-identified homosexual adolescents differ from heterosexual adolescents in that the 
self-identified homosexual adolescents are directly affected by the hostility of the greater 
society. The degree of cultural stereotyping present in the media alone draws negative 
attention to these self-identified adolescents. As a result of this negative attention the 
self-identified homosexual adolescent's needs for defensive protection may be greater 
than those ofhis heterosexual counterparts. 
Since Kinsey's (1948) landmark survey of male sexual practice there has been 
ongoing debate as to the percentage of the population that is homosexual. A 1989 Kinsey 
Institute study reported in the journal, Science (1990), estimated that 1.4 percent ofthe 
adult male population had frequent homosexual contacts. An additional 1. 9 percent of 
men had adult homosexual experiences whose frequency was characterized as 
"occasional." Taken together, these two groups represent 3.3 percent of the adult male 
population (Fay, 1990). 
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Not only is the percentage of the population who may be homosexual brought into 
question by these research findings, additionally, developmental psychologists are not 
unanimous in their assertion of the age at which one comes to "know" one's sexual 
identity. These are significant questions, yet they need not preclude our examination of 
the internal dynamics ofthose adolescents who self-identify as homosexual. For 
purposes of this study and for the sake of greater understanding of this population, the 
fact of an adolescent's self-identification as homosexual renders less urgent the 
conversation of the percentage of the population who is homosexual as well as sets aside 
the search for the etiology of homosexuality. More importantly, the self-identified 
homosexual teenager lives in a world of negative stereotypes and misconceptions, which 
color the behaviors and attitudes of others. The behaviors and attitudes of others effect 
the self-identified homosexual's struggle for health and wholeness. The adolescent, who 
believes that she is homosexual, exhibits the anxiety and stress that accompany some who 
are alienated from society and this anxiety and stress may require intervention if she is to 
remain a healthy and productive participant in society. 
If an adolescent believes that he is homosexual, this conscious act of self-
identification may bring him to the attention of those opposed to his presence at home, in 
school, church, neighborhood and town. Self-identification as homosexual presents a 
5 
serious problem, for it is the act of conscious identification itself that potentially brings 
the adolescent face to face with the humiliation, stigma, homophobia, and violence of his 
own and others' reactions. Whether or not he is homosexual is not the most pressing 
issue. What deserves immediate attention is the adolescent's act of self-identification, for 
by this action he becomes a victim of the homophobia and heterosexism of the 
surrounding culture. On the one hand, the self-identified homosexual adolescent may 
benefit from his identification with the homosexual community where he may find like-
minded individuals with whom to share his concerns. Yet, on the other, he may suffer as 
a result of this identification being open to the homophobia of the general culture. What 
mental and physical health services, curricular programs, and community supports are 
available to help this individual navigate the remaining years of adolescent development? 
Whether the percentage of the population who is homosexual is 10 percent, 5.4 percent, 2 
percent, or even 1 percent, these individual members of our community are poorly 
understood and often the victims of ignorance and prejudice. 
Homosexual adolescents generally find themselves isolated from positive 
relationship role models. They live in a society frequently hostile to their self-
identification and relationships and, therefore, are often unable to seek out other openly 
homosexual people to develop a support structure, which may provide some familiarity 
and comfort (Cates, 1987; Herdt, 1989; Herdt, & Boxer, 1993). According to researchers 
(Malyon, 1981; McFarland, 1993), self-identified homosexual adolescents remain 
isolated as they attempt to develop relationships that are socially satisfying, 
psychologically healthy, and emotionally fulfilling. Besner and Spungin (1995) 
maintained that, as these adolescents become the targets of homophobia, they withdraw 
from society and become isolated. Becoming aggressive, they may release their 
frustrations on other homosexuals while also internalizing this aggression resulting in 
devastation to self-concept and in the adoption of self-destructive behaviors. 
It is possible that, as a result of the intense social pressure to conform to the 
heterosexual framework of adolescent relationships, the interpersonal and intrapsychic 
defense mechanisms adopted by self-identified homosexual adolescents may be more 
difficult to abandon. This prolonged defensive stance adopted by the self-identified 
homosexual adolescent may contribute to her inability to more fully participate in 
intimate and affectional interpersonal peer relationships during a developmental period 
when interpersonal experimentation is a vital part of the developmental process. 
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In an attempt to push back boundaries of isolation, society has created institutions 
that support those in need. These institutions frequently assist adolescents to deal with 
issues of isolation and intimacy. Yet, to the extent that schools and community 
organizations are preoccupied with helping adolescents deal with heterosexual boundary 
issues, they serve homosexual adolescents little, if at all. To the extent that community 
services are informed by the larger cultural prejudices against homosexual behavior, they 
negatively impact the development ofhealthy self-acceptance and self-esteem. To the 
extent that the social surroundings presume a heterosexual orientation, those teens 
struggling with issues of sexual identity may remain confused and doubtful. Defensive 
internal structures help all adolescents deal with the stress and anxiety of socialization. 
For homosexual adolescents these defensive structures may have been developed 
specifically to ward off overwhelmingly negative images resulting in increased stress and 
anxiety, and these resulting defensive responses may be more difficult to manage, 
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overcome and leave behind. In sum, then, the self-identified homosexual adolescents are 
little understood and poorly assisted by these institutions- family, school, social 
agencies, etc., - and run the risk of internalizing the anti-gay prejudices which surround 
them. More accurate knowledge of the internal dynamics surrounding the formation of 
self-identity in gay adolescents would lead, potentially, to better assistance and support. 
Background and Need for the Study 
Human psychological development involves reactions to and interactions with, as 
well as appropriation and assimilation ofthe environment in its complexity (Bios, 1962; 
Erikson, 1963, 1968; Troiden 1985, 1988, 1989; Cass, 1983, 1984). As development 
continues, an ever-widening circle of persons, beyond family and playmates, begin to 
impact the formation of a coherent sense of self. 
Crucial to the successful development of the human person is the establishment 
of a personal identity. Erikson (1968) pointed out that the human person's identity is 
"never established as an achievement in the form of a personality armor, or of anything 
static and unchangeable" (p. 24). Rather, human identity is the result of constant 
interaction with the environment. Messages presented in various forms act as catalysts in 
the formation ofhuman personality and identity. Experiences of the consistency of 
mother's or father's voice and touch carry within them the cues which call forth the 
emergent identity giving the infant its first "sense" of self related to some other 
individual. Erikson saw this process of personal identity formation taking place as a 
result of"two simultaneous observations: The perception of the selfsameness and 
continuity of one's existence in time and space and the perception of the fact that others 
recognize one's selfsameness and continuity" (p. 50). This exchange is central to the 
development ofhuman identity. 
Adolescence is a critical developmental period, but it has been preceded by 
significant developmental challenges during the first years of life. The infant, 
experiencing mother or father as constant and experiencing her needs being met, begins 
to develop a basic sense oftrust that can be outwardly observed in her reactions to the 
environment. This developing sense of trust forms the ground upon which her further 
development takes place. 
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It is this sense of trust that allows the infant to reach out in experimentation to the 
world around him. He may initiate interaction and discover that the world can and will 
provide a means of satisfaction and support for his actions. Through these experiences 
the infant gains a deepened sense of his autonomous self and a sense of satisfaction that 
will later result in an ability to regulate the sense of guilt that rises out of his experience 
of his parents as objects ofboth love and hatred. 
As the infant continues to grow gaining more and more use of her physical body, 
this sense of trust infuses her whole life. As her ability to move about grows, she 
separates from her parent and develops a sense of autonomy without which she might 
never initiate action leaving her an unproductive member of society adrift in every 
shifting current and trend. If she is unsuccessful in establishing herself as an active 
member of society, she will remain at the mercy of the other more active and productive 
members of her peer group (Erikson, 1968). The development of a sense of autonomy 
and the resulting potential for personal initiative rest squarely upon that all-pervasive 
sense of trust first established between the caregiver and the helpless infant. Now, as the 
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child progresses in development becoming more and more a socialized "individual", she 
will begin to seek out additional companions with whom she may accomplish tasks. Play 
takes on a deeper meaning for the child at this time as she works out the rules and comes 
to understand the expectations of others with whom she plays. Kegan (1980) described 
this developmental step as an evolutionary motion, a "pool" of ideas, feelings, 
expressions, and sounds which are constitutive of the formation process ofhuman 
identity. 
The distinction of self from others sets the stage for the continued formation of 
identity which Mahler (1968) and Erikson (1963, 1968) saw as the central psychological 
achievement of the infant. The infant now has a sense ofbeing more than his feelings. 
Prior to this achievement the infant did not distinguish between feelings and self, now the 
distinction is impossible to ignore. The process once begun continues throughout life 
(Kegan, 1980). As the infant continues to develop physically, his experience ofthe world 
begins to deepen. He now stands alone developing a new sense of autonomy, of being 
separate from the object of his experience. For this developmental journey to continue, 
the child needs an environment that is supportive, one that protects him from 
overpowering shame and doubt. The constant support of his caregiver shields him in his 
vulnerability from the world (Erikson, 1963, 1968). 
Individuation and identity formation are ongoing processes. They are the 
stepping stones along the pathway linking adolescence with later psychosocial 
developmental stages. Individuation and identity formation lead to a sustained sense of 
personal identity. The adolescent's continued identity development and separation from 
her parents takes place at this time, leaving her in a "new place" within the family. 
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In order to progress developmentally, each individual must successfully undertake 
an age-appropriate resolution of the ongoing dialectic of separateness and 
connectedness which ideally results in an optimal balance between individuation 
(self as individual) and interdependence (self as related to other). (Allison, & 
Sabatelli, 1988, p. 3) 
Adolescent development is not restricted to the interpersonal level and, as the 
adolescent develops interpersonally, shifts in perspective and awareness of the self also 
occur on the intrapsychic level as one attempts to find a comfort zone with oneself. 
An important dynamic involved in the intrapsychic process of development as 
outlined by Bios (1962, 1967), Elkind (1967, 1979, 1985), and Lapsley (1985, 1985b, 
1988, 1989, 1993), is the experience of adolescent egocentricism. Elkind (1967) defined 
egocentricism "as a lack of differentiation in some areas of subject-object interaction" 
(p.l 025). In other words, egocentricism signifies an inability to de-center, to attune 
oneself to the other, and is, therefore, a sign of immaturity and a stumbling block to 
interpersonal connectivity. As the individual moves through the developmental process, 
each successive stage acts as the catalyst moving the adolescent from one egocentric 
behavior to the next that is specific to age and developmental position. Adolescents 
living in an environment rich with models of relationship and intimacy do have a 
developmental advantage over adolescents who are either unaware of these relationships 
and intimacies or who live in an environment empty of them. These models help the 
adolescent internalize attitudes and behaviors, which are, hopefully, less self-centered 
and self-serving, thus allowing for a gradual abandonment of the "egocentric" position in 
early adulthood. 
Adolescent egocentric ism is apparent in the social interactions of teens. 
Adolescents, whose attention is principally self-centered, believe that they are the very 
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center of each and every other person's attention and anticipate the reactions of other 
people to themselves. Elkind (1967) himself referred to this as a characteristic "failure of 
thought" leaving the adolescent with the belief that he is indeed the very center and focus 
of the attention of others. At the same time, "while the adolescent fails to distinguish 
between his own concern for himself, he tends to over-differentiate his feelings from 
those of others and he comes to regard himself, and particularly his feelings, as 
something special and unique" (p. 1030). The over-differentiation ofhis feelings from 
those of others may be seen as an ego defense where the separation and exultation of his 
feelings as more intense and completely different allows him to develop a "mythology" 
or "fable". "This complex ofbeliefs in the uniqueness of his feelings and ofhis 
immortality might be called a personal fable, a story which he tells himself and which is 
not true" (p. 1029). These dynamics of egocentricism as exhibited in imaginary audience 
and personal fable ideation seem to diminish with the continued experience of the real 
audience, and a growing appreciation of one's similarities with others. 
Whereas Elkind (1967) described adolescent egocentricism as a differentiation 
failure or "lamentable feature," characteristic of adolescent development and needing to 
be overcome, Daniel Lapsley ( 1993) recognized the value that this concept held for the 
study of adolescent development. He described this egocentricism not as a differentiation 
failure but as a necessary and potentially helpful aspect of identity formation. Elkind 
( 1967) described imaginary audience as the tendency of the adolescent to see the self as 
the center and focus of others' attention leading to a tendency to anticipate the reactions 
of others to the self in real or imagined situations. Lapsley (1993) recognized this as a 
crucial aspect of development that is, as a positive and necessary part of the 
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differentiation process and vital to the successful completion of identity development. A 
working definition of this ideation based upon Lapsley's work may be a defensive and 
restive concomitant of adolescent ego development that is constructed during the 
separation-individuation process that functions as an important coping mechanism 
contributing to the resilience of the adolescent as one faces the trials and crises of 
growing up. For this research, adolescent egocentricism is seen as a means to further 
differentiation and healthy development and is vital to the continued socialization of the 
adolescent. These so-called "defensive structures" serve the useful purpose of helping 
the adolescents adjust to the perceptions of others- to see themselves as they are seen. 
These mechanisms also begin the process of creating a history, or sense of oneself as 
shaped by unique personal forces, circumstances, and conformity to one's uniqueness as 
an individual. 
Identity formation includes numerous elements and hurdles. Elkind (1967) has 
identified two intrapsychic phenomena or aspects called imaginary audience [IA] ideation 
and personal fable [PF] ideation, which give us a window on the psychic life of the 
teenager. By imaginary audience, Elkind (1967) is referring to the common experience 
of adolescence where teenagers construct an attentive and judgmental audience. This 
audience serves to reinforce the ego strength of the adolescent as she moves through the 
process of individuation in an attempt to establish a greater sense of independence. Up to 
this time in development, the adolescent's parents had provided the necessary ego 
support. Yet, as she continues to progress developmentally, the adolescent creates greater 
distance between herself and her parents in an attempt to forge a new and deepening 
awareness of herself as an individual and member of a community of peers in 
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relationship. Where the parent once provided the support necessary for her experiments 
in peer relationship, perhaps pushing the adolescent into new social roles, the imaginary 
audience now provides the opportunity and catalyst that allow the adolescent to continue 
to experiment with social role playing. Were it not for the presence of the imagined 
audience and its approval and disapproval, Lapsley proposes, the adolescent would have 
no one upon whom to rely for support and would therefore be forced to retain parents as 
the primary means of ego support and social relationship. It is the adolescent's imagined 
relationships and imagined intimacy that provide the necessary practice for future 
relationships and intimacies with real members of a peer society. 
By personal fable ideation Elkind (1967) is referring to those fantasies and 
thoughts regarding self-identification and self-awareness of personal strength, 
uniqueness, invulnerability and importance. These ideations allow the adolescent to 
establish and maintain both real and imagined relationships while at the same time 
maintaining an emotional stance that elevates feelings to a place of importance all their 
own. The intensity of these imagined peer relationships can be maintained only if there 
remains a belief that one is unique and invulnerable to the criticisms and attacks of 
others. This belief acts as a buffer shielding the adolescent from the continual awareness 
that he is being judged by those with whom he is in relationship therefore allowing him to 
further experiment with personal relationships. Thus, through the mechanism of 
imaginary audience, the adolescent surrounds himself with a critical and supportive peer 
culture, and through personal fable is able to forge a unique sense of self and deal with 
disapproval and criticism. By focusing on these aspects of development in homosexual 
teens, researchers will be able to better appreciate the vicissitudes and differences in the 
identity formation of self-identified homosexual youth from their self-identified 
heterosexual counterparts. 
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The imaginary audience created by the adolescent as a defense against the erosion 
of other ego supports plays a positive and central role in the continued integrity ofthe 
adolescent ego. Consideration of how others view him helps the adolescent appreciate the 
larger social milieu in which he must necessarily operate. As the adolescent becomes 
increasingly aware that others are not solely focused upon him as the object of their 
attention, and is increasingly able to take the perspective of these others, imaginary 
audience begins to fade leaving the adolescent with a new sense of belonging to a 
community of real individuals. It is within this community of real individuals that the 
adolescent first discovers that the feelings and beliefs of others are in many ways similar 
to his own. Sharing feelings and beliefs allows for the capacity for intimacy in human 
relationships, gradually removing the need for imaginary audience. Both internal 
defenses and external supports are necessary, then, for the adolescent to develop 
successfully. 
Homosexual adolescents face their developmental hurdle with two challenges: a 
potentially more hostile environment and more harsh, punitive intrapsychic ideations. In 
other words, if the developmental process of adolescence is difficult for the heterosexual 
individual whose models, cues, conscience, and ego identity are all in tune with the 
dominant culture's attitudes and beliefs regarding sexual intimacy, how much more 
difficult might it be for the adolescent who is unsure of sexual orientation and thus a 
critical component of identity? Adolescents who are unsure oftheir sexual identity, as 
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well as self-identified homosexual adolescents, face a dual problem not shared with their 
heterosexual counterparts. 
In sum, Lapsley (1993) maintained that, imaginary audience is diminished on the 
cognitive plane by the gradual differentiation between one's own preoccupation with 
oneself and the thoughts of others. On the affective plane, he maintains that one's 
personal fable is overcome by the gradual recognition of similarity and integration of the 
feelings of others with one's own feelings. One might then ask oneself how do 
homosexual adolescents fare in their struggle to achieve a healthy differentiation and 
integration of personal identity? Certainly, the homosexual adolescent's preoccupation 
with the attention of others and the feeling that one is the center of and the object of 
others' attention is a strong perception. In this case the imaginary audience and the real 
audience may merge to become a threatening and judgmental audience whose hostility is 
in evidence in the daily experiences of these adolescents. Derogatory remarks and slurs 
about homosexuals are common among adolescents as anyone working with teens will 
attest. 
Additionally, if personal fable ideation is diminished by a growing capacity for 
intimacy, then adolescents who are unsure of their sexual orientation as well as self-
identified homosexual adolescents may harbor some confusion and doubt and remain 
largely unable to experiment with intimacy. Many, if not most, live in communities 
where intimacy between same-gender parties is considered taboo and unacceptable and 
may even be illegal. 
For all adolescents, the socialization experiences of this developmental period 
contribute to the successes and failures of their further psychosocial development. Harsh, 
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critical, negative voices "on the outside" contribute to a poor and debilitating sense of 
self unless the adolescent has opportunities to critique these voices. Those opportunities 
come most often from supportive peers and adults. Homosexual adolescents without the 
support and love of peers and adults run the risk of a truncated or distorted identity. 
Their ability to participate in life-giving intimate relationships as adults, theoretically, 
depends largely upon the degree and kind of support they receive as teenagers through 
healthy models of relationship and through words of encouragement and acceptance. The 
homosexual teen faces greater hurdles and obstacles in negotiating the path to maturity. 
PUipose of the Study 
The purpose of this study was to identify and compare developmental differences 
in the way self-identified homosexual adolescents and self-identified heterosexual 
adolescents use imaginary audience and personal fable ideation in the process of identity 
formation. Furthermore, correlations between the levels of imaginary audience and 
personal fable ideation and the responses to the subscales on the California Psychological 
Inventory [CPI] were obtained to identify key areas and the degree of difference in 
identity development for self-identified homosexual adolescents as compared with the 
development of self-identified heterosexual adolescents in general maturity as measured 
by the CPl. 
It is hypothesized that if differences exist between the developmental processes of 
individuation and identity formation in self-identified homosexual adolescents and that of 
self-identified heterosexual adolescents, these differences could negatively impact the 
ability of the self-identified homosexual adolescents in a variety of ways affecting such 
aspects of development as motivation for success, ability to adjust to peer culture, and 
comfort with issues of vulnerability, self-acceptance and intimacy. Again, these 
differences may ultimately make the self-identified homosexual's experience of 
adolescence a more complex developmental process than the experience of the self-
identified heterosexual adolescent. In light of this possibility, research is needed in this 
area to identify developmental differences faced by self-identified homosexual 
adolescents. 
Rationale for the Study 
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The conceptual framework for this study was based upon Erik Erikson's (1963, 
1968) stage theory of identity development, David Elkind's (1967) theory of adolescent 
egocentricism and upon Daniel Lapsley's (1993) "new look" or integrative theory of 
adolescent ego development. Erikson's theory was outlined previously in the 
"Background and Needs" section of this study. At this point a brief review of the work of 
Elkind (1967) and Lapsley (1993), dealing with adolescent stage theory, will be helpful. 
Elkind's (1967) theory rests upon the work ofPiaget and other Cognitive 
Developmentalists. It relies upon progressive cognitive development to move beyond the 
egocentricism specific to one's current cognitive developmental stage. He refers to the 
specific result of each stage as "characteristic differentiation failures which are 
lamentable features of development" (p. 1 028). 
Lapsley (1993) stated that, as the adolescent goes through each successive stage, 
he is more capable oftaking the perspective or role of the "object other" with which he is 
relating. Selman ( 1990) has defined this process as "the child's capacity to differentiate 
and integrate the selfs and other's points of view through an understanding ofthe 
relation among the thoughts, feelings, and wishes of each person" (p.1 0). 
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In adolescence, youth experience both cognitive and affective dissonance 
resulting from these progressive moves. According to Lapsley (1993), during the 
developmental process both imaginary audience and personal fable ideation play a 
constructive role. Unlike Elkind (1967), Lapsley's (1993) "new look" suggests that these 
ideations are "not merely unfortunate and lamentable features of adolescent 
development, but are, in fact, important coping mechanisms that contribute to the 
resilience of adolescents as they face the travails of growing up" (p. 567). Lapsley posits 
that the diminution of these two ideations results from the adolescent's continued 
exposure to the reality of others' ideas and perceptions in the social cognitive setting. 
This diminution allows for the movement to the next level of "perspective taking" where 
the adolescent is now capable of seeing the difference between what she holds as object, 
and what is held as object by others. As the perceptions of others are seen to be different 
from her own perceptions, the reality of the subjectivity of the other becomes a more 
permanent factor in her conscious life. 
As the adolescent becomes more comfortable with his new status, he becomes 
more satisfied with himself and with his social interactions in general. Yet, the 
adolescent who is faced with an ever-growing awareness that he is unlike others will be 
plagued with questions regarding the "rightness" or "wrongness" of these differences. 
Additionally, as Lapsley has pointed out, if further healthy development is dependent 
upon the diminution of imaginary audience and personal fable ideation allowing for a 
greater awareness of the reality of intrapsychic and interpersonal relationships, then the 
developmental path of the self-identified homosexual adolescent may be less easily 
navigated. As Malyon (1981) observed, friendships for homosexual adolescents rarely, if 
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ever, include acceptance and ease of identification. On the contrary, homosexual 
adolescents are forced to hide from their friends, family, and peers in order to maintain a 
place in society (Herdt, 1989; Malyon, 1981). On the other hand, if the adolescent has 
found that he has been supported and accepted by his peers, he may be more inclined to 
self-acceptance as well. Those adolescents living with social acceptance will find self-
acceptance is enhanced. Conversely, those adolescents who believe they must not share 
their feelings and desires will .continue to doubt their own "acceptability" in their social 
surroundings and in their intrapsychic world as well. 
Over time, the self-identified homosexual adolescent may very well find herself 
less able to deal with questions of difference. Unable to honestly approach society in the 
communities of her peers, teachers, and family members, self-identified homosexual 
adolescents may be ill equipped to reflect upon diversity as a rich and vital source for 
creativity and expression. Unlike her peers who have self-identified as heterosexual, and 
therefore may be more likely to find acceptance, the self-identified homosexual may find 
at times that she is intolerant even of herself. This intolerance may lead directly to a 
serious lack of self-acceptance and additionally to an inability to share herself with 
others, further crippling her in her attempts to discover and deepen her sense of self-
acceptance as well as her tentative approaches at intimacy with others. 
Lacking a capacity for intimacy with herself as well as with others, the self-
identified homosexual adolescent may find it more difficult to approach society as a 
productive member since she lacks the capacity for self-acceptance and self-confidence 
necessary for deep and meaningful membership in society. It is easy to see how such 
adolescent outcasts quickly become less able to approach others in freedom and therefore 
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less able to find the support and assistance necessary for continued healthy psychological 
growth. The reciprocal relationship of these developmental challenges on the road to 
intimacy and identity make the study of adolescent intrapsychic and interpersonal life 
both urgent and complex. 
Research Questions 
This study examined the developmental differences and difficulties faced by self-
identified homosexual adolescents as compared with self-identified heterosexual 
adolescents through an investigation ofthe following questions: 
1. Is the measure of imaginary audience ideation greater for self-identified homosexual 
adolescents than it is for self-identified heterosexual adolescents? 
2. Is the degree of personal fable ideation greater for self-identified homosexual 
adolescents than it is for self-identified heterosexual adolescents? 
3. Is the degree of achievement via conformity greater for self-identified heterosexual 
adolescents than for self-identified homosexual adolescents? 
4. Is the degree of achievement via independence greater for self-identified homosexual 
adolescents than it is for self-identified heterosexual adolescents? 
5. Is the degree of well being greater for self-identified heterosexual adolescents than it 
is for self-identified homosexual adolescents? 
6. Is the degree of independence greater for the self-identified homosexual adolescent 
than it is for self-identified heterosexual adolescents? 
7. Is the degree of self-acceptance greater for the self-identified heterosexual adolescent 
than it is for self-identified homosexual adolescents? 
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8. Is the degree of tolerance greater for the self-identified homosexual adolescent than it 
is for self-identified heterosexual adolescents? 
Significance 
This study investigated the relationship between identity development and social 
maturation in self-identified heterosexual and homosexual adolescents and aspects of the 
relationship between identity development and sexual orientation. Its purpose was to 
provide information concerning the differences and difficulties faced by self-identified 
homosexual adolescents possibly showing differences in degree of intensity and duration 
of this process for the self-identified homosexual. 
It has been shown that self-identified homosexual adolescents may differ from 
self-identified heterosexual adolescents in the degree of intensity oftheir experiences of 
imaginary audience and personal fable ideation. There is narrative evidence and evidence 
from the assessment of personality characteristics further confirming this difference in 
object relational concerns, and in light of these findings a more sustained and intensive 
effort to understand the developmental differences of homosexual teenagers is needed. 
Limitations 
The population for this study consisted of and was limited to self-identified 
homosexual adolescents and self-identified heterosexual adolescents currently enrolled in 
private, public or Roman Catholic high schools in the City and County of San Francisco, 
Contra Costa, Alameda, and San Mateo counties (Table 3). Tolerance among students in 
the San Francisco Bay Area may be greater than in many other areas of the nation. Since 
the early 1960s, in the San Francisco Bay Area, there has been a highly visible and 
politically active homosexual community. This community has purposely called 
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attention to itself and its needs and in so doing has raised the consciousness of the larger 
community to its presence. This community has also been very politically active in 
education and other programs designed to reach out to minority students. As a result of 
this activity, most public and many private and Catholic schools in the area have formal 
or informal programs in place to deal with issues of sexual orientation, cultural diversity 
and tolerance. As part ofthese formal or informal programs, issues of importance to the 
homosexual community are addressed. This has led to the creation of a more visible 
adolescent homosexual community, which has also become increasingly politically 
active. The degree of visibility brought to the homosexual community as a result of their 
political and civic involvement alone has helped create an environment that may be more 
tolerant of differences among its membership. This tolerance may have affected the 
results of this study and therefore the results may not be generalizable beyond the 
geographic population studied. To the extent that difficulties and hurdles in development 
have been found however, we might hypothesize that less open and less tolerant 
environments may lead to even greater struggles for those teens who are dealing with the 
issues of sexual orientation. Also, one may hypothesize that, regardless of the level of 
public tolerance, adolescents who identify as homosexual will face similar issues, 
concerns and intrapsychic hurdles. 
The power of any statistical analysis will be limited by the volunteer nature of the 
sample ofboth the homosexual and heterosexual adolescents. Generally, those persons 
willing to volunteer to participate in research such as this are highly motivated and 
therefore may come to the research with opinions, ideas, beliefs, and agenda that will 
influence their responses. 
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There remain many areas of influence that are beyond the control of any 
investigation like this such as the home environment and the practice and belief structures 
ofthe religions of the subject. Parental, familial, and religious influences have been 
shown to influence the belief structures of adolescents (Cates, 1987; Erikson, 1963, 
1968;Levy-Warren, 1996; Savin-Williams, 1989). Adolescents growing up in an 
environment that is intolerant of others may have a tendency to exhibit the same 
intolerance toward people who are in any way different from themselves. 
Because of the nature of any study dealing with issues of sexual orientation and 
identity development, there is a possibility that only those adolescents who have 
previously "come out" would have been available to the researcher. The process of 
coming out and the sense of empowerment that this brings may also have had an effect 
upon both the statistical and narrative outcomes of the study. Just how heterosexual and 
homosexual adolescents differ in the ways they negotiate these intrapsychic mechanisms 
of defense, is potentially helpful in our efforts to understand the developmental process of 
adolescents whose sexual orientation may differ. 
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Summary 
The experience of adolescent development brings a renewed movement forward 
in the development of identity. This experience for the self-identified homosexual 
adolescent may be more complex than it is for self-identified heterosexual adolescents 
resulting in developmental differences. This study proposed to examine the 
developmental differences and difficulties faced by self-identified homosexual 
adolescents as they progressed through the process of identity development and 
compared it to the development of self-identified heterosexual adolescents. 
Hypothetically, the intrapsychic and personality trait differences between these two sets 
of adolescents will lead to a greater understanding of the process of identity development 
for homosexuals and, furthermore to the development of curricular and counseling 
programs to assist them with these differences. 
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Definition of Terms 
Adolescence 
A period between puberty and maturity as well as a state of mind. Approximate ages are 
12-21 for females who mature earlier than males, and 13-22 for males. Adolescence is 
a time marked by rapid change both physically and emotionally often referred to as the 
most turbulent period in the development of the human person from dependencies to 
independence, from psychological enrichment in the family of origin to emergent 
independence the family of origin. 
Autonomy 
The state of self-regulation. Erikson (1963, 1968) saw autonomy as having a vital role in 
the processes of socialization for the adolescent allowing him to move out on his own 
into society. Autonomy is a necessary quality for an adolescent to possess if he is to 
experiment, develop, and maintain healthy intimate relationships with his peers. 
Assumption of Heteroeeneity 
The assumption held by many persons that all persons are the same having similar 
psychological, emotional, sexual, and affective needs and whose actions, choices, and 
behaviors are similar (Herdt, 1989). 
Assumption of Heterosexuality 
The assumption held by many persons that all other persons they meet are heterosexual 
having similar psychological, emotional, sexual, and affective needs and whose actions, 




A process whereby an individual comes to recognize his/her sexual orientation as 
homosexual or heterosexual. Troiden (1989) identified four basic steps in the process of 
coming out: sensitization, identity confusion, identity assumption and commitment. The 
adolescent first becomes aware that there is a difference in his awareness of others and 
develops a sensitivity to this difference. A result ofthis sensitivity is confusion. The 
adolescent sees other members of his peer group experimenting with opposite gender 
play and relationships and begins to wonder just "what is wrong" with his own attraction. 
He is aware that he is somehow "different". When and ifhe becomes more socialized 
and develops friendships with other adolescents with whom he may trust his same-sex 
attraction, he begins to develop an identity that is in line with his feelings and attractions. 
As this identity becomes more present he eventually reaches a point in development 
when he may own or acknowledge his same-sex attraction and bring this awareness to the 
attention of others as he sees a need for this knowledge to be shared. 
Differentiation 
The process by which an individual gains a sense of uniqueness, a separateness from 
other persons. In the family system, a process by which individuals separate while 
maintaining some connection within the family system leading to greater autonomous 
thought and action. 
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Eeocentricism 
A Piagetian concept having to do with speech and thought centered upon the self. In 
Elkind's (1967) work, a differentiation failure leading to excessive self-centered thought. 
In the adolescent, a characteristic failure of thought leaving the adolescent with the belief 
that he is the center and focus of the attention of others. 
Formal Operation Thoueht 
A Piagetian stage of thought beginning around 12 years of age characterized by the 
capacity for logical thinking, abstract reasoning, and conceptualization. 
Heterosexism 
Prejudice, antagonism and intolerance shown by heterosexual persons toward 
homosexuals; a form of discrimination. Heterosexism designates, in particular, those 
critical social structures which proscribe heterosexuality as the only "natural" sexual 
interest. 
Homoerotic 
Relating to same-sex attraction, both emotional and physical characterized by a tendency 
for erotic emotions to be centered on a person of the same sex. 
Homophobia 
General term referring to the fear and discomfort one experience in certain situations 
when confronted by homosexual persons. Homophobia may be expressed in actions or in 
attitudes arising out of the fear and discomfort experienced when homosexual persons or 
ideas relating to homosexuality confront an individual. 
Homosexual Identity 
Homosexual identity refers to a perception of self as homosexual in relation to a social 
setting (imagined or real). A perception of self as homosexual assumes the form of an 
attitude, a potential line of action toward self, that is mobilized in relation to social 
settings, especially those defined as romantic or sexual (Troiden, 1985, 1989). 
Identity 
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"A subjective sense of an invigorating sameness and continuity" (Erikson, 1968, p. 19). 
A resulting sense of continuity brought about by successive "conversations" with others, 
through which one comes face to face with oneself as reflected by one's corespondents. 
Identity Formation 
The process by which one achieves acceptance of self and acceptance of others. This 
process is most frequently seen as a developmental stage process through which one must 
move successfully mastering age-appropriate tasks as one moves through the various 
stages. 
lma~:inary Audience Ideation 
A working definition based upon Lapsley's work for this ideation may be a defensive and 
restive concomitant of adolescent ego development that is constructed during the 
separation-individuation process that functions as an important coping mechanism 




The process by which a person becomes increasingly differentiated from a present or past 
relational context opening the individual to greater clarity and awareness of the self and 
the object-other. 
Internalized Sti2ma 
Feelings of shame, guilt, and moral weakness resulting from the internalization of 
judgments about the selfbased upon societal perceptions alone (Herdt, 1989). 
Introjection 
A term referring to the formation of a subjective image of an object and the transfer to it 
of emotional energy previously given to the object itself leading to the reformation and 
revision of one's attitudes and behaviors, with values and expectations to be more in line 
with that group by whom one wishes to be accepted. 
Invulnerability 
One of the three subscales measured by the New Personal Fable Scale. This subscale 
measures the adolescent's sense of safety and is indicative of the formation of a personal 
mythology and fantasy life. This ideation is a defense mechanism that helps protect the 
adolescent ego at a time when the individuation process as eliminated the parents as 
primary ego supports. Theoretically, the level of this measure should diminish as a result 
of the adolescent's continued exposure to the reality ofhuman interpersonal relationships. 
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Latency 
Term designating that period of development between the genital stage and early 
adolescence when there appears to be a diminution of sexual drives allowing for the 
focusing of energies toward other important developmental tasks. Blos (1962) pointed 
out that all sexual fantasies are not eliminated during this time, but that the vast majority 
of sexual fantasies are overcome by a heightened sublimatory activity. 
Object Relational Ideation 
Object relational ideation describes the private interpersonal fantasies that prepare the 
adolescent for true interpersonal relationships. They are make-believe ideations and act 
as prepar~tions for actual interpersonal experiences (Lapsley & Rice, 1988). Object 
relational ideations are "trial actions" or "visions of the self' (Josselson, 1980), allowing 
the adolescent a safe stage upon which to act out his possible role in interpersonal 
relations. 
Omnipotence 
One of the three subscales measured by the New Personal Fable Scale. This subscale 
measures the adolescent's sense of power and is indicative of the personal energy and 
strength of the mythology and fantasy life created by the adolescent. This ideation is 
considered a defense mechanism that helps protect the adolescent ego at a time when the 
individuation process has eliminated the parents as primary ego supports. Theoretically, 
the level ofthis measure should diminish as a result of the adolescent's continued 
exposure to the reality of human interpersonal relationships. 
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Personal Fable Ideation 
Elkind (1967) describes personal fable as a psychological ideation that results from a 
characteristic differentiation failure of adolescence and is characterized as a lamentable 
feature needing to be overcome. The adolescent experiences his feelings and interprets 
them as being unique and separate from those of his peers. He is removed from the 
experience of others and unable to share his feelings with them. In this sense he is 
invulnerable. Lapsley (1993)saw this ideation as a defensive and restive concomitant of 
adolescent ego development that is constructed during the separation-individuation 
process that functions as an important coping mechanism contributing to the resilience of 
the adolescent as one faces the trials and crises of growing up. Adolescents construct 
fables about themselves stressing the themes of personal uniqueness, omnipotence, and 
invulnerability. 
Personal Uniqueness 
One of the three subscales measured by the New Personal Fable Scale. This subscale 
measures the adolescent's sense of permanence and individuality and is indicative ofthe 
degree to which the adolescent believes his or her personal reality to be unlike any other 
individual's personal reality. This ideation is a defense mechanism that helps protect the 
adolescent ego at a time when the individuation process has eliminated the parents as 
primary ego supports. Theoretically, the level of this measure should diminish as a result 
of the adolescent's continued exposure to the reality of human interpersonal relationships. 
Self-identified Gay. Self-identified Homosexual, Self-identified Lesbian: 
These terms refer to those whose affectional orientation is toward persons of the same 
gender. None are pejorative and all refer to those who consciously see themselves as 
homosexual. 
Self-identified Heterosexual, Self-identified Straieht 
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A person whose affectional orientation is toward persons of the opposite gender. This 
term may refer to both male and female persons. It is used for identification and labeling 
by those who consciously accept their identity as heterosexual. 
Sexual Identity 
A cognitive construct, a subset of self-concept referring to sexual ideation, behavior, and 
social intercourse. 
CHAPTER II 
THE REVIEW OF THE LITERATURE 
Research Overview 
This study examines an important aspect of adolescent identity formation. In 
particular, it attempts to discover differences in the process between self-identified 
heterosexual and self-identified homosexual adolescents. A critical component of 
identity formation for all adolescents is the abandonment of certain defense mechanisms. 
Specifically, this study hopes to shed light on the question: are the intrapsychic and 
interpersonal defense mechanisms of self-identified homosexual adolescents more 
resistant to development and abandonment than those ofheterosexual adolescents as 
these adolescents search for relationship integrity, maturity and healthy peer 
relationships? 
Psychosocial and ego psychologists have made important contributions to our 
appreciation of these processes. Erik Erikson (1963, 1968) and Peter Bios (1962, 1967) 
are foundational in that they have outlined the dynamic processes involved in identity 
formation. Both Erikson and Bios have made seminal contributions to the study of 
identity development in their classic works of adolescent identity formation, Identity, 
Youth and Crisis (Erikson, 1968) and On Adolescence: A Psychoanalytic Interpretation 
(Bios, 1962). Others have explored their work and contributed to our understanding of 
the process of identity formation in adolescents (Elkind; 1967, 1970, 1979, 1985, 
Gilligan; 1982, 1988, Isay, 1996, Kegan; 1982, 1994, Lapsley; 1985, 1993, Lapsley et al; 
1985, 1989, Selman, 1980). 
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Since the achievement of healthy identity is predicated upon the capacity to see 
ourselves as others see us and to see ourselves as uniquely the product of a particular set 
of past circumstances, talents, and qualities it is crucial that the processes that lead to 
self-understanding and self-acceptance be examined in depth. 
Identity Formation:The Contributions of Erikson and Blos 
Erikson (1968) saw identity formation as a process where both the subject-self 
and object-other have an active role in the ongoing formation of identity. He described 
identity formation as: "a process of increasing differentiation" (p. 23). Erikson (1959, 
1963) points to the fact that a child, through repetitive action, discovers the "self' as one 
who "achieves," and as "other than" the immediate surrounding environment. 
A child who has just found himself able to walk appears driven to repeat this 
action in an attempt to master the physical action itself as well as to further 
discover the new status and stature of 'one who can walk' with whatever 
connotation this happens to have in the co-ordinates of his culture's space and 
time. (p. 235) 
In a like manner, the development of a child's identity and self-esteem depends 
upon the growing conviction that one is going somewhere, becoming a defined self 
within a social reality. With the mastery of each successive developmental task, the 
individual becomes more and more distinct. The child has become the one who masters 
the physical world (Erikson, 1959, p. 235). Through social interaction and negotiation 
with members of a family, then peers and others, the child develops into a "defined self' 
within society. With each success comes the awareness of the approval of society, and 
with that approval comes the greater investment ofthe self in social reality. 
Erikson ( 1968) noted that the process of identity formation is a conversation 
between the subject-self and the object-other where reflection and observation occur 
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simultaneously. Being alive and active deepens one's involvement in reality and the 
intensity with which one shares with the object-others in one's experience. It is here, in 
"conversation" with the other, that one enters a place where who and what one really is 
can be met. Yet, "who" one truly is-- identity-- remains elusive "for we [are] deal[ing] 
with a process "located" in the core of the individual and yet also in the core of his 
communal culture, a process which establishes, in fact, the identity of those two 
identities" (emphasis Erikson) (p. 22). 
This process of individuation must begin somewhere and both Erikson (1963, 
1968) and Bios, (1962, 1967) placed the starting point in the relationship and interaction 
between the caregiver and the child. Bios (1962) pointed out that the "differentiating 
processes are effected by maturational stimulants simultaneously acting from within and 
from without in supplementary and complementary fashion, and are integrated in 
conformity with the maturational schedule of the body and the psychic apparatuses" (p. 
3). The continued developmental process brings with it varied tasks which produce 
moments of crisis that need to be mastered to insure the healthy continued growth of 
personal identity. 
In their work, both Erikson (1963, 1968) and Bios (1962) pointed out that each 
stage in the developmental process is dependent upon the preceding stage and integrates 
them. Individuals move through these stages in an invariant sequence, yet on a timeline 
that is unique for each person (Erikson, 1968). Additionally, the process of identity 
formation is not only an internal one. It relies heavily upon the influence and stimulation 
supplied by society. 
Erikson (1968) outlined the process of identity formation where each successive 
stage was predicated upon physical maturation and where successful mastery was 
predicated upon the successful mastery of the previous stage crisis. Each stage 
"formalizes a progression through time of a differentiation of parts .. .indicating 
that each item of the personality to be discussed is systematically related to all 
others, and that they all depend upon the proper development in the proper 
sequence of each item" (p. 93). 
These stages are, then, sequential, invariant, and hierarchical. Moreover, each stage 
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involves a crisis as a point of departure, a period of increased personal vulnerability and 
heightened potential. In moments of crisis when the developing person is brought face to 
face with the reality of choice, the opportunity for further identity development and 
enrichment is present. Erikson explains: 
It is this encounter [with reality], together with the resulting crisis, which is to be 
described for each stage. Each stage becomes a crisis because incipient growth 
and awareness in a significant part function goes together with a shift in 
instinctual energy and yet causes specific vulnerability in that part (emphasis 
Erikson) (p. 55). 
Each stage presents, then, a crisis to be addressed and mastered in order to successfully 
complete the movement to the next stage in identity formation. "Each successive step, 
then, is a potential crisis because of a radical change in perspective"( emphasis Erikson) 
(p. 55). 
Each of Erikson's (1968) eight successive stages of development, with their crises 
and tasks to be mastered, play an important part in the development and maintenance of 
human identity. Each of the first four stages with its tasks and crisis build upon one 
another creating a foundation upon which the adolescent will build deeper interpersonal 
relationships. These stages require the child to gain and master a sense of trust and 
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autonomy through which the individual gains and maintains a sense of completeness and 
stability in a world that seems at times to be in chaos. A sense of oneself accrues as trust, 
leads to autonomy, which then allows for initiative and planning. In the years of middle 
childhood, mastery of the world extends to mastery of knowledge and social skills needed 
to survive in society. At this point in development the preadolescent requires greater 
interpersonal and intrapsychic experimentation in order to maintain a healthy and 
consistent development movement. Preparation to leave the family requires a stronger 
sense of trust, autonomy, initiative, and industry. These issues are revisited in the 
adolescent's struggles at home, with peers and with others. 
Adolescent Development: Intrapsychic Defenses and Developmental 
Achievements 
In the period just prior to adolescence several important aspects of identity 
development begin to emerge in the preadolescent's struggle to take his place in the 
social world of the teenager. Achievements in the preadolescent social world help 
prepare the adolescent for further separation and individuation. During adolescence the 
self-regulating teenager will begin to rely less and less upon the approval of parents and 
other authority figures. Erikson (1968) saw the period of preadolescence as a kind of 
experimental theater where the preteen may try on one role after another until he finds a 
"niche which is firmly defined and yet seems to be uniquely made for him" (p. 156). 
Erikson (1968) further considered the processes of introjection, identification, and 
identity formation as steps by which the adolescent moves to integrate, elaborate, refine, 
and finally develop her own identity which is, in many respects, an amalgamation of 
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parental and societal models, expectations and rules and a direct result of the interaction 
ofthe child and society. 
Erikson (1968) further claimed that the individual must be able and enabled to 
integrate the values to which one has been exposed as one develops an identity that 
permits the individual to "fit-in" in society at work or at play. The experiences of the 
adolescent are culled to form that selfwhom he presents to the world. Yet, even this self 
is only semi-permanent and is again molded and shaped by each new experience. 
During what has been called "adolescence proper," the adolescent demonstrates a 
narcissistic quality. "The withdrawal of object cathexis leads to an overvaluation ofthe 
self, to heightened self-perception at the expense of reality testing" (p. 90). During this 
shift in attention from outward objects to inner subjective attachments, the adolescent 
focuses the greatest amount of energy upon the creation of imaginary realities that act as 
a means of support to the ever-changing and needy ego. Now, the ego is left with little 
connection to object-others as the adolescent withdraws from the control of the actual 
parents. The resulting lack of ego support due to this withdrawal from the parents is 
"counteracted by transient identificatory processes but also by the willful creation of ego 
states of a poignant internal perception of the self' (p. 98). The adolescent creates a 
world of imaginary relationships and fantasies that offer support to the weakened ego, 
maintaining a connection with the world of interpersonal relationships. At no other time 
"will he suffer so greatly from a confusion of roles" (Erikson, 1968, p 162). Yet, 
throughout this process of assimilation, repudiation, integration, and individuation, he 
continues to move toward a conscious awareness of self where the ease with which he 
rests with the self is significant of a level of integration necessary for success in future 
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intimate and generative relationships. "The various defensive measures employed during 
adolescence proper are under normal circumstances temporary emergency measures. 
They are dispensed with as soon as the ego has gained strength" (p. 123) allowing the 
adolescent to interact within his family and peer societies as he is known and as he knows 
himself to be. He has taken on a quality of reality that now has some permanence and 
thereby; lends stability to the adolescent's sense of self. 
For Erikson, attendingto the adolescent is more than just taking notice ofhis 
achievements. It is "of great relevance to the young individual's identity formation that 
he be responded to and be given function and status as a person whose gradual growth 
and transformations make sense to those who begin to make sense to him" (p. 156). This 
recognition of self, filled with meaning, is vital to the task of adolescence and acts as a 
support for the ego in times when ego strength has been weakened by the differentiation 
within the family system. The recognition of others and self-recognition is indispensable 
to the ego in the ongoing formation of the identity. 
In recent years there have been numerous studies in the area of identity 
development critical of Erikson's work. A central issue of gender bias remains at the 
heart of the academic criticism. Much of his work is based upon research chiefly 
involving white heterosexual males thereby excluding not only men of color but also 
women and members of the homosexual community. Gilligan (1982) in her 
groundbreaking work, A Different Voice~ expressed her concern that not only Erikson, but 
also other researchers had based their work on only a small part of the human community 
and in so doing developed results and theories that may not be inclusive. Jones (1996) 
was critical of Erikson's identity theory for its over-reliance on samples ofwhite, middle 
class males positing that this reliance therefore results in a theory that falls short of 
describing identity issues for all. 
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Other feminist theorists have criticized Erikson's identification of autonomy as 
being the goal of development in early adolescence. Again, according to Gilligan, et al. 
(1982), the female qualities ofrelatedness and connectedness are more important in 
women's development and resulting psychological health. More recent work by Gilligan 
(1988) suggests that neither autonomy nor connection in extreme forms is healthy and 
calls for a balance of both autonomy and connection for healthy development in all 
persons. 
Research involving identity development specifically dealing with the 
homosexual community has also been critical of Erikson's work for the same reasons 
cited above. Jennes (1992) argued against a strict application of Erikson's stage 
development theory and replaced it with a social constructivist theory pointing out that 
the construction of identity must not be understood outside the frameworks of 
sociocultural and historical contexts. 
Jennes (1992) approached development by first looking to the social construction 
of the categories that are used to identify individuals. One can see that the term "lesbian" 
carries with it significant meaning that may or may not have applicability for those who 
are so labeled as such in society. Rather than applying the category to the individual she 
suggested the redefining of the category so that it has concrete meaning for the individual 
and specifically applies to her lived experience. The category as it is expressed in society 
may have a negative connotation and therefore have no immediate application to 
individual women. Jennes maintained that the meaning of the category for the individual 
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must change as a result of the definition of the self for categorization to occur. The 
individual creates for herself the meaning of the term "lesbian" and with this creation of 
meaning she has defined and limited her reality. In this case, the individual is creating 
her world and its relational reality, rather than having some reality defined and limited by 
another thrust upon her in an almost violent fashion. The meaning of the term "lesbian" 
or "homosexual" must be rooted in the experience of the individual. Jennes maintains that 
self-identification carries with it the power that enables the individual to name the reality 
of her sexuality so that who she is remains a product of her own power and identification 
rather than being the product of some external social force that limits her freedom and 
self-possession. 
Savin-William ( 1989) was also critical of stage theories of identity development, 
maintaining that these theories are inconsistent and therefore, confusing. The 
experiences of many men and women fail to follow the sequence proposed by many 
theorists. In addition much clinical research points to the fact that the stage theories 
collapse upon themselves in the lived experience of development as they superimpose too 
rigid a construction upon the reality of people's lives. 
Although many are critical of specific aspects of stage theory, most agree that 
identity development involves a process that is both intrapsychic and interpersonal in 
nature. The intrapsychic life of the individual, her place in the family system, her 
relationships outside ofthe family system, as well as her social and cultural 
environments, all play some role in the development and ultimate outcome of the 
individual involved in the process. As we saw, the adolescent deals with external reality 
through the process of internalization. When faced with uncertainty, the preadolescent 
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and adolescent tum within to the audience of the experimental theater in an attempt to 
discover the necessary strength to succeed in the theater of the real. Two important 
defensive mechanisms that are part of the adolescent's experience and assist him in 
further identity development are imaginary audience and personal fable ideation. Each of 
these provide the preadolescent and adolescent with means to safely explore his 
experience without finding himself completely exposed to the external world. These 
ideations help provide the necessary buffer and support that allow him to begin to engage 
the greater social world. 
Imaginary Audience and Personal Fable Ideation 
To a certain extent, the vicissitudes of adolescence require the adolescent to tum 
his attention primarily toward the satisfaction of his own needs and his place in the very 
"center" of lived experience. This narcissistic focus means that he sees himself as the 
primary focus of all attentions within his experience. Elkind (1967) stated that "it is this 
belief that others are preoccupied with his appearance and behavior that constitutes the 
egocentricism of the adolescent" (p. 1030). 
This factor in the process of identity formation is the experience Elkind (1967) 
has called egocentricism. Originally coming 
from a strictly cognitive point of view (as opposed to the psychoanalytic point of 
view as represented by Bios (1962) and A. Freud (1946) or the ego psychology 
point of view as represented by Erikson (1959, 1963, 1968), the major task of 
early adolescence can be regarded as having to do with the conquest of 
thought.(Elkind, 1967, p. 1029) 
The adolescent, having progressed through the various stages of development reaches 
that stage where he has gained the capacity to reflect upon his own thoughts as well as to 
reflect upon others' thoughts. The Piagetian name for this cognitive process is formal 
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operational thinking. "Formal operational thought not only allows the adolescent to 
conceptualize his thoughts, it also permits him to conceptualize the thoughts of other 
people" (p. 1029). Yet, as with the previous stages, formal operations brings with them a 
characteristic egocentricism. Elkind (1967) defined adolescent egocentricism as: "a lack 
of differentiation in some areas of subject-object interaction" (p. 1 025). At this point in 
cognitive development, the adolescent, while capable of thinking about what others are 
thinking about, is less able to differentiate between the objects of one's own thoughts and 
the objects of others' thoughts. 
One result of this differentiation failure, or egocentricism, is the development of 
what Elkind (1967) has called "imaginary audience". The adolescent believing herself to 
be the center of attention constructs an audience to which she "plays". In this sense her 
actions are anticipatory of the expectations of the audience. Yet, the audience is not real 
and, therefore, the anticipatory responses are anticipatory of the adolescent's projections. 
Elkind (1967) maintained that this imaginary audience, a psychological ideation that is a 
result of the tensions of egocentricism, is characteristic of the self-conscious adolescent. 
The adolescent will continue to "play" to this audience until the imaginary audience is 
overcome by the "real" audience or society itself. As the adolescent discovers through 
social contact that she is not the center of others' attentions and that her feelings are not 
far more distinct and important than others', "the primarily ... anticipatory audience is 
progressively modified in the direction of the real audience" (p. 1032). 
At the same time as the adolescent is failing to distinguish between his concern 
for himself, the adolescent tends to over-differentiate his feelings from those of others 
and "he comes to regard himself, and particularly his feelings, as something special and 
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unique" (Elkind, 1967, p. 1030). This Elkind referred to as personal fable ideation, 
which involves placing a greater importance upon one's own emotions and uniqueness 
resulting in the belief that one is immortal and invincible. This is gradually overcome by 
what Erikson (1968) has called "intimacy". "Once the young person sees himself in a 
more realistic light as a function of having adjusted his imaginary audience to the real 
one, he establishes true rather than self-interested personal relations" (Elkind, 1967, p. 
1032). Elkind viewed both imaginary audience and personal fable ideation as 
"lamentable features" of cognitive development and a sign of cognitive immaturity, since 
each greatly impairs the adolescent's ability to deal with the actual reality. 
More recently, research conducted by Lapsley and others has led to criticism of 
Elkind and his work's theoretical consistency (Lapsley & Murphy, 1985; Lapsley, et al, 
1989; Lapsley, 1993). These researchers have held that interpersonal understanding is 
clearly associated with the egocentricism of the adolescent but they reject Elkind's (1967) 
strict cognitive understanding of egocentricism. "One way of conceptualizing the IA and 
PF constructs is to consider them aspects of the "second phase of separation-
individuation" (Lapsley, 1993, p. 565). The process of individuation is one of the core 
features of adolescent development and has been defined as the process whereby a 
"person becomes increasingly differentiated from past or present relational context" 
(Karpel, 1976, p. 66). Individuation occurs on the interpersonal level with the assistance 
of the imaginary audience and personal fable ideations as the adolescent reaches the stage 
in social cognitive development allowing him or her to see more clearly that the 
perspective of others is different from his or her perspective. 
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The movement through Elkind's stages of development requires the development 
of cognitive abilities, each building upon the development of the previous stage. The 
ability to operate in a formal cognitive fashion, according to Elkind, is that which will 
move the adolescent beyond his or her egocentric behavior. 
Whereas each other intrapsychic crisis involved in differentiation resulting from 
the child's cognitive development is overcome by the continuing process of intrapsychic 
development, this last psychological ideation is overcome by the sudden presence of 
social and environmental factors. This inconsistency led Lapsley and others to consider 
placing Elkind's (1967) theory of imaginary audience and personal fable not in the 
setting of cognitive developmental theory but within a social cognitive framework where 
the imaginary audience and personal fable ideation function as a constructive aspect of 
the adolescent's individuation process rather than as a limitation distorting the truth of the 
adolescent's experience. (Lapsley & Murphy, 1985; Lapsley, 1985; Lapsley & Power, 
1988; Lapsley, FitzGerald, Rice, & Jackson, 1989; Lapsley, 1993). The constructs of 
imaginary audience and personal fable remained useful as a means to describe many 
adolescent behaviors. What was needed was a more theoretically consistent basis upon 
which to formulate, develop, and then resolve the resulting egocentricisms. 
Lapsley (1993) turned to psychoanalytic theory as an appropriate theoretical 
foundation for the ideations of imaginary audience and personal fable. Here he further 
considered the changes adolescents undergo during development and saw both imaginary 
audience and personal fable as positive aspects of development each contributing to the 
successful movement of the adolescent from one preoccupied with self and the needs of 
the self to one whose attention and direction has become more other-centered with 
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growth occurring both intrapsychically and interpersonally. It is also clear that this 
renegotiation occurs on the intrapsychic level. Here both imaginary audience and 
personal fable ideation play a role in the individuation process. "The imaginary audience 
reflects the themes of connectedness and communion and the personal fable expresses the 
concern for agency and assertion" .(Lapsley, 1993, p. 566). Imaginary audience enables 
the adolescent to maintain interpersonal relations, even though imaginary, while personal 
fable ideation allows the adolescent to maintain strong ego boundaries at a time when 
interpersonal relationships are shifting and pressures to merge with others are strong. 
Bios (1962) pointed out that there are two primary tasks that the adolescent must 
manage during the individuation process. First, one must maintain a hold on 
interpersonal relationships at a time when the adolescent seeks to withdraw from both the 
real parent and the introjected parent resulting in a diminution of ego support and a 
growing ego strength. Additionally, the adolescent must at the same time maintain a firm 
grasp on the self by the maintenance of firm ego boundaries. "The first task is advanced 
by object relational ideation. The second is advanced by the 'willful creation of ego 
states of a poignant internal perception of the self by means of a 'self-observing ego"' 
(Bios, 1962, p. 98), (Lapsley, 1993, p. 566). 
Object relational ideation has similarities to Elkind's (1967) discussion of 
imaginary audience. The "willful creation of a self-observing ego" (Lapsley, 1993, p. 
567) seems to match well with Elkind's personal fable ideation where the adolescent 
creates for him or herself the imagined reality that one is unique, invincible and 
omnipotent. As the individual moves through the social-cognitive developmental process, 
each experience acts as a catalyst moving the individual deeper into the reality of 
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interpersonal and intrapsychic relationship. For the adolescent, the socialization 
experiences of this developmental period will contribute to the successes and failures of 
his further psycho-social development, and his ability to participate in life-giving intimate 
relationships as adults depends largely upon the degree and kind of support received as 
teenagers (Allison & Sabatelli, 1988, 1990). 
Since the object of this study is to identify how self-identified homosexual teens 
fare in their employment of imaginary audience and personal fable as defense 
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mechanisms central to the successful completion of social and psychological maturation, 
it is important to examine the process of identity formation as it relates to the differences 
and difficulties faced by self-identified homosexual adolescents. Does imaginary 
audience assist the self-identified homosexual in the process of identity formation or does 
it inhibit the developmental process? Likewise, does personal fable ideation bring a 
sense of invulnerability to the self-identified homosexual adolescent that allows him to 
engage in successful and fulfilling intimate social relationships or does it limit the 
adolescents awareness of the real social world thereby introducing a degree of fantasy 
that separates the adolescent from real world relationships? 
Homosexual Identity Formation: Differences and Difficulties 
Studies in the area of homosexual identify formation maintain that the 
development of a homosexual identity is one aspect of the overall developmental process. 
The processes of individuation and differentiation, begun in infancy, continue with the 
onset of preadolescence and adolescence. At this time in the life of the adolescent one 
sees the reemergence of the issues of childhood as the adolescent faces the developmental 
hurdles presented by membership in a peer community. The development of a sense of 
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trust and a resulting sense of autonomy allowing for initiative and industry are again at 
the heart of what it means to "be" an adolescent. The successful negotiation ofthese 
hurdles may result in an individual who, within himself, finds the strength to participate 
in his peer society as a creative and critical individual. This individual is capable of 
moving beyond his own concerns to experience the concerns of his community. He is 
capable of sharing himself with others on an intimate plain giving and receiving support 
and mutual affection. 
Chief among the developmental hurdles common to all adolescents is the creation 
of an imaginary audience with which to rehearse one's roles in society and a personal 
fable which provides support as one comes to understand and accept the reality of oneself 
and disposes of the imaginary constructions that had provided ego support and regulated 
self-esteem during the individuation process. Continued healthy intrapersonal 
development depends upon the individual's ability to deal with the fears and anxieties 
that arrive with the onset of adolescence. It is the imaginary audience that supplies the 
adolescent with the necessary ego support, allowing him to participate in imagined peer 
relationships, and to experiment with friends and acquaintance on an intimate level 
without being overcome by the possibility of failure in the real world. 
At first, the imaginary audience plays the supportive, yet critical role that bolsters 
the adolescent's sense of self regardless of the success or failure of her experimental 
relationships. These relationships, combined with a personal fable wherein she 
experiences herself as a uniquely powerful individual capable of maintaining her integrity 
regardless of the challenges presented in life, enable the adolescent to develop the skills 
necessary for intimate and lasting relationships in the real world. Feeling herself 
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invulnerable to the threats of others she is, therefore capable of participating in life with 
an abandon that further strengthens her position. This personal fable and these imagined 
relationships not only supply the necessary attention to support the adolescent's 
developing ego, but also provide the responsive and critical "partner" whose reflection 
and questioning of attitudes and actions may lead to healthy affective adolescent and 
adult relationships. This experimental theater provides the interaction necessary for the 
development of self-confidence which, when internalized allows the adolescent to move 
her experimentation from this internal stage to the real world of family, peers, and the 
larger social world. 
The self-identified homosexual adolescent comes face to face with these same 
hurdles and challenges. Yet, her experience of the homophobia and stereotyping of the 
greater society limits the tools with which she begins her experimental relationships. The 
assumption of heterosexuality has created for the homosexual teen a need for a defensive 
stance, a posture that hides her attractions and urges from the critical culture within 
which she lives (Herdt, 1989, Malyon, 1981). 
For the homosexual teen, the imaginary audience may become a harsh and overly 
critical judge rather than a supportive and cooperative actor in the process of identity 
development. Few if any homosexual teens have had the experience of a creative and 
supportive relationship that might allow them to imagine such relationships on a larger 
plain. Therefore, the imaginary audience is limited by the experience of real and 
powerful prejudice. In a world were homosexuality is frequently portrayed as negative 
and same-sex relationships are generally regarded as unhealthy and threatening, the 
homosexual adolescent must face the hurdles of development with fewer supportive 
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actors in her imaginary troop ofplayers. This limitation, this lack of support creates for 
the homosexual adolescent, a situation wherein she has fewer opportunities to experiment 
with affective relationships. This limitation places the homosexual adolescent at a 
disadvantage and may extend the length of time that she must rely upon imaginary 
audience and personal fable for her ego support. For without the opportunity to practice 
at intimate and affectionate relationships, she will be less inclined to venture out within 
the world of real persons in search of affection and support. The peer relationships and 
family support that are so crucial to the healthy development of identity are less available 
to the self-identified homosexual adolescent, thereby possibly extending the need for the 
imaginary audience to provide a defensive shield against a crushing blow to her 
developing identity (McFarland, 1993, Isay, 1996). 
Herdt and Boxer (1993) stressed that for the homosexual adolescent the process of 
coming out plays a vital role in the continued development of identity. Coming out 
brings with it the social reality of homosexual identity, a reality of positive and negative 
elements, each of which contribute, to the ongoing development of identity and the 
ongoing processes of differentiation and individuation. In their research involving self-
esteem and the development of identity, Herdt and Boxer (1993) found that the personal 
act of the adolescent's coming out to some other person, the telling of the story of his or 
her life, for example, gave the adolescent renewed vigor toward life. This coming out, 
this sharing of the narrative, brought with it the needed strength to face the homophobia 
and stigma that had been the cause of so much pain and anxiety. Cates (1987), Herdt 
(1989) and Herdt and Boxer (1993) described this process as transformative ofboth 
intrapersonal reality as well as interpersonal reality. In this process, the primary 
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community of the adolescent often plays both positive as well as negative roles setting 
boundaries and rules and encouraging autonomy in appropriate ways at appropriate times. 
It remains for the community to carefully balance these positive and negative roles, 
further empowering the adolescent to explore his or her role as a homosexual. 
For an adolescent, the realization that she must become involved with peers can 
be a frightening reality. Just how she will be received and accepted remains to be seen, 
and with the separation from ber parents, she now must rely on herself and her peers to 
motivate and support the initial social contacts of this stage. Yet, while the awareness of 
biological difference may be clear, adolescents frequently find themselves confused over 
issues of gender identity and gender specific behaviors. Allison and Sabatelli (1988) 
pointed to the reality of differentiation as a mediator in the process of identity 
development in adolescence. As the adolescent becomes more comfortable with an 
awareness of identity, the processes leading to the development of intimacy in personal 
relationships is brought to the forefront of his attention. Here we see both imaginary 
audience and personal fable ideation employed as means in the process of developing 
healthy self-concept and stable self-awareness. The adolescent, in attempts to establish 
himself as a member of a peer association, will "practice" within his mind developing 
affective imaginary friends who serve as a template for possible future relationships. At 
the same time, his experience of the relationships are charged with emotion and he finds 
himself riding the roller coaster of acceptance/rejection, playing out these scenarios until 
he finds a more stable footing from which to venture forth into the real world of peer 
association. It is the need for intimacy that creates the crisis in identity development 
often leading to the adolescent's coming out (Herdt and Box, 1993). One important 
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aspect of this imaginative process is the formation of a romantic partner. For the self-
identified homosexual adolescent, this process is fraught with challenges and dangers. 
There are few arenas for rehearsal or inquisitive play, which are not viewed as disgusting 
by his peers and by the wider society. 
Self-Identified Homosexuals: Intrapsychic Challenges 
To Identity Development 
Self-identified homosexual adolescents appear to be at risk for a variety of 
psychosocial ills the causes of which are not commonly shared with their self-identified 
heterosexual peers. Issues of self-esteem and the early onset of depression are frequently 
mentioned in the literature as a result of both the intrapersonal and intrapsychic isolation 
experienced by the homosexual adolescent. Issues involving the acceptance and 
validation of self, all play a major role in the lives of homosexual adolescents and are 
frequently a direct result of the adolescent's inability to participate honestly in 
relationships both out of the fear of being discovered and outted and as a result of the 
limitations experienced in the developmental process which resulted from isolation and 
the lack of validation. The self-identified homosexual adolescent lives in a society where 
the assumption of heterosexuality colors each and every cultural image, model and icon. 
Herdt and Boxer (1993) found that the process of coming out was frequently 
filled with images of death for the adolescent. When faced with the possibility of hostile 
reactions from peers, family and friends, the adolescent experienced the process of 
coming out as a death to self and others which again is a result of both imaginary 
audience and personal fable ideation. The interplay between these ideations and the 
affective needs of the adolescent may push him forward in the developmental process 
ultimately leading to an active, inquisitive, and self-actualizing adolescent. The new 
individual, the one who has come out is reborn, filled with renewed interest and 
excitement. 
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In research involving adolescent self-esteem, Savin-Williams (1989) identified 
genitality and socialization as being one of the central issues faced during adolescence. 
Savin-Williams noted the importance of parental responses to this early adolescent 
experimentation in the development of self-esteem. Remafedi, Farrow and Deisher 
(1991) highlighted parental approval and disapproval as one of the key factors leading to 
the increased possibility of attempted suicides in adolescents. Confusion, fear and 
anxiety were seen to increase in the lives of homosexual adolescents as the need for 
intimacy and expressive sexuality became more a part of the adolescent's daily 
experience. As the need for adolescent sexual experimentation increased a corresponding 
increase in the awareness of anxiety surrounding this need was evident. 
Malyon (1983) and McFarland (1993) have shown that for the homosexual 
adolescent, the fear involved in the socialization process is compounded. Not only does 
the homosexual adolescent face the commonplace trials of adolescence; she must also 
navigate the world of same-sex attraction and adolescent sexuality in a social 
environment that is not accepting of these relationships. "There will always exist a 
discordance between the homosexual youth's feelings ofbeing 'different' when growing 
up in a heterosexual environment, and his eventual place in a homosexual world" (Herdt, 
1989, p. 5). 
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To Isay (1996) most adolescents only come to accept their homosexuality after an 
extensive struggle with themselves and most entered adolescence hoping that they were 
indeed heterosexual. For homosexual adolescents 
socializing with either sex may be difficult because the student worries both about 
dating the opposite sex and being discovered. She may also fear acting toward 
same-sex friends in any way that demonstrates affection or intimacy, again for 
fear of discovery. (McFarland, 1993, p. 20) 
The assumption of heterosexuality for all adolescents should be carefully examined for 
the resulting pressure to conform leads to intrapsychic struggles as well as to 
interpersonal acting out. 
Studies ofpeerpressure (Cates, 1987, Grotevant & Cooper, 1985, Karpel, 1976) 
involving homosexual adolescents showed that these adolescents rejected affection and 
affectionate advances from others more frequently than their heterosexual counterparts. 
The homosexual adolescent, feeling pressured by her peers, teachers, and family, will 
suppress her feelings of same-sex attraction and attempt to act out on the feelings 
borrowed from her environment. "One of the initial responses to feeling different in this 
way is the decline in self-esteem that accompanies harmful alienation, so that teenagers 
remain isolated and 'closeted"' (Herdt, 1989, p. 7). 
According to Cass (1984), 
identity refers to the organized set of self-perceptions and attached feelings that an 
individual holds about self with regard to some social category. It represents the 
synthesis of one's own self-perceptions with views of the self-perceived to be 
held by others. Where self-perceptions and imagined others' view of self are in 
accord, then identity may be said to have developed" (Cass, 1984). 
In this sense, Cass, in line with Erikson (1950, 1959, 1968), posits identity as a 
synthesis resulting from one's self perception and views of the self thought to be held by 
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identified homosexual adolescent to face the real life stigma that accompanies being 
homosexual. For the self-identified homosexual the environment that generally supports 
adolescent development is filled with prejudice and stigma. As a result, the friendships 
of adolescents rarely, if ever, include an acceptance and ease of identification with 
homosexual persons. On the contrary, homosexuals are forced to hide from their friends, 
family, and peers in order to maintain a place in society (Herdt, 1989; Malyon, 1981). So 
powerful is the stigma attached to being homosexual that the incidence of suicide among 
homosexual adolescents is proportionally higher than with their heterosexual peers and 
the choice to attempt suicide can be attributed to the process of self-identification as 
homosexual. "[A] recent Report of the Secretary's Task Force on Youth Suicide 
projected that homosexual adolescents were two to three times more likely than peers to 
attempt suicide, accounting for as many as 30% of completed youth suicides each year" 
(Remafedi, Farrow, and Deisher, 1991, p. 869). 
Malyon (1981) observed that while at the same time as one is dealing with 
internalized stigma and homophobia, one may additionally come face to face with 
externalized oppression. The reality of physical violence plays a crucial role in the 
process of homosexual adolescent identity development. "To consolidate an ego identity, 
the adolescent must engage in extensive experimental behavior to learn the roles and 
experiences congruent with innate capacities and already established psychological 
patterns, defenses, and processes" (p. 326). McFarland (1993) found that in an 
environment where emotions run high and during a period when peer acceptance is vital 
to the continued healthy identity development of the homosexual adolescent, it is 
understandable that many homosexual youth choose to hide rather than self-identify. The 
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availability of intimate partners and safe locations where intimacy may be developed are 
limited and therefore the adolescent is often left alone. "Consequently, homosexual 
youth typically avoid the normal interpersonal experimentation that is so much a part of 
adolescence and so critical to development" (p. 20). Yet, identity formation is in many 
respects the result of psychosocial interaction in an interpersonal context serving as the 
basis of all future object relations. "It is out ofthe formation of an identity that the 
capacity for mature intimacy evolves" (Malyon, 1981, p. 326). 
Self-Identified Homosexuals: Interpersonal Challenges 
To Identity Development 
In the larger social environment, the self-identified homosexual adolescent faces 
limitations and restrictions not common to the greater society. There are few, if any 
relationship models available to the homosexual teen that demonstrate a healthy and 
balanced affectionate and creative relationship. Frequently homosexual relationships are 
mistakenly characterized as being selfish and harmful in the extreme and little more than 
a means of sexual satisfaction. Nowhere is there a clear model of healthy same-sex 
relationship that is widely accepted and valued as a model for all men and women. This 
absence of modeling and acceptance by the larger community leaves the homosexual 
adolescent at a disadvantage not shared by their heterosexual adolescent peers and 
contributes to the adolescence sense of isolation and rejection. 
During the process of identity development, the adolescent's social relationships 
also change, some falling away never to be revisited while others deepen and broaden 
allowing for continued social contact. Whereas social relationships may become more 
clearly focused, confusion for these adolescents remains in the actions that may need to 
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accompany this social and biological awareness. Now faced with the task of discovering 
just what male and female means in a world of peer relationships, possibly involving for 
the very first time sexual experimentation, the adolescent may be confused and unable to 
articulate the reasons for the confusion (McFarland, 1993). The process ofthe 
integration of genitality, which started in early infancy now, takes on a new and more 
urgent aspect. 
Cates ( 1987) maintained that the onset of sexual experimentation in adolescence 
was related to an increase in anxiety and tension in the lives of the adolescent and his 
parents. For the homosexual adolescent this anxiety and tension was compounded by the 
fear that experimentation would result in the discovery of one's sexual orientation. 
McFarland (1993) confirmed that the pressures placed upon adolescents to 
conform to standards of behavior are real and the resulting anxieties that these pressures 
produce present a significant cause for depression, drug use, and suicide. 
Attempting implicitly or explicitly to reform the gay adolescent's sexuality to the 
conventions and expectations of society only serves to reinforce his perception of 
himself as undesirable and of his sexuality as disgusting, contributing to later 
difficulties he may have in believing that sex and affection can exist in the same 
relationship (Isay, 1989, p. 47). 
Herdt (1989), Herdt and Boxer, (1993) and McFarland, (1993) emphasized that 
most persons who encounter homosexual adolescents presume them to be heterosexual. 
In most social settings, the homosexual adolescent attempts to adapt her behavior and 
appearance to insure that she will not be identified as homosexual. This adaptive 
behavior is partially a result ofthe social assumption that all adolescents are heterosexual 
unless these individuals announce this difference. 
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Herdt (1989) stressed that the assumption of heterosexuality is most clearly seen 
in the social setting surrounding adolescent dating. The adolescent's peer group provides 
a much-needed support system for the necessary experimentation involved in the 
continuing process of sexual identity development expressive of adolescent genitality. 
The social setting ofthe adolescent community allows for the development of intimacy 
between partners that calls for a deeper commitment to the other as well as a deeper 
understanding of the self in this process of relating. For the heterosexual adolescent this 
system can work well. Other adolescents each surround him seeking the same role in an 
experimental theater where all players are trying out for the same specific roles. The 
gender roles have been assigned. All that remains is for the actors to try on the roles and 
make them their own. The resulting experimentation may awaken a deepening sense of 
the reality of identity, genitality and relationship. Here the adolescent will share with his 
peers his secrets and in this process will become more and more socialized enabling him 
to strike out on his own in social relationships. Yet as Levy-Warren (1996) stated: 
gender-role (also called sex roles) stereotypes, the often exaggerated sociocultural 
notions about what males and females are 'supposed to' be like, exert a very 
powerful influence on adolescents' behavior ... Adolescents tend to be overly 
influenced in their behavior by these sex-role stereotypes. (p. 81-82) 
In his research and clinical practice, I say, ( 1996) discovered that for the 
homosexual adolescent the experimental theater of teen dating is a nightmare from which 
many run. The social roles that have been scripted by society do not fit the adolescent's 
understanding and experience and he finds them to be so narrowly proscribed that he is 
unable to participate. When an opportunity presents itself for even the possibility of 
same-sex bonding and the development of intimacies, he may resist out of a fear of being 
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given away by his actions, retreating into a comer isolated from his peers. This 
adolescent in all his complexity has self-identified as homosexual yet he is unable to 
participate in the necessary social experimentation that might lead to greater intimacy. 
Additionally, he is forced by his social setting to either participate in same-sex dating all 
the while being afraid of discovery, or retreating to the safety of his private world in 
isolation (McFarland, 1993). Either ofthese choices may have a devastating effect upon 
his self-concept and self-esteem leaving him unhappy and unable to share this 
unhappiness with others. The consequences of this social situation are numerous but 
most unsettling is the fact that the young adolescent has been unable to act on his sexual 
fantasies and as a result of this has taken no additional steps towards the consolidation of 
his sexual identity. lsay (1996) maintained that "extensive sexual fantasies with 
masturbation are as important in consolidating the sexuality of the homosexual 
adolescent as they are for the heterosexual" (p. 83 ). It is a combination of sexual 
experimentation with himself and the ability and opportunity to experiment sexually in 
affectionate relationships that is missing from the life of the homosexual adolescent. I say 
(1996) further noted that it is the affectionate sexual experimentation that will result in an 
increase in self-esteem and a positive integration of his sexuality as an aspect ofhis 
overall identity. 
Koumey (1987) concluded that members of racial, sexual, religious, or ethnic 
minority groups have the support of other members of their specific minority group. 
Homosexual youth frequently face the challenges of life completely alone without the 
support of other members of the community. Homosexuals who are also members of 
minority groups face a double challenge and a double rejection from society. This 
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seriously complicates the adolescent's progress toward fully incorporating his identity as 
either a homosexual or as a member of a minority group. 
Durby (1994) concluded that peer associations in adolescence bring with them the 
chance for acceptance and admiration resulting in further consolidation of identity and a 
greater sense of autonomy. The homosexual youth, aware that others are not accepting of 
his identity and therefore feeling isolated, finds it next to impossible to reach out to other 
possible members ofthe homosexual community or to sympathetic heterosexual 
community members for support. Indeed, he may know few peers, if any, who are 
experiencing the same dilemma. A result ofthis isolation is the diminishment of self-
esteem and self-acceptance (Mayer, 1991). The chief issues faced by homosexual 
adolescents are inclusive of those shared by all adolescents: parental, peer, and self-
acceptance, experimentation with forms of intimacy and sexuality in the shared physical 
self. Yet there are also issues specific to the homosexual adolescent. 
The fear of discovery plays an important part in the life of the homosexual 
adolescent. His self-identity must remain a secret; therefore all but eliminating the 
possibility of shared social situations. In this vein, Troiden ( 1989) and Marso ( 1991) 
have identified additional developmental tasks faced by homosexual adolescents that 
must be undertaken and accomplished in an environment frequently filled with excessive 
guilt and anxiety as a result of any sexual experiences they may have with others and 
even with themselves. Britt (1995) concluded that this guilt is accompanied by an 
increase in shame at his inadequacy as a heterosexual yet that this shame can be 
transformed into pride with the appropriate support. 
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Summary 
The literature dealing with identity development shows congruence among 
psychological professionals regarding some aspects of the process of identity 
development. The development of identity and self-esteem are directly related to the 
child's sense of consistency within the environment. Trusting that the environment will 
continue to support his physical needs, the infant can begin to distinguish itself from the 
caregiver and the earliest sense of self as separate from the caregiver is a direct result of 
physical and emotional needs being met through this relationship. After the infant has 
differentiated in some sense and gained a rudimentary sense of self, the developmental 
process is underway and may only be stopped by the elimination of the caregiver and a 
loss of trust and consistency. 
According to Erikson and Bios this initial awareness sets in motion a process of 
development, a sequence of events or stages through which the developing human person 
must pass in order to more securely establish his identity as an individual person with 
individual personality. Erikson has outlined eight sequential and invariant steps with 
each step having specific tasks and developmental goals as well as a crisis situation that 
must be met for the successful completion of that step and movement to the subsequent 
steps. The outcome of these developmental stages is the solidification of the personal 
identity and the acquisition of skills necessary for healthy intrapersonal and interpersonal 
life. 
Some researchers have questioned both the invariant sequence of this stage 
development theory as well as the goals of development as outlined by Erikson. 
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Researchers point to the homogeneity of the subject populations employed in Erikson's 
early research and maintain that this homogeneity limits the theoretical outcomes as 
applicable to only those specific segments of the population represented in his study. As 
the original population was composed of Caucasian males, the outcomes ofthe research 
only apply to this population. In this case the populations that have been excluded have 
been persons of color, women, and other minority populations. Additional research on 
development has included these previously excluded segments of the general population 
and both the in variance of the developmental sequence and the specific tasks outlined for 
completion have been brought into question. Gilligan (1982, 1988) specifically noted 
that the goal of autonomy, significant to adolescent males, was less significant to 
adolescent females than the goals of relatedness and connection. Gilligan further 
suggested that a balanced approach to development might better serve all adolescents 
recognizing that autonomy and separation as well as relatedness and connectedness are 
realities of the social-sexual world and that the identification of tasks and the 
establishment of developmental goals must be completed within the adolescents social 
and historical framework. 
Elkind (1967) outlined his theory of adolescent development following in the 
work of other cognitive developmental theorists. He presented both imaginary audience 
and personal fable ideation, factors involved in the developmental process, as elements of 
the adolescent's struggle towards identity formation and as evidence of adolescent 
egocentricism. These, he felt, are lamentable features of development that impede the 
healthy development of the adolescent identity because they insulate the adolescent from 
the truth of his experience. Researchers have questioned the sufficiency ofhis theoretical 
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foundations and suggested that cognitive developmentalism was insufficient as a 
foundation for this discussion. Lapsley suggested that social-cognitive developmentalism 
provided a better theoretical foundation within which to discuss the presence of both 
imaginary audience and personal fable ideation. His position is, therefore, more in line 
with Erikson's social-psychological approach to development. Rather than seeing them as 
lamentable feature of development, impeding the developmental process, Lapsley has 
hypothesized that imaginary audience and personal fable are constructive aspects of 
development. These ideations act as defensive mechanisms in support of the 
developmental process at a time when the parental ego support of the adolescent has 
diminished. Each of these ideations contribute to the successful movement of the 
adolescent from one preoccupied with self and the needs ofthe selfto one whose 
attention is more other centered. 
Research dealing specifically with homosexual adolescent identity development, 
primarily rooted within the social-cognitive developmental school for its theoretical 
foundations, has been reviewed. This research takes much of Erikson's and Bios' work in 
stage theory to heart in order to locate the specific differences faced by homosexual 
adolescents. Along with those researchers who questioned the lack of diversity among 
the earlier subject populations employed by Erikson, researchers in homosexual 
adolescent development have also pointed to this deficiency as they continue their 
research. Additionally, researchers involved with homosexual adolescent identity 
development (Troiden, 1988, Remafedi, 1987, 1991, Besner & Spungin, 1995) have also 
noted that the environmental support systems that are available to heterosexual 
adolescents are not the same as those systems available to homosexual adolescents. 
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When dealing with supportive structures that enhance identity development, past research 
has not taken into consideration the all-pervasive assumption of heterosexuality and its 
effect upon the development of the homosexual identity. Whereas heterosexual 
adolescents are engaged in social and sexual experimentation in a relatively supportive 
environment, homosexual adolescents have a fear of social and sexual experimentation. 
The assumption of heterosexuality places them at a disadvantage. The degree of cultural 
stereotyping present in the media alone draws negative attention to these self-identified 
adolescents. As a result of this negative stereotyping, any experimentation on their part 
opens them to rejection and isolation from the families, peers, and other significant 
adults. These significant differences point to the need for further research into the 
difference and difficulties faced by homosexual adolescents as they move through the 
developmental process of identity formation. 
This review, then, brings us to several critical questions. How, for example, 
ought we to appreciate the complexities of identity formation for homosexual adolescents 
in light of the hurdles faced by a pervasive assumption of heterosexuality in society, the 
negative, or potentially negative reaction of parents and peers to differences in sexual 
orientation? How might we appreciate the hurdles faced by self-identified homosexual 
adolescent who experiences more than the normal sense of isolation and frustration, or 
more than the normal sense of confusion and shame brought upon by sexual desire and 
the social strictures against experimentation, especially with one's own gender as the 
object of that attraction? 
Can an exploration of the two mechanisms, one designed to assist the adolescent 
in the process of internalizing the social code of conduct, expected within a given society, 
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and the other which assists the adolescent in the construction of a coherent sense of self 
as a "storied" individual replete with history, motivation and meaning- can these two 
mechanisms shed light on how self-identified teens deal with negative messages in their 
struggle to construct positive self-concept? Such a study might shed light on the salient 
features involved in all such struggles - for both self-identified homosexual and 
heterosexual adolescents -when social messages or parental disapproval outweigh the 
positive. Such a struggle might also help us appreciate the etiology of unhealthy self-
concepts and negative self-appraisals of those self-identified homosexual adolescents 
who struggle with depression or other self-destructive behaviors such as alcohol or drug 
addiction, which we know to be higher in this population. In essence, how a self-
identified homosexual teen "hears" and "plays to" the audience he creates or how he 
constructs a story of coherence and meaning which can carry him into the future are 
windows into the complex world of identity formation made all the more difficult by the 
stigma of difference. 
CHAPTER III 
METHODOLOGY 
Restatement of the Study's Purpose 
The purpose of this study was to identify and compare developmental differences 
in the way self-identified homosexual adolescents and self-identified heterosexual 
adolescents use imaginary audience and personal fable ideation in the process of identity 
formation. Furthermore, correlations between the levels of imaginary audience and 
personal fable ideation and the responses to the subscales on the California Psychological 
Inventory [CPI] were obtained to identify key areas and the degree of difference in 
identity development for self-identified homosexual adolescents as compared with the 
development of self-identified heterosexual adolescents in general maturity as measured 
by the CPl. 
It is hypothesized that if differences exist between the developmental processes of 
individuation and identity fonnation in self-identified homosexual adolescents and that of 
self-identified heterosexual adolescents, these differences could negatively impact the 
ability of the self-identified homosexual adolescents in a variety of ways affecting such 
aspects of development as motivation for success, ability to adjust to peer culture, and 
comfort with issues of vulnerability, self-acceptance and intimacy. Again, these 
differences may ultimately make the self-identified homosexual's experience of 
adolescence a more complex developmental process than the experience of the self-
identified heterosexual adolescent. In light of this possibility, research is needed in this 




Research Methodology and Design 
This study utilized correlational and comparative, cross-sectional, survey research 
employing three separate instruments (Appendices B, C, and E) to assess differences in 
the identity development of self-identified homosexual and heterosexual adolescents. 
Two of these three instruments, New Imaginary Audience Scale and New Personal Fable 
Scale, were used to compare measures of the degree of intensity of imaginary audience 
and personal fable ideation exhibited by self-identified homosexual adolescents 
compared to the same measures in self-identified heterosexual adolescents. The third 
instrument, The California Psychological Inventory, was used to help assess the degree of 
social maturity exhibited by both self-identified homosexual and heterosexual 
adolescents. Additionally, follow-up interviews were carried out with a randomly 
selected subset of eight subjects. These interview questions were designed to gather 
narrative responses touching upon issues involving sexual orientation and peer and adult 
relationships. They were designed to gather additional information from both self-
identified homosexual and heterosexual adolescents. These responses shed further light 
upon the developmental status of the individuals participating in this study showing a 
level of comfort and/or discomfort experienced around issues of sexual orientation and 
the possibility of sharing conversation with others around this issues. 
Population 
The population for this study consisted of 78 self-identified homosexual and 82 
self-identified heterosexual adolescents currently enrolled in private, public or Roman 
Catholic high schools in the City and County of San Francisco, Contra Costa, Alameda, 
and San Mateo counties (Table 3). The schools were arbitrarily assigned a letter and in 
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all future reference to the school the letter was used as the identifier. Every attempt was 
made to maintain a balance between the gender (Table 4) and sexual orientation (Table 7) 
of the participants in this study. All of the subjects were volunteers and appropriate 
parental (Appendix H) and institutional release forms (Appendix G) were obtained prior 
to the collection of data. 
Instrumentation 
Imaginary audience [IA] and personal fable ideation [PF] was assessed by the 
administration of two instruments, New Imaginary Audience Scale and the New Personal 
Fable Scale, both developed by Daniel Lapsley. 
The New Imaginary Audience Scale [NIAS] (Appendix B) was designed to assess 
the degree to which individuals engaged in object relational ideation, 
interpersonal fantasies, and idealized visions of the self. The NIAS is a 38-item 
Likert-type scale that requires subjects to indicate along a 4-step continuum 
(never, hardly ever, sometimes, often) the frequency with which they engage in 
object relational ideations. High scores on the NIAS represent a heightened 
tendency to construct imaginary audience. The New Personal Fable Scale 
[NPFS] (Appendix C) is a 46-item Likert-type scale that requires subjects to 
indicate along a 5-step continuum (strongly disagree, kind of disagree, don't 
really agree or disagree, kind of agree, strongly agree) that assess feelings of 
personal uniqueness (13 items), omnipotence (19 items), and invulnerability (14 
items). High scores on the NPFS represent a heightened sense of personal fable. 
(Lapsley, 1993, p.568) 
Social maturity was measured by the use of the California Psychological 
Inventory developed in 1948 by Gough and most recently revised in 1987. 
Validity 
A team led by Lapsley generated the items for NIAS and NPFS and survey items were 
selected on the basis of theoretical considerations. An 80% interrater criterion was met 
before an item was included in the scale (Lapsley, 1993). The team was careful to select 
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only those items that were clearly identified as offering a measure for a specific 
psychological ideation. The validity of the California Psychological Inventory has been 
well-established as the Inventory has been in use worldwide since 1950 and has 
undergone significant revisions in subsequent years. 
The researcher, himself, brought to the interviews an awareness of the needs of 
the self-identified homosexual adolescents. After having worked closely with these 
young men and women, it was a challenge for the researcher not to ask questions that 
solicited the answer that suited the researcher's hypothesis. Great care was taken to model 
questions upon expected answers so that when an additional question needed to be asked, 
the phrasing of the question had already been completed thereby eliminating some of the 
possible influence of the researcher and his immediate response to the interviewee. 
Reliability 
Lapsley (1993) cited two unpublished data sets from independent laboratories for 
these new measures. As of this date, there have been no published validity studies for 
either the NIAS or the NPFS. The first of these independent and unpublished studies 
examined the relationship between the personal fable and suicidal depression in a sample 
of late adolescents. Internal consistency reliabilities were reported: for the full scale a = 
.78, for subscale omnipotence a= .67, for subscale invulnerability a= .72, and for 
subscale personal uniqueness a =.53. Item to total correlation for the three subscales 
ranged from a = .64 for uniqueness to a = .80 for omnipotence. The second study 
involved the administration of both the NIAS and NPFS to 200 early and middle 
adolescents. The reliabilities reported were: for NIAS, a = .92, for the full scale NPFS a 
= .71, for subscale omnipotence a= .70, for subscale invulnerability a= .57, and for 
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subscale uniqueness a= .37. It was noted that with the exception of the uniqueness 
measures the instrument reliabilities appeared to be suitable for examining group 
differences (Lapsley, 1993, p. 492)). 
In a report delivered in Boston at the Sixth Biennial Meeting of the Society for 
Research on Adolescence, Lapsleyet al. (1996) provided additional information 
concerning the reliability of the New Personal Fable sub scale for personal uniqueness. 
The participants in the research were gathered from grades six through twelve and 
completed standard measures for several variables among which was the New Personal 
Fable Scale. The following reliabilities were gathered for the NPFS subscales including 
a= .70 for personal uniqueness, a= .79 for omnipotence, and a= .73 for invulnerability. 
These reliability coefficients are markedly greater than those reported in 1988. 
Variables of self-acceptance, independence, achievement via conformity, 
achievement via independence, tolerance, and wellbeing were assessed through the 
administration of the California Psychological Inventory [CPI] (Gough, 1948) (Appendix 
E). First published in 1948 and subsequently revised most recently in 1987, the CPI is a 
personality assessment inventory. It contains 20 standard scales designed to assess those 
personality characteristics that are important to the understanding and prediction of 
individual behavior, particularly in a social context. The six sub-scales chosen for this 
study were selected as a result of data concerning the psychosocial development of 
adolescents in general and in particular the self-identified homosexual adolescent (Cates, 
1987; Grotevant & Cooper, 1986; Hetrick & Martin, 1987; Levy-Warren, 1996; Malyon, 
1981). 
Success in achieving a certain level of proficiency and adaptability in each of 
these six subscales: self-acceptance, independence, achievement via conformity, 
achievement via independence, tolerance and well being, signifies a degree of 
maturity that accompanies an adolescents development into the role of a fully 
functional adult. (Gough, 1986, p. 22) 
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Possessing and acting out of a sense of independence or wellbeing is evidence of 
an adjusted adolescent capable of facing the challenges of life and willing to accept the 
assistance of others. All adolescents share the same developmental tasks but it was 
hypothesized that the development of homosexual adolescents within these six selected 
areas would be markedly dif(erent from their self-identified heterosexual counterparts 
and the results of the sub-scales on the CPI may further point to this difference. Internal 
consistence correlations (Table 1) in the CPI were computed in a sample of junior and 
senior high school students in test re-test study. The coefficients of reliability for each of 
the subscales being utilized in this research is presented in table 1. (Gough, 1987). 
Table 1 
Internal Consistency Correlations for CPI 
Scale Item #s Females n = 125 Males n =101 
Self-acceptance 34 .71 .67 
Independence 30 NA NA 
Achievement via 38 .73 .60 
conformity 
Achievement via 32 .57 .63 
independence 
Tolerance 32 .61 .71 
Well Being 38 .76 .73 
For subscales such as achievement via conformity or achievement via independence the 
task was easier as the results were compared to grade achievement in school. The 
following information concerning the validity of the five subscales being used in this 
research reflect this subjectivity. These ratings are taken from the CPI Manual (Gough 
1987). 
Table 2 






Assessment sample of 70 
medical students correlated 
with staffs rating of self-
acceptance 
Assessment sample of 40 
graduating seniors in 
professional school correlated 
with the staffs Q-sorting of 
the phrase "He has readiness 
to feel guilty." 
Assessment sample of 400 
college students, 140 high 
school students. 
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Table 2, cont. 
Coefficients of Reliability for Subscales of the CPT 
Category 






Females n = 1,235 
r with grades .41 
. r with IQ .13 
Male 
r with grades = .41 







Combined sample of 1,235 
females and 946 males from 
eight high school senior 
classes correlations between 
grades and IQ scores 
Assessment sample of 100 
military officers studied at 
UCB correlation with the 
staffs composite Q sorting of 
the phrase "Is self-reliant, 
independentinjudgmentand 
able to think for himself." 
In seven psychology classes 
totaling 917 students, a mean 
correlation with course grades 
Sample of 152 adult males 
correlated with the Chicago 
Inventory of Social Beliefs 
measure offair-mindedness 
and humanitarian values. 




Subjects (Table 3) were high school age students currently enrolled in grades nine 
through 12 (Table 6). The homosexual (Table 7) students may have been participants in 
programs designed to deal with self-identified homosexual youth already in place in the 
various high schools. The researcher initially contacted the counselors and/or teachers at 
the schools by letter (Appendix J). Enclosed with this letter was a brief abstract outlining 
the research and stating its intended goals (Appendix K). Within the week following the 
posting of the letter, contact was made by phone with the teachers and counselors and 
they were further solicited to invite those self-identified homosexual students known to 
them to participate in the study. Each of these invited students was randomly assigned a 
number and this number was used to identify the student to protect his or her identity in 
all future reference. These students were contacted by phone by the researcher and 
invited to the next step in the research project. Self-identified heterosexual students were 
selected from the same schools in the same fashion. Testing was carried out at a 
prearranged time and place that guaranteed the anonymity, privacy and confidentiality of 
the student and administered by the researcher whenever possible. In other cases the tests 
were administered by one of the school faculty or counseling staff. The same precautions 
were taken to insure the anonymity, privacy and confidentiality of these students. The 
testing was carried out before or after school at the convenience of the student. 
A demographic questionnaire (Appendix A) was administered to all subjects prior 
to testing to gather data on each student. This information was used to aid in the analysis 
of data to establish age and grade level as well as social and ethnic background. A 
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follow-up interview (Appendix F) was administered to a randomly selected group of 
eight students to gather information regarding the subject's personal experience as an 
adolescent in the midst of identity formation. The researcher in a face-to-face setting 
administered this interview and with the permission of the subjects, these interviews were 
recorded for future reference by the researcher. Students were guaranteed that only the 
researcher would listen to and transcribe these conversations. The interview was designed 
to gather data concerning the adolescent's social development and the results of the 
interviews were used to add depth to some of the other quantitative responses regarding 
social development. Additionally, the narrative material gathered from these interviews 
was used to further demonstrate the differences and difficulties faced by homosexual 
adolescents during the process of personal identity development. 
Data Analysis 
The New Imaginary Audience Scale [NIAS], the New Personal Fable Scale 
[NPFS], and the California Psychological Inventory [CPI] were used to gather data which 
was analyzed by computer using a statistical package for the social sciences. 
To answer Research Question 1, regarding the degree of intensity of imaginary 
audience ideation for self-identified homosexual adolescents compared with the same 
data for self-identified heterosexual adolescents, frequency distributions, percentages, 
means, and standard deviations were computed for the sum of the questions of the 
completed survey instruments dealing with imaginary audience ideation. A series of 
ANOVA and independent-group t-tests were used to compare the mean scores of the self-
identified homosexual adolescents and the self-identified heterosexual adolescents. In 
addition, each group was subjected to a Chi-square analysis. This test revealed whether 
77 
the two groups in this study had significantly different distributions across the response 
scales. Each of these tests was carried out separating grade levels of the students to gain 
access to data reflective of the possible differences among these grade subsets. 
To answer Research Question 2, regarding the degree of intensity of personal 
fable ideation for self-identified homosexual adolescents compared with the same data 
for self-identified heterosexual adolescents, frequency distributions, percentages, means, 
and standard deviations were computed for the sum of the questions of each of the survey 
instrument dealing with personal fable ideation. In addition, each group was subjected to 
a Chi-square analysis. This test will reveal whether the two groups in this study had 
significantly different distributions across the response scale. As with the results of the 
NIAS these results were tested across grade level differences. 
To answer research questions 3 through 8, (3, dealing with the degree of 
achievement via conformity; 4, with the degree of achievement via independence; 5, 
regarding the degree ofwell being; 6, regarding independence; 7, regarding self-
acceptance; and 8, regarding the degree of tolerance for self-identified homosexual 
adolescent compared with the same data for self-identified heterosexual adolescents) 
frequency distributions, percentages, means, and standard deviations were computed for 
each of the six sets of questions on the CPI by subject group and grade differences. A p < 
.05 level of significance was used as the criterion for statistical significance unless 
otherwise indicated. 
In addition to the three survey instruments being used to gather data for this 
project, a series of eight follow-up questions (Appendix F) was asked of a randomly 
selected sub-sample [N = 8] of the sample population [N = 160]. These questions were 
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designed to gather responses touching upon issues involving sexual orientation and peer 
and adult relationships. They were designed to gather information from both self-
identified homosexual and heterosexual adolescents. Responses to these questions shed 
further light upon the perceptions, feelings, and attitudes of adolescents in a variety of 
areas of their social world, offering a glimpse into the concrete ways by which self-
identified homosexual adolescents defend against the harsh judgments of society and 
their resulting internalized homophobia. Each of the questions on the interview was 
tagged as representing some specific aspect of social maturity measured by the CPl. 
These responses and the degree to which these adolescents exhibited personal fable and 
imaginary audience ideation point to the level of comfort or discomfort experienced 
around issues of sexual orientation and the possibility of sharing conversation with others 




This chapter reports the responses of the volunteer sample of 82 heterosexual and 
78 homosexual adolescents to the three instruments used in this study: The New 
Imaginary Audience Scale [NIAS], the New Personal Fable Scale [NPFS], and six 
subscales of the California Psychological Inventory [CPI] as indicated in the eight 
research questions stated in Chapter I. Additionally, material gathered in the eight 
follow-up interviews has been reported in this chapter. This narrative material is 
supplementary ofthe quantitative evidence gathered through the use of the three test 
instruments. These data highlight the differences and similarities among scores for 
imaginary audience and personal fable ideation for the self-identified heterosexual and 
homosexual adolescents as revealed through the [NIAS] and the [NPFS]. Additionally, 
data presented here describes these same adolescents and their levels of social maturity as 
revealed by each of the following six subscales of the [CPI], achievement via conformity 
[AC], achievement via independence [AI], well being [WB], independence [IN], self-
acceptance [SA], and tolerance [TO]. 
As reported in the previous chapter, the population for this study consisting of 78 self-
identified homosexual and 82 self-identified heterosexual adolescents, were currently 
enrolled in private, public or Roman Catholic high schools in the City and County of San 
Francisco, Contra Costa, Alameda, and San Mateo counties (Table 3). To help identify a 
diverse population, that is, one stretching across socioeconomic, racial, religious, and 
social lines, students from 17 high schools were recruited for this study. The schools 
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were arbitrarily assigned a letter and in all future reference to the school the letter was 
used as the identifier. Every attempt was made to maintain a balance between the gender 
(Table 4) and sexual orientation (Table 7) of the participants in this study. Participants 
ranged in age from 14 through 18 years of age (Table 5). Participants were evenly 
distributed within grades 9 through 12 (Table 6). All of the subjects were volunteers and 
appropriate Parental (Appendix H) and Institutional Release Forms (Appendix G) were 
obtained prior to the collection of data. 
Table 3 
Distribution of Subject Population Self-Identified Heterosexual Adolescents (N = 82) and 
Homosexual Adolescents (N = 78) Across Institutions 
Institution Heterosexual Homosexual 
A 0 4 
B 2 7 
c 2 5 
D 4 5 
E 4 5 
F 8 5 
G 5 3 
H 6 4 
I 6 6 
J 8 4 
K 4 3 
Table 3 (cont.) 
Distribution of Subject Population Self-Identified Heterosexual Adolescents fN = 82) and 
Homosexual Adolescents fN - 78) Across Institutions 
Institution Heterosexual Homosexual 
L 8 5 
M 8 4 
N 8 4 
Q 4 4 
R 2 5 
s 3 5 
Table 4 


























Freguency Distribution of Grade 
Grade Number Percentage 
9 40 25 
10 40 25 
11 40 25 
12 40 25 
Table 7 











The information, which follows, has been organized according to the eight 
research questions stated in Chapter I. Data gathered from the responses to each research 
question have been reported separately. For each research question, group means for the 
heterosexual and homosexual adolescents were compared using analyses of variance 
and/or !-tests. Subgroups were determined by grade and orientation and subgroup means 
were also compared by means oft-tests. The tables reporting these results follow the 
descriptive analyses of the mean and standard deviation for each group of adolescents as 
well as for subgroups. Pearson product-moment correlation coefficients were run for 
both NIAS and NPFS as well as for the six subscales of the CPI and significant results 
have been reported in narrative form. The remaining correlations may be seen in 
Appendix 0. Chi-square analyses were run and significant measures have been reported. 
Research Question 1 
Is the degree of intensity of imaginary audience ideation greater for self-identified 
homosexual adolescents <N=78) than it is for self-identified heterosexual adolescents 
(N=82)? 
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Table 8 indicates that ANOV A comparisons point to significant results between 
grade, orientation, factors A x B and within the cell. No significance is indicated in the 
interaction between A x B anq within cell and these differences are probably a result of 
chance. These data revealed that instances of imaginary audience ideation were more 
indicative within grade and orientation and the results clearly point to the use of the t-test 
to further determine the action of imaginary audience ideation within grade level and 
orientation subgroups. 
Table 8 
Two Way Analysis of Variance 
Dependent Variable= NIAS 
Source ss df MS F-Ratio Probability 
Grade 2956.17 3 988.39 2.52 . 05 
Orientation 3629.57 3629.57 9.27 . 00 
AXB 288.99 3 96.33 . 24 . 86 
Within Cell 59475.88 152 391.28 
Total 66359.61 159 ----~-----
Table 9 displays the results of comparisons between the means of self-identified 
heterosexual and homosexual adolescents for the NIAS. This comparison revealed 
through examination of the group mean scores for lA ideation, that instances of 
imaginary audience ideation were more pronounced for the self-identified homosexual 
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adolescents with a group mean of 114.32 than for the self-identified heterosexual 
adolescents with a group mean of 104.92. The difference was statistically significant at 
the .003 level. To determine ifthere was also a meaningful difference, effect size {Table 
40) was computed and a moderate effect was supported at .474. 
Table 9 
Comparison of Means and Standard Deviations ofNIAS as Report by Sexual Orientation. Heterosexual (N 
= 82) and Homosexual (N = 78) 
Scale Heterosexual Adolescents 
N 
NIAS 82 
















A comparison of the subgroups by grade level and sexual orientation (Table 1 0) 
revealed no significant difference between the self-identified heterosexual and 
homosexual adolescents in grades 9 and 12 for instances ofiA ideation. Between those 
self-identified heterosexual adolescents in grades 10 (group mean of 1 06.3) and 11 
(group mean of95.8) and self-identified homosexual adolescents in grades 10 (group 
mean of 117 .9) and 11 (group mean of 1 08.5) there were statistically significant 
differences noted at the .04 and .02 levels respectively with large effect sizes of .66 and 
.74 respectively. In other words, self-identified homosexual adolescents in grades 10 and 
11 traditionally thought of as the "safest" years of high school, were more likely to 











N X SD 
23 108.6 30.14 
20 106.3 14.14 
20 95.8 15.53 
19 108.68 18.87 
Note. *p. <.05, ** pooled variances 
Homosexual Adolescents 
N X SD I df E. 
17 116.4 16.74 -.96 37.13** .30 
20 117.9 20.68 -2.06 35.11** . 04* 
20 108.5 18.47 -2.35 38 . 02* 
21 114.8 16.72 -1.08 38 . 28 
There was a weak moderate correlation (Appendix 0) (.44655, p < .05) for self-
identified heterosexual 9th grade adolescents between NIAS and TO. 
There was a weak moderate correlation (Appendix 0) (.45566, p < .01) for self-
identified homosexual adolescents between NIAS and AI possibly indicating that self-
identified homosexual adolescents were more inclined to seek a sense of achievement 
through independent means and rely more heavily upon their imagined audience for 
support than upon their peers and mentors. 
Research Question 2 
Is the degree of intensity of personal fable ideation greater for self-identified homosexual 
adolescents (N=78) than it is for self-identified heterosexual adolescents (N=82)? 
Table 11, New Personal Fable Scale- Total Score [NPFS-T] reports that ANOVA 
comparisons point to significant results between orientation, factors A x B, and within 
cell. No significance was indicated between factors, grade, and within cell. These data 
revealed that instances of personal fable ideation were more indicative with orientation 
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and that interaction between grade and orientation show high significance at the level of 
.004. These results clearly point to the use of the t-test to further determine the action of 
personal fable ideation within grade level and orientation subgroups. 
Table 11 
Two Way Analysis of Variance 
Dependent Variable= NPFS-Total 
Source ss df MS F-Ratio Probability 
Grade 3433.53 3 1144.51 1.88 .13 
Orientation 2537.06 2537.06 4.17 0 04 
AXB 8367.75 3 2789.25 4.59 . 004 
Within Cell 92277.41 152 607.08 
Total 106615.77 159 
The NPFS has three sub scales that measure aspects of personal fable ideation that 
are purposeful in adolescent development as well as indicators of social maturity. These 
subscales are omnipotence, invulnerability, and personal uniqueness. Each ofthese 
categories represent themes running through the lives of many adolescents, themes that 
add meaning and depth to their personal fable or story. These subscales are discussed 
below and presented in tabular form on Tables 12, 14, and 16 respectively. 
Table 12 displays the results of comparisons between the means of self-identified 
heterosexual and homosexual adolescents for the NPFS-T. This comparison revealed that 
instances of personal fable ideation were more pronounced for the self-identified 
homosexual adolescents with a group mean score of 138.89 than for the self-identified 
heterosexual adolescents with a group mean score of 130.7. This may be indicative of 
the self-identified homosexual's reliance upon the themes of omnipotence, invulnerability 
87 
and personal uniqueness in their movement through the socialization process of 
adolescence. The difference was statistically significant at the .04 level. To determine if 
there was also a meaningful difference, effect size (Table 40) was computed and a small 
effect was supported at .321. 
Table 12 
Comparison of Means and Standard Deviations of NPFS-T as Report by Sexual 
Orientation. Heterosexual (N = 82) and Homosexual (N - 78) 
Subscale Heterosexual Adolescents Homosexual Adolescents 
N N X 
NPFS-T 82 130.70 28.34 78 138.89 22.55 -2.02 





A comparison of the subgroups by grade level and sexual orientation (Table 13) 
revealed no significant difference between the self-identified heterosexual and 
homosexual adolescents in grades 9 and 12 for personal fable ideation. Between those 
self-identified heterosexual adolescents in grades 10 (subgroup mean score of 140.5) and 
11 (subgroup mean score of 129.8) and self-identified homosexual adolescents in grades 
10 (subgroup mean score of 125.9) and 11 (subgroup mean score of 155.95) there were 
statistically significant differences noted at the .01 and .0002 levels respectively. The 
drop in personal fable ideation for the self-identified heterosexual adolescents between 
grades 10 and 11 may indicate the level of acceptance that these adolescents experience, 
as they become more an integral part of their high school social scene. The 
corresponding rise in personal fable ideation for the self-identified homosexual 
adolescents between grades 1 0 and 11 may indicate the degree to which these adolescents 
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must rely upon their intrapsychic strength and experimental relationships as they 
experience the need to become more apart of their peer social scene where their same sex 
attraction might cause them to be ostracized. To determine ifthere was also a meaningful 
difference in these two cases effect size was computed. The effect size for grade 1 0 was 
minimal at .8 and for grade 11 it was large at 1.34. 
Table 13 
Comparison ofMeans and Standard Deviations ofNPFS-T as Reported by Grade Level 
and Sexual Orientation. 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD ! df 
9 23 125 33.60 17 137.64 28.8 -1.24 38 
10 20 140.05 18.96 20 125.9 15.17 2.60 38 
11 20 129.8 24.63 20 155.95 14.18 4.11 31.55** 
12 19 128.73 32.73 21 136.04 20.34 -.838 30.78** 






There were strong positive correlations (Appendix 0) (.85501, p < .01) and 
(.80487, p < .01) for self-identified heterosexual adolescents between NPFS-T and 
NPFS-0 and NPFS-1 respectively. 
There was a moderate negative correlation (Appendix 0) (-.65361, p < .05) for 
self-identified homosexual adolescents between NPFS-T and TO as well as large 
correlations between NPFS-T and NPFS-0 (.89485, p < .01) and NPFS-T and NPFS-I 
(.80784, p < .01). There was a high moderate positive correlation (.72538, p < .01) 
between NPFS-T and NPFS-0 for 1Oth grade self-identified homosexual adolescents. 
There was a weak moderate correlation (.68324, p < .01) between NPFS-T and NPFS-0 
for 12th grade self-identified homosexual adolescents. 
Table 14 reports that ANOVA comparison point to a significant result between 
orientation and within cell. No other significant result was indicated by this ANOV A. 
The lone result supported the running of a !-test to further determine the presence of a 
sense of omnipotence within orientation subgroups. 
Table 14 
Two Way Analysis of Variance 
Dependent Variable= NPFS-Omnipotence 
Source ss Df 
Grade 972.42 3 
Orientation 2799.16 





Within Cell 40939.55 152 269.33 










Table 15 displays the results by grade level of comparisons of self-identified 
heterosexual and homosexual adolescents for the omnipotence subscale of the NPFS. 
This comparison revealed that the subscale measuring omnipotence was statistically 
significant only in the difference between 1oth grade self-identified heterosexual 
adolescents (subgroup mean score of 58.55) and self-identified homosexual adolescents 
(subgroup mean score of 40.75) at the level of .0002. Effect size was calculated at .89 
representing a large effect. Of additional interest here is the comparison of the scores for 
the self-identified homosexual adolescents in grades 9 (subgroup mean score of 49.23), 
11 (subgroup mean score of 48.45) and 12 (subgroup man score of 39.03). Finally, the 
difference in subgroup scores for the l21h grade students is also of interest. For the self-
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identified heterosexual 121h grade students having a subgroup mean score of 49.57 while 
the subgroup score for the self-identified homosexual12the grade students being 39.03. 
Table 15 
Comparison of Means and Standard Deviations ofNPFS-0 as Reported by Grade Level 
and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD ! df p 
9 23 51.86 22.01 17 49.23 15.38 .44 39.83** . 66 
10 20 58.55 14.66 20 40.75 10.92 4.35 36.8** . 0002* 
11 20 51.1 15.23 20 48.45 9.56 .65 33.31** . 51 
12 19 49.57 23.45 21 39.03 14.27 1.68 30.34** . 10 
Note. *p<.05, ** pooled variance 
There was moderate negative correlation (Appendix 0) (-. 57531, p < .01) for 
self-identified heterosexual 9th grade adolescents between NPFS-0 and AI as well as a 
low moderate negative correlation(-. 47792, p < .05) between NPFS-0 and TO. 
Table 16 [NPFS - I] reports that ANOV A comparisons point to significant results 
between grade, orientation and factors A and Band within cell. Additionally, interaction 
between grade and orientation show high significance [p<.0001]. These results indicated 
that instances of a sense of invincibility were present within and between all factors and 
!-tests where needed. 
Table 16 
Two Way Analysis of Variance 
Dependent Variable= NPFS-Invincibility 
Source ss df 
Grade 3441.34 3 
Orientation 2759.77 1 
AXB 3311.60 3 
Within Cell 17828.50 152 
Total 27341.23 159 















Table 17 displays the results of comparisons between the means of self-identified 
heterosexual and homosexual adolescents by grade level for the invulnerability subscale 
of the NPFS. This comparison revealed that instances of personal fable ideation as 
measured by a sense of invulnerability were more pronounced for the self-identified 
heterosexual adolescents in grades 10, 11, and 12 than for the self-identified homosexual 
adolescents in the same grades. The subgroup mean for the 1oth, 11th and 12th grade self-
identified heterosexual adolescents were, 42.4, 55.05, and 47.21 respectively. For the 
same grade levels of self-identified homosexual adolescents the subgroup mean scores 
were 37.4, 44.3 and 33.66 respectively. The differences were statistically significant at 
the .01 level for grade 10, at the .03 level for grade 11, and at the .001level for grade 12. 
Effect size was calculated for each of these grade levels and reported as moderate at .55 
for grade 10, large at .75 for grade 11, and large at .97 for grade 12. 
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Table 17 
Comparison of Means and Standard Deviations ofNPFS-I as Reported by Grade Level 
and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD ! df f. 
9 23 38.91 14.95 17 43.76 12.10 -1.13 39.70** .27 
10 20 42.4 10.41 20 37.4 7.73 1.75 25.83** . 01* 
11 20 55.05 19.19 20 44.3- 9.3 2.25 28.4** . 03* 
12 19 47.21 13.11 21 33.66 9.4 3.71 33.97** . 001* 
Note. *p<.05, ** pooled variances 
Table 18 [NPFS-PU] reported that ANOV A comparisons pointed to a significant 
result between orientation and within cell. No other significance was indicated by the 
ANOVA. 
Table 18 
Two Way Analysis of Variance 
Dependent Variable = NPFS-Personal Uniqueness 
Source ss df MM F-Ratio Probabilitv 
Grade 781.23 3 260.41 2.02 .11 
Orientation 2574.83 2574.83 20.01 <.0001* 
AXB 505.18 3 168.39 1.30 . 27 
Within Cell 19550.15 152 128.61 
Total 23411.41 159 
Note. *p < .05 
Table 19 displays the results of comparisons between the means of self-identified 
heterosexual and homosexual adolescents reported by grade level for the personal 
uniqueness subscale ofthe NPFS. This comparison revealed that instances of personal 
uniqueness were generally more pronounced for the 1oth and 11th grade self-identified 
homosexual adolescents with only the self-identified heterosexual adolescents in 12th 
grade having a higher mean subscore (3 7.11) than their self-identified homosexual 
counterparts with a mean sub score of 31.38 on this portion of the scale. None of the 
differences was statistically significant. 
Table 19 
Comparison of Means and Standard Deviations ofNPFS-PU as Reported by Grade Level 







N X SD 
23 34.21 12.88 
20 39.1 10.82 
20 37.5 12.20 
19 37.11 11.72 
Homosexual Adolescents 
N X SD ! Df 
17 39.05 11.00 -1.24 38 
20 43.4 12.62 -1.15 38 
20 42.85 10.17 -1.49 38 
21 31.38 10.11 1.71 38 







Is the degree of achievement via conformity as measured by the CPI greater for self-
identified heterosexual adolescents than it is for self-identified homosexual adolescents? 
Table 20 [AC] reported that ANOVA comparisons point to significant results 
between grade, orientation and factors A and B within cell. These results support the 
running oft-tests to further investigate the measure of AC within grade and orientation 
subgroups. 
Table 20 
Two Way Analysis of Variance 

































Table 21 displays the results of comparisons between self-identified heterosexual 
and homosexual adolescents for the achievement via conformity subscale of the CPl. 
This comparison revealed that a sense of personal achievement was available more 
frequently to self-identified heterosexual adolescents (mean group score of25.96) than to 
self-identified homosexual adolescents (mean group score of21.39) in situations where 
the tasks and expectations for task performance were clearly defined and elaborated. The 
difference was statistically significant at the <.0001 level. An effect size was calculated 
to be . 7 5 representing a large effect. 
Table 21 
Comparison of Means and Standard Deviations of Achievement via Conformity as report by Orientation. 
Heterosexual (N = 82) and Homosexual (N = 78) 
Subscale Heterosexual Adolescents 












Table 22 displays the results of comparisons between self-identified heterosexual 
and homosexual adolescents by grade for the achievement via conformity subscale of the 
CPl. The comparison revealed that in situations where the tasks and expectations for task 
performance were clearly defined and elaborated, a sense of achievement via conformity 
was available to self-identified heterosexual adolescents more frequently than for self-
identified homosexual adolescents. The mean scores for each of the four grades was 
higher for the self-identified heterosexual adolescents than for the self-identified 
homosexual adolescents with differences of statistical significance for grades 9 at .02 
with an large effect size of .75, grade 11 at .002 with a large effect size of .86, and grade 
12 at <.0001 level with a large effect size of .86. 
Table 22 
Comparison of Means and Standard Deviation of Achievement via Conformity as 
Reported by Grade Level and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD ! df 12 
9 23 22.34 6.01 17 18.52 4.06 2.26 38 . 02* 
10 20 29 5.00 20 28.05 5.29 .583 38 . 563 
11 20 25.5 3.51 20 20.05 5.13 3.23 38 . 002* 
12 19 27.63 4.79 21 18.66 4.79 5.90 38 <.0001* 
Note. *p<.05 
There was a strong positive correlation (Appendix 0) (.8102, p <.01) for AC with TO 
among the 12 grade self-identified heterosexual adolescents and a weak moderate 
positive correlation (.55202, p < .01) for AC with WB among 9th grade self-identified 
heterosexual adolescents. There was a weak moderate positive correlation (Appendix 0) 
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(.48256) for AC with SA among 1Oth grade self-identified homosexual adolescents and a 
weak moderate negative correlation ( -.49258, p < .05) for AC with TO among 11th grade 
self-identified homosexual adolescents. 
Research Question 4 
Is the degree of achievement via independence as measured by the CPI greater for self-
identified heterosexual adolescents than it is for self-identified homosexual adolescents? 
Table 23 [AI] reported that ANOV A comparisons point to significant results 
between grade, orientation and factors A and B within cell. The interaction between 
grade and orientation show high significance. The results support the running oft-test to 
further investigate the measure of AI within grade and orientation subgroups. 
Table 23 
Two Way Analysis of Variance 
Dependent Variable= Achievement via Independence 
Source ss 
Factor A 1362.11 
Factor B 545.16 
AXB 814.27 
Within Cell 5370.72 
Total 8092.27 

















. 0001 * 
<.0001* 
Table 24 displays the results of comparisons between self-identified heterosexual 
and homosexual adolescents for the achievement via independence subscale of the CPl. 
This comparison revealed that in situations where the tasks were less well defined and 
limited by expectations and where task performance and project completion was left to 
creativity and spontaneity, a sense of personal achievement was available to self-
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identified homosexual adolescents (group mean score of23.61) more frequently than 
self-identified heterosexual adolescents (group mean score of 20.15). The difference was 
statistically significant at the .OOllevel with a minimal effect size of .5. 
Table 24 
Comparison of Means and Standard Deviations of Achievement via lndeJ>endence as 
Reported by Orientation. Heterosexual (N = 82) and Homosexual (N = 78) 
Subscale Heterosexual Adolescents Homosexual Adolescents 
N X 
AI 82 20.15 
Note. *p<.05 
SD · N X 







Table 25 displays the results by grade of comparisons between self-identified 
heterosexual and homosexual adolescents for the achievement via independence subscale 
of the CPl. The comparison revealed that in situations where tasks were less well defined 
and where expectations for task performance and completion were clearly left to the 
creativity of the performer a sense of achievement via independence was available to 
self-identified homosexual adolescents more frequently than self-identified heterosexual 
adolescents. The subgroup mean scores for three of the four grades were higher for the 
self-identified homosexual adolescents than for the self-identified heterosexual 
adolescents with differences of statistical significance for grades 11 at .001, and grade 12 
at the <.0001level. There was a large effect size ofl for grade 11 and 1.51 for grade 12. 
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Table 25 
Comparison of Means and Standard Deviations of Achievement via Independence as 
Reported by Grade Level and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD ! df p 
9 23 23.86 6.75 17 27.52 4.90 -1.89 38 . 06 
10 20 19.85 7.88 20 16.35 4.25 1.74 38 . 08 
11 20 17.2 5.23 20 23.15 5.95 -3.45 38 . 001* 
12 19 19.10 5.29 21 27.80 6.16 -4.76 38 <.0001* 
Note. *p<.05 
There was a high moderate negative correlation (Appendix 0) (- .57531, p < .05) 
for AI with NPFS-0 among 9th grade self-identified heterosexual adolescents and a high 
moderate positive correlation (54441, p < .05) among 9th grade self-identified 
homosexual adolescents. There was a strong moderate positive correlation (.6653, p < 
.01) for AI with TO among lOth grade self-identified heterosexual adolescents and a 
moderate positive correlation (.49602, p < .05) for AI with WB among 11th grade self-
identified heterosexual adolescents. There was a strong moderate positive correlation 
(.58736, p < .01) for AI with WB among self-identified heterosexual adolescents. 
Among self-identified homosexual adolescents there was a moderate positive 
correlation (Appendix 0) (.53182, p < .05) for AI with TO and a moderate negative 
correlation (-.50756, p < .05) for AI with NPFS-I for 11th grade students. 
Research Question 5 
Is the degree of well being as measured by the CPI greater for self-identified heterosexual 
adolescents than it is for self-identified homosexual adolescents? 
Table 26 [WB] reports ANOV A comparisons that point to no significant results 
between the variables. Any differences are probably due to chance. 
Table 26 
Two Way Analysis of Variance 













MM F-Ratio Probability 
60.18 1.46 . 22 
.75.07 .01 . 89 
178.16 4.34 . 005 
40.95 
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Table 27 displays the results of comparisons between self-identified heterosexual 
and homosexual adolescents for the well being subscale of the CPl. This comparison 
revealed that there was virtually no difference in the sense of well being between the self-
identified heterosexual and homosexual adolescents. 
Table 27 
Comparison of Means and Standard Deviations of Well Being as Reported by Sexual 
Orientation. Heterosexual fN = 82) and Homosexual (N = 78). 
Subscale 
WB 
Heterosexual Adolescents Homosexual Adolescents 
N 












Table 28 displays the results of comparisons between self-identified heterosexual 
and homosexual adolescents by grade for the well being subscale of the CPl. Whereas 
there was virtually no difference between the two subject groupings in the last analysis, a 
closer inspection reveals that there were some differences between subject grades. In 
both the 9th and 12th grade responses there were statistically significant difference at .01 
for grade 9 with a minimal effect size of .8, and .02 for grade 12 with a large effect size 
of .75. In the 9th grade responses, the self-identified homosexual adolescents exhibited a 
greater sense of well being than did the self-identified heterosexual adolescents. In the 
12th grade responses, the self-identified heterosexual adolescents exhibited the greater 
sense of well being than did the self-identified homosexual adolescents. It is interesting 
to note that the 11th grade responses left the two groups with an identical mean score and 
a 1 of 0. The only difference in this score rested in the standard deviation with the self-
identified homosexual adolescents having had more variance about the mean score than 
did the self-identified heterosexual adolescents. 
Table 28 
Comparison of Means and Standard Deviation of Well Being as Reported by Grade Level 
and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD 1 df p 
9 23 21.91 7.32 17 27.94 6.46 -2.70 38 . 01* 
10 20 28.3 6.61 20 26.5 5.77 .916 38 . 365 
11 20 25 7.71 20 25 5.87 .0 38 
12 21 27.36 5.31 21 23 6.24 2.36 38 . 02* 
Note. *p<.05 
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There was a moderate positive correlation (Appendix 0) (.55202, p < .01) for 
self-identified heterosexual adolescents between WB and AC. There were moderate 
positive correlations for self-identified heterosexual adolescents between WB and AI 
9.49602, p < .05), WB and NPFS-PU (.59437, p < .05), and WB and NPFS-T (.56828, p 
< .01). 
There was a moderate positive correlation (Appendix 0) for self-identified 
homosexual adolescents between WB and SA (.55012, p < .05), and a moderate negative 
correlation (-45073, p < .05) between WB and NPFS-1. 
Research Question 6 
Is the degree of independence as measured by the CPI greater for self-identified 
heterosexual adolescents than it is for self-identified homosexual adolescents? 
Table 29 reports that ANOV A comparisons point to significant results between 
grade, and factors A and B within cells. No other significant results were noted. 
Table 29 
Two Way Analysis of Variance 
Dependent Variable= Independence 
Source ss Df 
Grade 847.04 
Orientation 12.45 3 
AXB 110.63 
Within Cell 3535.05 152 
Total 4505.19 159 
Note. * p < .05 
MM F-Ratio Probability 
282.34 12.14 <.0001 
12.45 .53 .46 
36.87 1.58 . 19 
23.25 
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Both table 30 and 31 display the results of the comparison between self-identified 
heterosexual and homosexual adolescents for the independence subscale of the CPl. 
Table 30 displays the overall scores of the two subject groups while table 31 displays 
these same groups separated by grade. There were no significant differences in the 
degree of independence exhibited by either of the subject groups. 
Table 30 




Heterosexual Adolescents Homosexual Adolescents 











Comparison of Means and Standard Deviations oflndependence as Reported by Grade Level and Sexual 
Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
-N X SD N X SD I df 11 
9 23 22.52 5.27 17 23.82 5.30 -.769 38 .446 
10 20 20.9 4.32 20 22.05 4.08 -.867 38 . 392 
11 20 18 4.29 20 15.8 3.60 1.75 38 . 087* 
12 19 22.68 5.92 21 20.42 5.64 1.23 38 . 225 
Note. * p < .05 
There was a moderate positive correlation (Appendix 0) (.44449, p < .05) for 
self-identified heterosexual lOth grade adolescents between IN and NPFS-1. There was a 
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moderate positive correlation (.49136, p < .05) for self-identified heterosexual 11th grade 
adolescents between IN and NPFS-I 
There was a strong moderate positive correlation (Appendix 0) (.65685, p < .01) 
for self-identified homosexual 9th grade adolescents between IN and TO. 
Research Question 7 
Is the degree of self-acceptance as measured by the CPI greater for self-identified 
heterosexual adolescents than it is for self-identified homosexual adolescents? 
Table 32 [SA] reported ANOV A comparisons that pointed to significant results 
between orientation, and factors A and B within cells. No other significant results were 
reported. 
Table 32 
Two Way Analysis of Variance 
Dependent Variable= Self-Acceptance 
Source ss Df 
Grade 91.77 3 
Oriel\tl.tion 179.49 





Within Cells 2151.27 152 14.15 









Table 33 displays the results of a comparison between self-identified heterosexual 
and homosexual adolescents for the self-acceptance subscale of the CPl. The comparison 
revealed that there was a significant difference between the two groups with the self-
identified heterosexual adolescents (mean score of 22.28) more often demonstrating 
greater self-acceptance than did the self-identified homosexual adolescents (mean score 
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of 20.15). These self-identified straight adolescents see themselves as personally talented 
and active. These results were statistically significant at the .0007 level with a moderate 
effect size of .54. 
Table 33 
Comparison ofMeans and Standard Deviations of Self-Acceptance as Reported by Sexual Orientation 
Subscale Heterosexual Adolescents 













Table 34 displays the results of a comparison between self-identified heterosexual 
and homosexual adolescents by grade level for the self-acceptance subscale of the CPl. 
In each comparison the self-identified heterosexual adolescents possess higher mean 
scores than do the self-identified homosexual adolescents. The scores for the 9th and 
11th grade students demonstrated a statistical significance for grade 9 at .01 with a large 
effect-size of .85 and grade 11 at .002 with large effect size of .96. The lOth and 12th 
grade scores showed a convergence of scores. 
Table 34 
Comparison of Means and Standard Deviations of Self-Acceptance as Reported by Grade 
Level and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD 1 df p 
9 23 23.04 4.09 17 19.35 4.58 2.67 38 .01 * 
10 20 20.35 4.64 20 20.15 4.46 .138 38 .89 
II 20 22.55 2.32 20 19.35 3.84 3.18 38 .002* 
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Table 34, cont. 
Comparison of Means and Standard Deviations of Self-Acceptance as Reported by Grade 
Level and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
12 19 23.10 2.49 21 21.57 3.42 1.60 38 .117 
Note. *p. < .05 
There was a moderatenegative correlation (Appendix 0) (-.51228, p < .05) for 
self-identified heterosexual lOth grades between SA and NPFS-PU. There was a weak 
moderate negative correlation (Appendix 0) ( -.49404, p < .05) for self-identified 
homosexual lOth grade adolescents between SA and NPFS-0. There was a low 
moderate positive correlation (.45237, p < .05) for self-identified homosexual 12th grade 
adolescents between AS and TO. 
Research Question 8 
Is the degree of tolerance as measured by the CPI greater for self-identified homosexual 
adolescents than it is for self-identified heterosexual adolescents? 
- Table 35 reports ANOV A comparisons that pointed to significant results between 
factors A and B within cells. No other significant results were reported. 
Table 35 
Two Way Analysis of Variance 
Dependent Variable = Tolerance 
Source ss Df MM F-Ratio Probability 
Factor A 200.63 3 66.87 1.88 .13 
Factor B 507.28 507.28 14.31 .002 
AXB 55.15 3 .51 .51 .66 
Table 35, cont. 
Two Way Analysis of Variance 













Table 36 displays the results of comparisons between self-identified heterosexual 
and homosexual adolescents for the tolerance subscale of the CPl. The comparison 
revealed that tolerance was more characteristics of the responses of the self-identified 
homosexual adolescents than for the heterosexual adolescents. The difference was 
statistically significant at the level of .003 with a moderate effect size of .47. 
Table 36 
Comparison of Means and Standard Deviations of Tolerance as Reported by Sexual Orientation 
Subscale Heterosexual Adolescents Homosexual Adolescents 
-TO N 82 
Note. *p<.05 





Table 37 displays the results of a comparison between self-identified heterosexual 
and homosexual adolescents by grade level for the tolerance subscale of the CPl. In each 
case the comparison revealed that the degree of tolerance available to the self-identified 
homosexual adolescent was greater than that available to the heterosexual adolescent. 
Three of the 4 grades displayed levels of statistical significance. Grade 9 had a level of 
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.04 with a moderate effect size of .64. Grade 11 had a level of .01 with a large effect size 
of .84. Grade 12 had a level of .03 with a large effect size of .70. 
Table 37 
Comparison of Means and Standard Deviations of Tolerance as Reported by Grade Level 
and Sexual Orientation 
Grade Heterosexual Adolescents Homosexual Adolescents 
N X SD N X SD ! df f. 
9 23 20.13 5.97 17 24.23 6.73 -2.03 38 . 04* 
10 20 19.9 5.46 20 21.45 6.70 -.801 38 .42 
11 20 19 4.29 20 23.5 6.41 -2.60 38 . 01* 
12 19 21.57 6.56 21 25.71 5.23 -2.21 38 . 03* 
Note. *p < .05 
Table 38 displays all of the items surveyed in this study and makes note ofthe 
statistically significant differences at the level of .05. The Chi-square analyses of the 
items showed statistically significant differences at the .05 level on 8 of 11 items between 
the self-identified heterosexual and homosexual adolescents. 
Table 38 
Contingency Table and Chi Square Values- Orientation. NIAS. NPFS. and 6 Subscales 
of the CPI: Achievement via Conformity. Achievement via Independence. Well being. 
Independence. Self-Acceptance. and Tolerance 
Item Orientation X <X >X x2 df p 
Achievement Heterosexual 23.73 24 58 19.51 <.0001* 
Via Homosexual 23.73 50 28 19.51 <.0001* 
Conformity 
Achievement Heterosexual 21.84 51 31 10.00 . 001* 
Via Homosexual 21.84 29 49 10.00 . 001* 
Independence 
Well Being Heterosexual 25.44 40 42 .100 1 .751 
Homosexual 25.44 40 38 .100 .751 
Independence Heterosexual 20.71 33 49 .350 .553 
Homosexual 20.71 35 43 .3501 .553 
Self-~eptance Heterosexual 21.21 29 53 12.06 1 .0005* 
Homosexual 21.21 49 29 12.06 1 .0005* 
Tolerance Heterosexual 21.88 45 37 9.47 .002* 
Homosexual 21.88 54 78 9.47 .002* 
NIAS Heterosexual 109.50 57 25 19.52 <.0001* 
Homosexual 109.50 27 51 19.52 <.0001* 
NPFS-T Heterosexual 134.7 40 42 .67 1 .411 
Homosexual 134.7 33 45 .67 .411 
NPFS-0 Heterosexual 48.56 31 51 9.00 .002* 




Contingency Table and Chi Square Values- Orientation. NIAS. NPFS. and 6 Subscales 
of the CPI: Achievement via Conformity. Achievement via Indtmendence. Well being. 
Independence. Self-Acceptance. and Tolerance 
Item Orientation X df p 
NPFS-1 Heterosexual 45.25 60 22 12.15 .0004* 
Homosexual 45.25 36 42 12.15 .0004* 
NPFS-PU Heterosexual 40.88 48 34 12.45 .0004* 
Homosexual 40.88 24 54 12.45 .0004* 
Note. *p <.05 
Table 39 displays the results of comparisons between the means of self-identified 
heterosexual and homosexual adolescents for NIAS and NPFS as well as the six 
subscales ofthe CPl. 
Table 39 
Comparison of Means ofNIAS. NPFS and Subscales ofCPI as Reported by Sexual Orientation. -Heterosexual (N = 82) and Homosexual (N = 78) 
Subscales Heterosexual Adolescents Homosexual Adolescents 
N X SD N X .@ I Df 
Achievement via 
Conformity 82 25.96 5.88 78 21.39 6.21 4.77 158 
Achievement 
Via 82 20.15 6.77 78 23.61 7.07 -3.15 158 
Independence 
Well being 82 25.48 7.18 78 25.39 6.02 .085 158 





Table 39, cont. 
Comparison of Means ofNIAS. NPFS and Subscales ofCPI as Reported by Sexual Orientation. 
Heterosexual (N = 82) and Homosexual (N = 78) 
Subscales Heterosexual Adolescents Homosexual Adolescents 
Self-Acceptance 82 22.23 3.59 78 20.14 4.0 3.45 158 
Tolerance 82 20.13 5.60 78 23.73 6.34 -3.80 158 
NIAS 82 104.92 21.38 78 114.32 18.27 -2.96 158 
NPFS-0 82 52.78 19.24 78 44.12 13.21 3.32 145.56 
NPFS-1 82 40.98 11.29 78 49.73 13.60 -4.43 158 
NPFS-PU 82 36.93 11.89 78 45.03 11.07 -4.45 158 










Table 40 reports the effect size for each of the statistically significant results to 
see if the result also points to the possibility of any practical meaningful differences. 
Table 40 
Report of Statistical Significance and Effect Size ofNIAS. NPFS. and 5 Subscales of the CPI 
Subscale p. Effect Size 
Achievement via Conformity <.0001 .755 
Achievement via Independence .001 .5 
Self-Acceptance .0007 .550 
Tolerance .0002 .603 
NIAS .003 .474 
NPFS-0 .001 .533 
NPFS-1 <.0001 .703 
NPFS-PU <.0001 .705 
NPFS-T .04 .321 
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Table 41, cont. 
Summary Table of Results Comparing Statistically Significant Differences Between Self-Identified 
Heterosexual Adolescents (N = 82) to Self-Identified Homosexual Adolescents (N = 78) 
Scale Self-Identified Heterosexual Self-Identified Homosexual 
Adole~cents Adolescents 
NIAS Less pronounced in grade 10 More pronounced in grade 10 
(106.3) and 11 (95.8) (117.9) and 11 (108.5) 
NPFS-0 More pronounced in grade 10 Less pronounced in grade 1 0 
(58.55) (40.75) 
NPFS-I More pronounced in grade 10 Less pronounced in grade 1 0 
(42.4), grade 11 (55.05) and (37.4), grade 11 (44.3) and grade 
grade 12 (47.21) 12 (33.66) 
NPFS-PU * * 
NPFS-T More pronounced in grade 10 Less pronounced in grade 1 0 
(140.05) and less pronounced in (125.9) and more pronounced in 
- grade 11 (129.8) grade 11 (155.95) 
*No significant differences reported 
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Follow-Up Interviews 
A series of follow-up interviews were conducted with a randomly selected subset 
of eight adolescents (Table 42) that had participated in this study. The interview 
questions (Appendix F) were designed to gather information regarding the subjects' 
personal experiences as adolescents in the midst of identity formation. 
Table 42 
Follow-Up Interview- Respondents Demographic Data 
Name Gender Age Orientation Ethnicitv Grade Denomination 
M12-1 M 18 Homosexual African American 12 Evangelical Christian 
M9-2 M 15 Homosexual Caucasian 9 Reformed Judaism 
Mll-3 M 17 Homosexual Hispanic 11 Roman Catholic 
F12-4 F 17 Homosexual Caucasian 12 Agnostic 
Fll-5 F 18 Heterosexual Hispanic 12 African Methodist 
Episcopal 
M12-6 M 17 Heterosexual African American 12 American Baptist 
M9-7 M 15 Homosexual Caucasian 9 Anglican 
F10-8 F 17 Homosexual Filipino 11 Roman Catholic 
The interviews were conducted by the researcher in a face-to-face setting at a 
location guaranteed to preserve the anonymity and privacy of the respondents. 
Appropriate University Release Forms (Appendix G), Parental Permission Forms 
(Appendix H) and Student Consent Forms (Appendix I) were obtained prior to the 
administration of the interview questions. 
After obtaining the permission of the respondents, the interviews were recorded 
for future reference by the researcher. All possible steps were taken to insure the 
confidentiality and privacy of the respondents. The respondents were guaranteed that 
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only the researcher would listen to and transcribe the interviews. The transcribed tapes 
have been stored in a safety deposit box of a local bank for security purposes. 
The interview questions (Appendix F) were designed to gather descriptive data on 
the subject's social maturity. These data have been used to supplement the quantitative 
data gathered by means of the three survey instruments employed in this study to further 
demonstrate the differences and difficulties faced by self-identified homosexual 
adolescents during the process of personal identity development. 
The interviewees (Table 42) [N = 8] represent a cross section of the total subject 
population [N = 160]. Five ofthe interviewees were male and three were female. Six of 
the eight were self-identified homosexual adolescents and two were self-identified 
heterosexual adolescents. The eight interviewees ranged in age from fifteen to eighteen 
and represented membership in the following ethnic groups: African American, 
Caucasian, Filipino, and Hispanic. Among the eight interviewees there were practicing 
members of the following religious denominations: Reformed Judaism, Roman 
Catholicism, Methodism, American Baptist, Anglicanism, and Evangelical Christianity. 
-There was one agnostic among the interviewees. 
Each of the interviewees was invited to respond to the following questions. 
1. Have you ever revealed your sexual orientation to your friends? [If so,] How did 
they respond? 
2. Have you ever revealed your sexual orientation to members of your immediate 
family? [If so,] How have they responded? 
3. How do you feel in situations where others are unaware of your sexual orientation? 
4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
5. How do you feel when sexual orientation becomes a topic in class? 
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6. Have you ever spoken out in support of gays and lesbians in class or when you were 
at a party with your friends and issues involving sexual orientation are discussed or 
joked about? 
7. Have you ever discussed sexual orientation with friends at church/synagogue/temple? 
8. If you are a member of a church/temple/synagogue, how do you feel when you hear 
what your religious group has to say about gays and lesbians? 
Question One 
1. Have you ever revealed your sexual orientation to your friends? [If so.] How did they 
respond? 
Five of the eight respondents answered "yes" to this question, one answered "no", 
and two provided anecdotal responses which ultimately demonstrated that they had 
revealed their sexual orientation to their friends. 
Both the respondents who were self-identified heterosexuals expressed some 
surprise at the question. "I'm straight and I don't even think about that fact until someone 
else comes along into the picture who is not straight. I realize that I have it easy 
compared to my [gay and lesbian] friends" (Fll-5). Both heterosexual individuals -stressed the fact that the community in which they live was structured to support the 
heterosexual and that they were only made aware of orientation differences when it was 
clearly expressed in some fashion. The assumption of heterosexuality created and 
supported an environment where it was expected that one was heterosexual. One of the 
heterosexual respondents said that she considered her surprise to be odd and reflected, 
the reality that I find the question odd is the odd thing. People are people. My 
mom and dad have taught me this all my life -- Black, White, German, Russian, 
Spanish, we are all okay. But, I've never heard them mention gay people. I think 
that they might be the exception to the rule that everybody is okay. (Fll-5) 
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One heterosexual respondent was relieved that his sexuality was the "norm" 
among his friends, "there's nothing about me I need to hide, so I don't even think about 
my orientation" (M12-6). Both of these respondents expected most ofthose with whom 
they came into contact to share their heterosexual orientation, and were indeed surprised 
when confronted by friends who did not share this orientation. The adolescent culture so 
assumes heterosexuality that one interviewee stated: "my sexual orientation is revealed in 
everything that I do or say. Actually, .. .I realize that my orientation is so easy to accept 
because the majority of the people I know share the orientation" (M12-6). Both 
heterosexual respondents wondered aloud whether homosexual adolescents felt any 
pressure around being gay or lesbian. M12-6 compared this reality and the pressure 
involved in it to his experience ofbeing an African American man in a predominately 
Caucasian community. 
Three of the self-identified homosexual respondents said that their friends had 
been very supportive of their personal sharing and that they had not noticed a change in 
the ways they were being treated. "Many of them [heterosexual classmates] are really -cool about who and what we are. Most of the guys are really cool about queers" (M12-
1 ). One student said that the issue of coming out is not so much an issue for her as it is 
an issue for her teachers and other students. 
The one self-identified homosexual student who responded "no" expressed 
concern over coming out. His fears centered around the effect that his coming out might 
have on his family and his place within the family as well as with the possibility of 
becoming a target of harassment. His greatest fear revolved around death and its role in 
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the homosexual lifestyle. Nonetheless, he and his friends continued to frequent a gay and 
lesbian coffee shop in San Francisco, "but we never even admit that we are gay" (M9-2). 
Overall it is clear that sexual orientation is supported by the environment within 
which one lives and that depending upon one's orientation, the issue is charged 
differently. For the heterosexual adolescents, this issue becomes apparent only when 
difference is noted or stated. For the homosexual adolescent, the difference is the 
environment and there are few relationships where the issue of orientation is not a 
question. Depending upon the homosexual adolescent's stance on whether or not to 
announce his or her orientation, each new relationship has the possibility of becoming a 
charade, where a central reality of his or her life can not be easily or readily shared for 
the cultural expectation is that they are heterosexual. 
For each of the respondents, the issue required careful reflection and regardless 
of their orientation they recognized that the topic was one that could cause anxiety and 
stress in the lives of those who differed from the norm as well as in the lives of their 
families and friends. - Interview Question Two 
2. Have you ever revealed your sexual orientation to members of your immediate 
family? [If so.] How have they responded? 
Two of the eight respondents said "yes" to this question - both of these 
respondents were self-identified homosexuals. The remaining four self-identified 
homosexuals replied, "no" to the question. Both self-identified heterosexual respondents 
replied that sexuality was not an issue that was discussed in their homes. 
We don't talk about sex at home. The closest thing to a sex talk with my parents 
came from my brother when he told me about condoms and let me know that I 
wasn't supposed to talk with dad about them. My parents don't seem to be cool 
with sexuality. I'm not even sure that they have sex. (Ml2-6) 
Among those self-identified homosexuals who responded "no" to this question, 
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two predominant issues surfaced as the causes for their having taken this position within 
the family. First, there was a question of safety. Telling a parent or sibling created yet 
another unsafe and uncertain environment. Home appeared to be a place for belonging, a 
place to show respect for traditional religious and social values and, therefore, a place 
where orientation did not matter or a place where secrecy surrounded a central fact of 
their lives making it impossible to discuss their sexual realities. 
Secondly, there was some question about just how to deal with anger which might 
arise over their sense of abandonment; their sense of actually feeling separated, 
disconnected, and disregarded, or shunned. 
I'm really pissed off that I can't have a relationship with either of my parents 
because neither of my parents is ready for the stuff that comes with having a gay 
son! Pissed off is not the best way to say how I feel. I feel pissed on, left out, and 
totally disregarded by the way they treat me. I hardly ever get a question about 
school. How can I expect them to ask me about my real life? My father hates 
faggots. My mom, she knows about me but can't ... won't say anything to dad. He 
_ just can't say enough about gays and lesbians. Sometimes I feel like he knows 
[about me] and says those things just to hurt me. (M9-2) 
Another self-identified homosexual who has never spoken openly with his mother 
about his sexual orientation was brought out of the closet as a result of a search ofhis 
wallet. "She found this faggot stuff [material from a counseling center in __ ____,]. Can 
you imagine? She found this stuff in my wallet but she wanted it to belong to friends of 
mine, certainly not to me" (Mll-3). This student's relationship with his mother remained 
unresolved and filled with frequent threats of relocation to the south where his life would 
have been considerably different. According to this student, it was the intervention of a 
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sympathetic teacher that brought mother and son to a place where, even though the parent 
does not approve of her son's sexual orientation, she is no longer unable to discuss his life 
with him. 
One self-identified homosexual reported she is seeking emancipation. 
Apparently, her mother is dying ofcancer and her father is a crack addict who frequently 
beats her. She has been advised by her school counselor and friends to call the police and 
report her father, but she continues to refuse. "No matter how many times he hits me, I 
just can't bring myself to turn him in. He's all I've got! Dad may be rough, but he's still 
dad! I'll be much better off next year when I can go away to school. I know I'll be 
accepted there" (F12-4). This not so subtle combination of anger at mistreatment, 
combined with an extreme desire to be accepted, colors the lives of many self-identified 
homosexual adolescents and adults and can frequently lead to situations where their 
safety and health are compromised. 
Student 12-6, a self-identified heterosexual adolescent reported what he thought 
would happen at his home if he discovered and revealed that he was gay: "Forget it! If 
- . that happened, I don't think there would be more than two words spoken as I was thrown 
out the door" (M12-6). 
The two self-identified homosexual adolescents who have come out to members 
of their family expressed a deep sense of satisfaction and belonging as a result of their 
having shared. "My brother, he knows .. .I love the fact that he knows. Now I have this 
special friend at home" (M12-1). The second adolescent reflected, "Family is really 
important to us and this [sexual orientation] has caused some problems ... Men in our 
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culture don't deal. .. we don't let our grandfather know but, my grandmother does know 
and she's cool" (Fl0-8). 
According to these adolescents, having close family relationships with parents or 
siblings, people with whom these adolescents may share their lives with all their joys and 
pains, is a central part of what it means to be part of a family. These adolescents 
expressed extremes of emotion around both the lack of family and the presence of family. 
Regardless of their status, theissues of membership and belonging were crucial and 
needed to be dealt with to insure continued healthy development. On the other hand, 
those adolescents who were facing the trials of development without the aid and counsel 
of their parents expressed anger and resentment over their parents' inability or 
unwillingness to participate in their lives. Student M-12-1 described his overall 
experience of his environment as a place with "no money, no friends, and no safe places 
(M-12-1). When speaking about his place in his family, Student M-9-2 said, "I don't see 
them [family] jumping at the chance to announce to the world that little ___ is Queer" 
(M-9-2). His anger at his parent's inability to participate in his life was clear, "I'm really 
-pissed offthat I can't have a relationship with either of my parents or with my friends 
who are Queer because neither of my parents is ready for the stuff that comes with having 
a gay son .. .I feel pissed on, left out and generally disregarded by the way they treat me" 
(M-9-2). 
Question Three 
3. How do you feel in situations where others are unaware of your sexual orientation? 
The two self-identified heterosexual respondents expressed surprise at this 
question since neither of them has ever been aware of a situation where their sexual 
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orientation was not the "norm". Because their environments are supported by the 
commonly held belief that all men and women are heterosexual, the issue of orientation is 
not a concern for them. One of them did state that she believed that all men and women 
have the right to express themselves openly and honestly. Yet, given this right, no other 
person has the right to force his or her beliefs or actions upon another. "People just have 
to understand, no means no, and never means maybe" (Fll-5). 
The responses of the six self-identified homosexual adolescents ranged from relief 
at not being the center of attention and always noticed to frustration with some of the 
conversations that they had been forced to endure due to their silence. One student 
reported: "Sometimes, it's no big deal. Most people assume that everybody is straight. 
Being at home and having people joke about sex makes me feel like an outsider, like I 
don't belong to the rest of the family" (M12-1) 
The theme of belonging resurfaced throughout the interviews and played a major 
role in the lives of all eight of these adolescents. Whether or not the respondent was 
happy not being noticed, most of them expressed the desire not to have to worry about -whether or not they were noticed. "Usually I feel really good in situations when my 
sexuality gets little notice" (F12-4) summed up the feeling of most teens. 
Another self-identified homosexual adolescent experienced great relief at not 
being noticed as a result of his fear that he might become the target of hostility and 




4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
Student responses to jokes and comments about gays and lesbians ranged from 
silence to direct and immediate confrontation. Interviewees were aware that humor can 
be used as a weapon and frequently causes pain and alienation. Respondents, whether 
self-identified heterosexual or homosexual, all expressed fear at becoming the targets of 
homophobic hatred as a result of their speaking out in support of individuals or the 
homosexual community. "Self protection, man, the rule of the real world. Either live 
quietly or be killed" (M12-1) stated one young man. "Just shut up - pretend not to be 
hurt" (M9-2) said one interviewee, as a way of dealing with a harsh or rejecting 
environment created by a joke or comment from a peer. 
The need to protect oneself from aggressive and hostile behavior ranked among 
the chief concerns of each of the eight respondents. 
I hear people making ftm of gayness all the time. I'm part of the community and I 
_ want others to respect me but I'm sure that they world beat me up if I spoke out. 
When my friends are making fun of other gays I have to sink back into the room, 
almost become part of the furniture. (M9-2) 
Some respondents, when faced with humor based in prejudice and hatred chose to 
remain silent while others protected themselves by becoming vocal supporters of the 
homosexual community and detractors of the prejudice and ignorant humor that can be 
part of the adolescent world. The overwhelming reality that is faced by these adolescents 
willing to speak out is that their lives are in danger as a result of their willingness to 
either defend another's right to free expression or their willingness to express themselves 
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and their sexual orientation. "Protection is the rule. Either live life quiet or get killed 
when your back is turned ... You can't run around thinking that everybody else thinks that 
this life is cool and that we all have a right to march in this and that place" (M-12-1). 
Another younger student added, "I'm not the biggest guy at school. I'm so afraid that I 
might get hurt or forced to leave the school ifl speak up for gays and lesbians ... Rather 
than stand up for myself and the other queers on campus I just shut-up- pretend not to be 
hurt. Those kids who do [speak up] are immediately called a faggot" (M-9-2). There 
remains a need to create a form of community that allows for differences and experiences 
them as rich seasoning rather than as a threat to the integrity of the community's soul. 
There is a need for a safe and creative place where no one feels the need to hide or say, 
"Right now I just want to be able to make it to the next week without having to explain 
who I am or why I act the way I act. Can't I just be and the rest of the world just leave 
me alone?" (M-11-3). 
Question Five 
5. How do you feel when sexual orientation becomes a topic in class? -All of the respondents to question five save for one self-identified homosexual, 
expressed satisfaction with the freedom of expression and safety of their school 
classrooms. The degree of control exercised by the faculty member and his or her 
modeling behavior were seen to have played a major role in the formation of a classroom 
community where differences could be expressed and discussed in lively debate. 
Last week I was in history class and the topic of gay and lesbian rights was 
brought up. One of the [basketball] players at school had decided that gays and 
lesbians should be sent away, that all of 'them faggots' needed to be moved on 
over. Mr. sent him to the Dean's Office. After the student had left the 
room, Mr. spoke quietly to us all about the need to create a space for 
[student name] where he could grow. I guess Mr. met with [student 
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name] after school that day and he has never made any more negative comments 
about gays and lesbians in class. (Mll-3) 
The creation of a safe classroom environment has allowed other students to speak out and 
share they story. "I'm glad to be able to share my life freely" (Fl0-8). 
Students expressed a need to find a community where safe exchanges can be the 
common experience. One self-identified homosexual adolescent recognizing this need 
expressed these feelings. 
I don't want to be the only one speaking about queers and stuff, but I'm one of the 
big picture guys [a leader on campus] and I expect that I will sooner or later have 
to walk the line for one of the little ones. These kids need to have someone 
watching for them 'cause they are no one, no where, no fast, and some of these big 
boys will mess with their faces just to make them look like shit. (M12-1) 
Question Six 
6. Have you ever spoken out in support of gays and lesbians in class or when you were at 
a party with your friends and issues involving sexual orientation were discussed or joked 
about? 
In response to this question, two of the self-identified homosexual respondents 
sugg~ted that they would speak up clearly in support of the gay and lesbian community 
at any party where "trash" was being spoken. "I don't like to hear others say stuffthat 
hurts people. I really believe that we all have a right to be ourselves and when I hear 
others stepping on the rights of minorities, I get pissed off and speak up" (Fll-5). "I 
speak up in support ofthe community all the time. I'm for saving trees, fleas, fishes, 
whales, and even gay dolphins. No one is going to put me down and just walk away 
without feeling like they at least have met their match intellectually" (F12-4). 
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The five remaining individuals demonstrated various levels of commitment to 
speaking out in defense of the gay and lesbian community, but all five of them expressed 
a fear ofbeing targeted as gay themselves or as "queer lovers". This fear would or did 
lead them all to remain silent in the face of anti-gay remarks or humor. One individual 
said he is still trying to come to an understanding of what gay rights are and how these 
rights relate to the rest of the rights ofthe community, while another individual who said 
• 
he knows his rights is not yet ready to fight for them. "I'm not really ready to fight for the 
rights of others. I'm not really sure I'm ready to fight for my own rights" (Mll-3). 
Question Seven 
7. Have you ever discussed sexual orientation with friends at church/synagogue/temple? 
Seven of the eight respondents participated in some form of organized religious 
community to greater or lesser degrees. The eighth respondent did not belong to an 
organized denomination and chose rather to ignore the following two questions. 
All seven who did respond said they had not had favorable experience of their 
church communities; yet, not one of them offered a specific example of anything that had -been done to them to cause them to feel this way. Neither negative attitudes expressed by 
the members nor negative messages preached by the ministers seemed to stand out in the 
minds of these respondents. Most of them expressed a form of general numbness and 
anxiety about church as an organization and expressed a belief that their denominations 
did not have a high regard for members of minority communities. Most felt that neither 
the respondents nor the religious communities would select each other for membership 
with the knowledge of their sexual orientation. 
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One self-identified homosexual respondent was blunt about her experience with 
organized religion and specifically questioned the integrity and intentions of the male 
clergy members. "I think that the stuff we hear about sex and religion in church is 
bullshit. Really, look at the place of women in the church. I should take these men 
seriously when they start telling me about sex and responsibility?" 
Three other self-identified homosexual adolescents were motivated to attend 
religious services out of a sense of commitment to the family -- one going specifically to 
act as a role model for his brother. But, these three individuals also felt unwelcome and 
therefore, unwilling to discuss issues of sexuality out of a fear of embarrassing their 
families and alienating themselves further from home and place of worship. 
One self-identified homosexual was very happy to discover that he was not the 
only member of his religious denomination to be gay, yet he said he was unable to walk 
up to the booth staffed by his fellow denominational members out of a fear of being 
recognized and bringing shame upon his family. 
Another self-identified homosexual explained that the church played almost no -role in her life but that she attended at Easter time to satisfy the desires of her family. 
She herself feels "excluded not only because she is female, I'm also a dyke. Priests don't 
like Dykes!" Whether or not this is true, she has never experienced another member of 
her religious community reaching out to her as a women and as a homosexual and this, 
she felt, has left her with little room to explore her religious community. 
In sum, it appears that the church played little role in the lives of these young men 
and women. They can point to no positive messages offered, no messages of peace and 
reconciliation, only messages expressing the belief that difference is wrong and cause for 
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exclusion. These may not be the official teaching of any of these religious 
denominations, but the messages being communicated are negative in regard to 
differences in sexual orientation. 
Question Eight 
8. If you are a member of a church/synagogue/temple. how do you feel when you hear 
what your religious group has to say about gays and lesbians? 
After having heard what these young people had to say about their experiences of 
church community, one can expect a rather bleak picture to be formed regarding their 
opinions of what the church has to say about sexual orientation. Only one of the eight 
respondents was actively looking for a positive way to belong to her church community 
while another of the eight was willing to leave his community and seek out another more 
inclusive community. It was this desire for community that was the overpowering reason 
for both a wished for membership and the need to leave membership behind. "Church is 
for family ... Church people are church people. I don't have the time to worry about their 
silly asses. When they try and hurt me I'll fight. So long as they just talk about me I'll -stay as far away as I can" (M-12-1). Another student added this, "I don't go to Church 
often, but I think that the stuff we hear about sex and religion at Church is mostly 
bullshit. Really, look at the place of women in the Church and you tell me that I should 
take these men seriously when they start talking about sex and responsibility" (F-11-5). 
One of the self-identified homosexuals responded that so long as the Church 
people were negative, then he was going to remain apart from the community. Another 
self-identified homosexual reflected on the Yiddish word for "queer" and remembered 
that it was not nice and that her mother had forbidden her father from using it at home. 
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Another self-identified heterosexual adolescent said, "Bigotry is bigotry whenever and 
wherever it is practiced .. .I don't buy it and I won't participate in the lies" (F11-5). 
Lastly, only one respondent expressed a hopeful and positive belief. M9-7 said, "I know 
that God loves me and that he will bless me with peace. I know that who I am is okay. I 
just don't understand where sex fits into all this. Does God think that sex is okay? I 
know that people are supposed to enjoy sex, but what about gay people? It all seems so 
stupid that we let others make rules for us about sex and stufflike that. I think that we 
ought to make our own rules about love and life and not worry about what others are 
saying" {M9-7). 
Summary of Findings 
This summary presents the major findings reported in detail earlier in this chapter. 
Each research question will be discussed in tum. 
Research Question 1 
Is the degree of intensity of imaginary audience ideation greater for self-identified 
homosexual adolescents that it is for self-identified heterosexual adolescents? -The degree of intensity of imaginary audience ideation was significantly greater 
for self-identified homosexual adolescents with a group mean score of 114.32 than it was 
for self-identified heterosexual adolescents with a group mean score of 104.92. A 
comparison of subgroups revealed that there was no significant difference for imaginary 
audience ideation between self-identified homosexual adolescents and self-identified 
heterosexual adolescents in grades 9 and 12 but that between grades 10 and 11 there was 
a significant difference with self-identified homosexual adolescents scoring higher on lA 
scoring scale. 
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Data gathered from the follow-up interviews offers anecdotal evidence pointing 
out differences among the various age and grade groups within sexual orientation that 
shed light upon the different needs exhibited by the orientation, age and grade groupings. 
The younger self-identified homosexual adolescents were less inclined to publicly self-
identify with their sexual orientation than where the older more socially established self-
identified homosexual adolescents. It appears that the younger adolescents do not 
consider revelation of sexual orientation to peer and immediate family groups an option. 
Speaking up in public in defense of differences in sexual orientation was less frequent 
among both the younger self-identified homosexual and heterosexual adolescents than it 
was among the older adolescents. This results, apparently, in the reliance on these 
immature defense mechanisms of imaginary audience and personal fable ideation. 
There was a weak moderate correlation for self-identified homosexual adolescents 
between NIAS and the subscale of the CPI measuring achievement via independence. 
There was a weak moderate correlation for 91h grade self-identified heterosexual 
adolescents between NIAS and the subscale of the CPI measuring tolerance. Therefore, -one might hypothesize that the more a young adolescent exhibits IA ideation the less 
inclined he might be to act independently from his peers, exhibiting a greater tendency to 
comply with the standards of behavior modeled for the larger self-identified heterosexual 
community. Additionally, one might hypothesize that the greater the exhibition ofiA 
ideation in young adolescents the greater the degree of tolerance that might be exhibited 
as this adolescent is less inclined to self-identify publicly and therefore will be less likely 
to speak out in defense of himself and his community. While this silence might well be 
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identified as tolerance, in reality, it may be his inability to speak up that is actually being 
measured as a sign of toleration. 
Research Question 2 
Is the degree of intensity of personal fable ideation greater for self-identified homosexual 
adolescents than it is for self-identified heterosexual adolescents? 
The degree of intensity of personal fable ideation was significantly greater for 
self-identified homosexual adolescents with a group mean score of 138.89 than it was for 
self-identified heterosexual adolescents with a group mean score of 130.70. ANOVA 
comparisons point to significant interaction between grade and orientation. Scores for 
self-identified heterosexual adolescents in grade 10, with a subgroup mean of 140.05, 
indicate significant PF ideation with the score dropping markedly for grades 11 [means 
subgroup score of 129.8] and grade 12 [mean subgroup score of 128.73] respectively. 
Scores for self-identified homosexual adolescents in grade 10, with a subgroup mean 
score of 125.9 and grade 11, with a subgroup mean score of 150.95, indicate a marked 
increase in PF ideation between these grades. Consequently, it appears that gay teens in 
-their middle high school years experience an increased sense of uniqueness as they 
become less a part of the surrounding straight culture and become more active and aware 
of their membership in the gay and lesbian community. It may be hypothesizes that as 
the self-identified heterosexual adolescent matures and become more comfortable with 
his place in this peer community, he relies less upon PF ideation whereas, as the self-
identified homosexual adolescent matures and finds the heterosexual community to be 
less and less a comfort, he relies more directly upon his PF ideation as a means of defense 
as he navigates a course toward the homosexual community. 
The subscales of the NPFS each show significant difference between the scores 
for the two participating subgroups, as was reported in Tables 4.9, 4.11, and 4.13. The 
degree of intensity ofNPFS-omnipotence [NPFS-0] was significantly greater for lOth 
grade self-identified heterosexual adolescents than it was for 1oth grade self-identified 
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homosexual adolescents. The degree of intensity ofNPFS-invulnerability [NPFS-I] was 
significantly greater for both 1oth and 11th grade self-identified heterosexual adolescents 
than for the 1oth and 11th grade self-identified homosexual adolescents. No significant 
difference was noted between the self-identified heterosexual adolescents and the self-
identified homosexual adolescents for the subscale NPFS-uniqueness [NPFS-U], though 
scores were generally higher for the 1oth and 11th grade self-identified homosexual 
adolescents with subgroup mean scores of 43.4 and 42.85 respectively. 
Data from the follow-up interviews offered anecdotal evidence further 
highlighting the difference between self-identified heterosexual and self-identified 
homosexual adolescents and their senses of personal power [omnipotence], safety 
[invulnerability, and individuality [uniqueness]. Among the heterosexual adolescents, 
-their lack of awareness around the issue of their personal sexual orientation and the 
community's awareness ofthis orientation highlights their sense of person power [NPFS-
0]. Their willingness and comfort levels for participating in situations where their sexual 
orientation has not been specifically stated highlights their sense of invulnerability 
[NPFS-I] as well as their expectation of acceptance by the greater heterosexual 
community. Low scores for NPFS-PU evidence this sense of belonging and willingness 
to be part of the group. 
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For the self-identified homosexual adolescents, whose overall scores for the 
NPFS were lower than those of the self-identified heterosexual adolescents, the data from 
the follow-up interviews highlighted these scores and their differences. The 1oth and 11th 
grade self-identified homosexual adolescents were less inclined to openly participate in 
conversations centered on sexual orientation, less inclined to bring up the topic of their 
personal lives with their friends and family, and less inclined to speak up in support of 
homosexual rights in public settings. These behaviors are consistent with low scores for 
NPFS-0 and NPFS-I as well as high scores for NPFS-PU. The NPFS-PU scores are 
especially significant in confirming the remarks of the interviewees about their attitudes 
toward their behaviors. 
Overall, the self-identified homosexual adolescents were less comfortable in 
social settings, indicating a diminished sense of personal power and safety, and a 
heightened sense of personal uniqueness resulting in adolescents who were less inclined 
to participate fully in their peer activities. 
There was a moderate negative correlation for self-identified homosexual -adolescents between NPFS-T and the subscale of the CPI measuring tolerance as well as 
a large positive correlation for these same adolescents between NPFS-T and NPFS-0. 
There was a high moderate positive correlation for 1oth grade self-identified homosexual 
adolescents between NPFS-T and NPFS-0 and a weak moderate positive correlation for 
12th grade self-identified homosexual adolescents between NPFS-T and NPFS-0. 
There was a strong positive correlation for self-identified heterosexual 
adolescents between NPFS-T, NPFS-0, and NPFS-I respectively. There was a moderate 
negative correlation for gth grade self-identified heterosexual adolescents between NPFS-
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0 and the subscale of the CPI measuring achievement via independence and a low 
moderate positive correlation between NPFS-0 and the subscale of the CPI measuring 
tolerance for these same 91h grade students. One might conclude from the above data that 
heterosexual students are more sure of their position in society than are the homosexual 
students. Consequently, the heterosexual students are more willing to take risks within 
their community of peers and less inclined to feel the risk that they are taking, whereas, 
the homosexual student is less inclined to act without the support of the greater 
community and far less inclined to risk-taking. The actions of the homosexual adolescent 
will be more in line with the status quo, and less independent than those of the 
heterosexual adolescent. 
Research Question 3 
Is the degree of achievement via conformity [ACJ greater for self-identified heterosexual 
adolescents than it is for self-identified homosexual adolescents? 
The degree of achievement via conformity is significantly greater for self-
identified heterosexual adolescents, with a group mean score of25.96, as compared with 
-the group mean score of21.39 for the self-identified homosexual adolescents. However 
anecdotal data from the follow-up interview, question 4, 5, and 6 support this finding 
showing that self-identified heterosexual are not inclined to speak out in public support or 
defense ofhomosexuality. 
There was a moderate positive correlation for 1 01h grade self-identified 
homosexual adolescents between the sub scales of the CPI measuring achievement via 
conformity and self-acceptance. There was a moderate negative correlation for 11th grade 
self-identified homosexual adolescents between the subscales of the CPI measuring 
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achievement via conformity and tolerance. In other words, gay teens in their sophomore 
year of high school show evidence ofbeing more inclined to conform to the surrounding 
expectations of the larger community and less inclined to act in an independent fashion. 
Yet, the gay teen in his junior year of high school has begun to exhibit a degree of 
intolerance toward himself. One can hypothesize that as he continues to participate in the 
overall life of the larger community, he begins to feel drawn toward actions that may not 
be acceptable to the greater community. Insofar as this is the case, his level of tolerance 
for the differences within this community, and the restrictions that his membership in this 
community have seemingly placed on him make him less tolerant of this difference and 
more inclined to take actions that might be seen as outside of the norm. There was a weak 
moderate negative correlation for gth grade self-identified heterosexual adolescents 
between the subscales of the CPI measuring achievement via conformity and well being 
and a strong positive correlation for 1zth grade self-identified heterosexual adolescents 
between the subscales of the CPI measuring achievement via conformity and tolerance. 
Compared with their gay counterparts, in other words, straight teens are more inclined to -exhibit greater tolerance of difference as they become more closely identified as members 
of the larger community. 
Research Question 4 
Is the degree of achievement via independence greater for self-identified heterosexual 
adolescents than it is for self-identified homosexual adolescents? 
The degree of achievement via independence was significantly greater for self-
identified homosexual adolescents in grades 11 and 12 with subgroup mean scores of 
23.15 and 27.80 respectively. This finding is supported by evidence from the follow-up 
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interviews that show self-identified homosexual adolescents exhibit a willingness to 
speak out in defense of themselves and other younger self-identified homosexuals as they 
increase in age. One might hypothesize that coming to embrace this important aspect of 
their identity fortifies and intensifies the teen's desire to achieve despite the cultural 
norms of the larger community surrounding them. This is in contrast to the straight teens 
whose scores demonstrate that their desire to achieve remains high but the means of 
achievement rests with conformity to the larger community rather than in independence 
from the community. 
There was a high moderate positive correlation for gth grade self-identified 
homosexual adolescents for NPFS-0 and the sub scale of the CPI measuring achievement 
via independence. There was a strong moderate positive correlation for self-identified 
homosexual adolescents for the subscales of the CPI measuring achievement via 
independence and tolerance and a strong moderate negative correlation for these same 
adolescents for NPFS-I and the subscale of the CPI measuring achievement via 
independence. One may hypothesize that has the self-identified homosexual adolescent -functions independently within the greater community, he is more likely to exhibit 
tolerance of the differences found in the larger community. Additionally, the more the 
self-identified homosexual adolescent relies upon his PF sense of invulnerability, the less 
he will be inclined to function in an independent way remaining more closely aligned 
with the larger community. 
There was a high moderate negative correlation for gth grade self-identified 
heterosexual adolescents for NPFS-0 and the sub scale of the CPI measuring achievement 
via independence. There was a strong moderate positive correlation for 1oth grade self-
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identified heterosexual adolescents for the subscales of the CPI measuring achievement 
via independence and tolerance and a moderate positive correlation for 11th grade self-
identified heterosexual adolescents for the subscales of the CPI measuring achievement 
via independence and well being 
Research Question 5 
Is the degree of well being greater for self-identified heterosexual adolescents than it is 
for self-identified homosexual adolescents? 
The quantitative data for this study point to virtually no significant difference 
between the sense of well being for self-identified heterosexual and self-identified 
homosexual adolescents. Yet, when examined as subgroups of the whole, there are 
significant differences between the sense of well being for the 9th and 12 grade students. 
In the 9th grade, the self-identified homosexual adolescents exhibited a higher subgroup 
mean score [27.94] than did the self-identified heterosexual adolescents [21.91]. The 
opposite is true of the 12th grade students where the self-identified homosexual 
adolescents had a subgroup mean score of23 while the self-identified heterosexual 
-adolescents had subgroup mean score of27.36. Data from the follow-up interviews are 
inconclusive in this area. It may be hypothesized that the sense of well being for the self-
identified homosexual 9th grade student remains high as a result of his still being 
embedded within his family structure and not yet feeling the pressure to experiment 
outside of this group. Yet, for the self-identified heterosexual adolescent who has been 
an active participant in her larger peer community from the time of early middle school, 
the need to be "part" of the community is significant, thereby producing anxiety and a 
sense of urgency as she attempts to become a fully active member of the community. By 
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the time these students are in the 12th grade, the self-identified heterosexual may have 
managed to secure a safe position within the community, but the self-identified 
heterosexual student now finds himself on the fringe of the community if not completely 
excluded. 
There was a moderate positive correlation for self-identified homosexual 
adolescents for the subscales of the CPI measuring well being and self-acceptance and a 
moderate negative correlation for these same adolescents for NPFS-I and the subscale of 
the CPI measuring well being. 
There were moderate positive correlations for self-identified heterosexual 
adolescents and the subscale ofthe CPI measuring well being and the following 
measures: achievement via conformity, achievement via independence, self-acceptance, 
and NPFS-PU. For the same adolescents there was a moderate negative correlation for 
well being and NPFS-I. One might hypothesize that the experience of high school for 
these two different groups of adolescents might be quite different. The straight 
adolescents appear to experience high school as a time of well being and success wherein -they achieve in many different ways and find self-acceptance a result of their successful 
identification with the larger community. Thus, these teens can more quickly abandon 
the defense mechanisms that are designed to shield one from a harsh and critical society. 
Whereas, for the gay teen, his sense of well being may come more from a sense of 
independence and otherness and from his sense of invulnerability rather than membership 
and self-identification. 
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Research Question 6 
Is the degree of independence greater for self-identified homosexual adolescents than it is 
for self-identified heterosexual adolescents? 
The quantitative data for this study point to virtually no significant difference 
between the sense of independence. for self-identified heterosexual and self-identified 
homosexual adolescents. 
There was a strong positive moderate correlation for 9th grade self-identified 
homosexual adolescents for the subscales of the CPI measuring independence and 
tolerance. 
There was a moderate positive correlation for 1oth grade self-identified 
heterosexual adolescents for NPFS-I and the subscale of the CPI measuring independence 
and a moderate positive correlation for 11th grade self-identified heterosexual adolescents 
for NPFS-I and the subscale of the CPI measuring independence. 
Research Question 7 
Is the degree of self-acceptance greater for self-identified heterosexual adolescents than it 
- is for self-identified homosexual adolescents? 
The degree of self-acceptance was greater for self-identified heterosexual 
adolescents. There were significant differences between the 9th and 11th grade self-
identified heterosexual adolescents with subgroup mean scores of23.04 and 22.55 
respectively and the scores of the 9th and 11th grade self-identified homosexual 
adolescents with subgroup mean scores of 19.35 for both grades. The overall data from 
the follow-up interviews offers some support of this finding. The younger self-identified 
homosexual adolescents found it more difficult to speak out either about orientation in 
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general or in their own defense and in favor of their own acceptance than did the older 
adolescents. An interview with at least one self-identified homosexual adolescent 
suggested that even when he felt the need to speak up in defense of himself, he felt 
defeated even before he spoke, and therefore, was unable to reach out to the rest ofhis 
greater peer community whose members are both gay and straight. This points to 
problems with self-acceptance and a lack of a sense of personal power on the adolescent's 
part. The deficiencies result in an inability of the student to participate in the wider 
adolescent community or the larger social support structure. 
There was a weak moderate negative correlation for 1oth grade self-identified 
homosexual adolescents for NPFS-0 and the subscale of the CPI measuring self-
acceptance. This may indicate that for the self-identified homosexual adolescent, the 
more one relies upon personal fable and a sense of omnipotence as a defensive means to 
assist in the negotiation of the social world, the less one is prepared to accept oneself "as 
is." There was a low moderate positive correlation for 12th grade self-identified 
homosexual adolescents for the subscales of the CPI measuring self-acceptance and 
toler~ce possibly indicating that the greater the sense of self-acceptance the greater the 
level of tolerance. 
There was a moderate negative correlation for 1oth grade self-identified 
heterosexual adolescents for NPFS-PU and the subscale of the CPI measuring self-
acceptance. 
Research Question 8 
Is the degree of tolerance greater for self-identified heterosexual adolescents than it is for 
the self-identified homosexual adolescents? 
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The degree of tolerance was significantly greater for the self-identified 
homosexual adolescents [mean score of 114.32] than for the self-identified heterosexual 
adolescents [mean score of 104.92]. The level of tolerance was significantly greater for 
the self-identified homosexual adolescents in three of the four grade subgroups. Data 
from the follow-up interview supports this finding. In sum, the data collected from the 
NPFS, NIAS and the CPI, plus the interviews with 8 adolescents demonstrated a mix of 
positive indicators for heterosexual teens as they forge a stable, coherent identity and 
some indication of areas of need in their homosexual counterparts precisely, perhaps, 
because of their differences. In other words, the data confirms that self-identified 
homosexual adolescents find the transition from preadolescence through adolescence into 
young adulthood to be more complex and difficult. It appears that, while all adolescents 
face hurdles and challenges in adapting to the larger society, with forging a unique 
identity built on a realistic appraisal of value and talent, self-identified homosexual 
adolescents traverse these same hurdles with considerably less self-confidence and 
support from others such as church, family, school, and peers .. The self-identified -heterosexual adolescent has a far greater pool of peers from which to garner support for 
his or her questions and anxieties. For the self-identified heterosexual adolescent there is 
a far greater availability of fellow "actors" who may play supporting roles in the 
experimental relationships of adolescence. As Lapsley (1993) and others have 
mentioned, the availability of peers with whom the adolescent may interact may have a 
direct bearing upon the degree of intensity and duration ofboth lA and PF ideation. This 
appears to be supported by the data. This continued relational experimentation allows the 
self-identified heterosexual adolescent to progress more rapidly through the vicissitudes 
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of adolescent development than do their self-identified homosexual counterparts. 
Lacking a sufficiently large and immediate pool of peers who share their apparent sexual 
orientation, and lacking the emotional, social, and cultural support necessary to strike out 
unawares on this developmental path, the self-identified homosexual adolescent appears 
to feel less sure of who he is or how best to make his way in a world of unknowns. 
-
CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND RECOEMMENDATIONS 
Introduction 
The sample for this study consisted of two subject populations, one of self-
identified homosexual adolescents (N = 78) and one of self-identified heterosexual 
adolescents (N = 82) currently enrolled in independent, private, public, or Roman 
Catholic high schools in the city and county of San Francisco and Contra Costa, 
Alameda, and San Mateo counties. Every effort was made to maintain a balance between 
the male and female participants (Table 4) in this study. All of the subjects were 
volunteers and appropriate parental (Appendix H), student consent forms (Appendix I) 
and institutional release forms (Appendix G) were obtained prior to the collection of data. 
Private school counselors and private, county, and state counseling personnel were 
recruited to gather individuals willing and able to participate in the study. 
Statement of Purpose 
The aim of the study was to explore the way intrapsychic defenses, mainly 
imaginary audience [IA] and personal fable [PF] ideation operate in self-identified 
homosexual and self-identified heterosexual adolescents and to examine how these 
mechanisms may correlate with certain measures of maturity. All this was in an effort to 
explore how psychosocial forces contribute to or impede the development of a coherent 
identity in self-identified homosexual adolescents. 
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Conclusions and Implications 
This study provided data highlighting differences and difficulties in the process of 
identity development and social maturation for both self-identified heterosexual and 
homosexual adolescents. An analysis of the data reported in this study points to some 
specific areas of concern for professionals in fields that deal with adolescents and their 
continued development. Implications for educational thought and professional practice 
are outlined in the following section. 
Based on both the quantitative and qualitative data reported in this study, the 
following conclusions were drawn from the findings regarding the differences and 
difficulties faced by self-identified heterosexual and homosexual adolescents during their 
drive for social maturity and identity development. Adolescents share many common 
developmental experiences but an analysis of the data revealed in this study has pointed 
out some areas where the experiences of self-identified homosexual adolescents differ, 
perhaps, significantly, from the experiences common to their self-identified heterosexual 
counterparts. -According to this sample, homosexual adolescents are more inclined to be 
comfortable working alone in less structured environments where creativity and self-
expression are in great demand and appreciated (Tables 19, 20, 22, and 23). Self-
identified homosexual adolescents had a group mean score of 21.39 on the CPI subscale 
for achievement via conformity compared to a group mean score of25.96 for self-
identified heterosexual adolescents on the same subscale. Conversely, on the CPI 
subscale measuring achievement via independence, self-identified homosexual 
adolescents had a group mean score of23.61 compared to a group mean score of20.15 
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for self-identified heterosexual adolescents on the same subscale. When faced with 
highly structured and task-oriented environments these self-identified homosexuals may 
find themselves less able to fully participate with their peers forcing them to be more 
self-conscious of their differences. 
Table 7 reporting the findings of the NPFS subscale measuring personal 
uniqueness, shows pronounced differences between the self-identified heterosexual 
adolescents and self-identified homosexual adolescents in this sample. The data reveals 
that measures of personal uniqueness were pronounced for 9th, 1oth, and 11th grade self-
identified homosexuals with subgroup means of39.05, 43.4, and 42.85 respectively. If 
not inclined to participate in group-task oriented skills (Tables 19, 20), the homosexual 
adolescent may experience further isolation from peers if pressured to take part in group 
activities. It is this inclination to seek achievement independent of others, coupled with a 
heightened sense of personal uniqueness from the larger community, that may account 
for the self-identified homosexual adolescent's tendency to withdraw from peer centered 
activity. This may also be related to the higher ratio of depression in homosexual teens -as reflected in the literature review. In any society where self-esteem and self-acceptance 
are highly dependent upon the perception that one is valuable as a "part of the bigger 
picture", the homosexual adolescent may find himself more isolated and alienated than 
ever before as he approaches that stage in development requiring healthy peer 
associations. 
Data from the well being sub scale of the CPI show a decrease in scores for each 
successive year in the self-identified homosexual population dropping from a high score 
in the 9th grade of27.94 to a low score of23 in the lih grade. If the qualitative data is 
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informative here, it points us in the following direction: the gay adolescent's experience 
of alienation from family and peer relationships, coupled with an intense experience of 
powerlessness, vulnerability, and disposability, may lead to an inability to participate in 
community and feel protected by most community institutions. The homosexual 
adolescent's perception of the community's apparent disregard for his well being, 
feelings and ideas may account for this regression in a sense of well being. As one teen 
reported: 
Most people just assume that everybody is just a straight guy. Everyone has me 
sleeping with the girls, but nobody knows the truth. Being at home ... makes me 
feel outside, like I don't belong to the rest of the family. Either live quiet or be 
killed when your back is turned. This world I live in has no money and no friends 
and no safe place. (M12-l) 
Another student expressed his sense of alienation in these words, "Here I was living in 
San Francisco and where was I going Friday after school, the dance at school? Can you 
imagine what might happen ifl came to a dance at school with a guy" (M9-2)? 
Alienation from family and friends can take on many forms. Indeed, some 
percentage of the adolescent's community, whether heterosexual or homosexual, will -experience alienation at different times during this developmental period. Many others do 
not. It is significant and noteworthy that each self-identified homosexual adolescent 
reported a particular instance of feeling alienated as reported in the six structured 
interviews of homosexual adolescents. When asked about his feelings in situations when 
others were unaware ofhis sexual orientation, M9-2 reported, 
It would be easier for me to tell you how I feel when others are aware that I'm 
Queer. . .I don't have the nerve to speak up about who I am at school or at home. I 
can't even imagine what might happen ifl spoke up. I guess both situations make 
me feel sad and weak (M9-2). 
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No doubt all this contributes to a decreasing sense of well being, and may, combined with 
a sense of alienation from the greater community, account for the greater instances of 
depression and other illnesses among the adolescent homosexual population. 
The data also shows that there are statistically significant differences in the 
developmental experiences of self-identified heterosexual and homosexual adolescents 
specifically in their experience of both imaginary audience and personal fable ideation 
{Table 7, 8, and 10). Tables 7 and 8 reported the findings concerning imaginary audience 
ideation. As was already noted, the elevated levels of the use of IA were significant, 
especially among the 1 01h and 11th grade self-identified homosexual adolescents. The 
increase in imaginary audience ideation in grade 10 might be a result of the adolescent 
having reached that stage in development where the need for the attention of others is 
heightened. By the second year of high school, the homosexual adolescent may be 
relying less upon his parents for ego support. Thrust into the new and confusing world of 
high school, the homosexual adolescent is less able to openly associate with other self-
identified homosexual adolescents. The homosexual adolescent may utilize this -imaginary audience to be judge, parent, coach, and date, practicing for the actual 
relationships in later life. 
Lapsley (1993) suggested that the diminution of imaginary audience ideation is 
due to an increased ability to take the perspective of others. It is this perspective that 
allows the adolescent to separate from his imagined audience and relate directly to those 
in his world. This supports the pattern identified by Selman (1980, 1990) in his 
discussion of social perspective taking and socialization patterns and is supported by the 
quantitative data gathered from this study's sample population. 
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If diminution ofiA ideation is the result ofthe adolescent's increased 
involvement in the world of the real audience, the self-identified homosexual adolescent 
may find this ideation more difficult to overcome. For the homosexual adolescent, IA 
ideation may become a critical and harsh judge rather than a supportive and defensive 
companion, pushing the adolescent even deeper into the closet. As we heard earlier from 
one adolescent, "I was going to come out in class one day but friends of mine told me 
that this would be like puttinga gun in my mouth and killing myself' (Mll-3). Or, it 
may reinforce unrealistic fantasies and immature behavior. 
It would appear that, as members of the self-identified homosexual population age 
they become more realistic about their social setting. Some may develop a need to 
participate in the greater community to make it safer for younger self-identified 
homosexuals. One adolescent saw his role in the homosexual community as a "parent," 
called on to protect and guide the younger members of the community. 
Yea! Right! Now, at this time, there are kids in the hall, these are the young 
ones. These are the kids who came out in grade school and now they're in the 
halls at [school name] and we don't have the nicest people in the world walking 
_these halls. I've seen five kids today looking like they were 'gonna' get the shit 
kicked out of them after school just 'cause' they walk around with a flag or an 
angle on them [Gay Freedom or Pink Triangle]. These kids need to have 
someone watching for them. (M12-1) 
Table 12 reports the findings by grade for personal fable ideation. Significant 
results and differences are again seen in the 1 01h and 11th grade for self-identified 
homosexual adolescents. The heightened sense of personal fable ideation in the self-
identified homosexual adolescents may point to the need to rely more heavily upon the 
creation of a myth to support their development, since the community does not provide 
an environment that is supportive of their interpersonal need for intimate 
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experimentation. We might conjecture then, that the diminution of this myth and a drop 
in the scores for PF ideation come with the adolescent's increased ability to deal with the 
real world and real feelings. This would account for the sudden drop in PF ideation 
scores for Izth grade self-identified homosexual adolescents. 
Adolescence is a confusing time, not only for those going through the 
developmental process itself, but also for the rest ofthe community. Given the 
differences and hurdles faced during the developmental process by self-identified 
homosexual adolescents, it seems incumbent upon the community to provide services that 
might alleviate some ofthe tensions that complicate the achievement of positive self-
esteem, tolerance, self-acceptance, acceptance by others, an over-all sense of well being 
and of personal achievement for all adolescents, homosexual and heterosexual. The 
narrative data would tend to confirm that the very possibility of alternative orientations 
creates tension in the entire adolescent population. As one reported, "I've seen fights 
break out over words that are used to describe another person's boy friend. One girl 
called another girl's boy a 'fruit' and that ended in both ofthem being suspended from 
-school for three days" (Fll-5). Tension around difference can create a hostile 
environment quite often leading to violence. 
"I'm part of the community at [school name] and I want others to respect me" reported 
one homosexual adolescent," but I'm sure that they might just beat me up ifi spoke up. 
I'm afraid that I might get hurt or forced to leave the school if I speak up for gays or 
lesbians" (M9-2). 
Living in an environment that is highly charged with the awareness that one may 
face violence at anytime from many different elements of society creates for the self-
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identified homosexual adolescent an unstable and unsupportive environment. School 
programs and community-based organizations can all these young men and women to 
become productive and reflective members of society. 
Data from our study also indicated that the self-identified homosexual adolescent 
is not only alienated from her peer community but also from her family. For most 
adolescents home can be a place where tolerance is practiced; a place that is accepting, 
yet for many self-identified homosexual adolescents it may be the source of the greatest 
intolerance and bigotry. It appears that all too frequently, home offers the homosexual 
adolescent, not the warmth and safety that comes from belonging, but a deepened and 
more intense awareness of difference. While most adolescents experience disorder and 
disagreement at home, the self-identified homosexual adolescent may discover a 
threatening and hostile environment. In time, these adolescents may be faced with the 
reality that home has ceased to exist as a safe haven. As one 9th grade student reflected, 
his inability to have a relationship with either of his parents and their inability or 
unwillingness to face the reality of his homosexuality led him to characterize his home as -one filled with anger and frustration for all its members (M9-2). 
When adolescents voice opinions about their feelings of exclusion or a lack of 
safety, it is important that the professional community listen and respond with greater 
creativity. Developing new counseling and curricular programs designed to assist these 
young men and women as they become creative members of the larger community is one 
option. 
For all adolescents, fear is an agent of paralysis. For the homosexual adolescent 
fear may be even more debilitating and, may be the source of self-hatred and 
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homophobia. The self-identified homosexual adolescent is faced with the reality of 
external stigmatization and internal hatred each day when she looks into the mirror and 
belittles herself. This dynamic was captured by one adolescent who stated: 
It is so clear to me that when my friends are making fun of other gays and 
lesbians that they're making fun of me- that's when I have to sink back into the 
room, almost become part of the furniture. I want to reach out and strike their 
words as they speak, but I'm trapped. I can't move! I can hear my committee 
telling me that to speak up now would be like killing myself. Rather than stand 
up for myself and other queers on campus I just shut-up -pretend not to be hurt. 
(M9-2) 
The experience ofbeing pushed further into the closet is not limited to 
experiences from outside the home. Self-identified homosexual adolescents expect to 
experience extremes of behavior at home, as well. An experience similar to the one just 
related above highlights the fearful experience of a self-identified homosexual adolescent 
that takes place in his mind each time he sets foot in his home. As one stated: 
I don't have the nerve to speak out about who I am at school and at home I can't 
even imagine what might happen ifl spoke up. I can see it now at the dinner 
table -mom would fall on the floor in tears and dad would just leave the table -
like, to call a doctor. We'd be in [name of hospital] so fast that your head would 
_spin. 'Yes, Doctor Jones, yes, my son, he needs your help.' Meanwhile, my mom 
is still on the floor at home. Just what I need to have happen, my father would 
send me away for the rest of high school, probably to the same old prep school he 
went to back east, just to save me from the evils of Queerness. I hate my family 
and I wish that I could trade them in for a whole new set of relatives. (M9-2) 
Data regarding the experience of personal omnipotence (Table 11, 13) or a sense 
of personal power point to the fact that self-identified homosexual adolescents feel less 
control over their environment and are less inclined to speak out in protection of 
themselves. With each successive year in school the subgroup mean score of self-
identified homosexual adolescents for NPFS-0 dropped, from a high in 9th grade of 49.23 
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to a low in lih grade of39.03. To maintain a sense of personal power requires that one 
have a sense of stability in life, a community that is supportive and a family willing to 
help when necessary. The homosexual adolescent faces many ofthe vicissitudes of the 
developmental process without this caring and supportive community. 
It would also appear that for many self-identified homosexual adolescents, there 
are few places where they are able to escape both the real or the imagined critical 
audience. The data from this study indicated that the incidences of imaginary audience 
ideation were highest among sophomore students (Table 8). At a time when social 
awareness and the need to belong and receive approval from one's peers are becoming 
most intense, the self-identified homosexual adolescent hears and sees "the committee" 
reminding her to remain silent and apart. "F ... no, I'm not going to speak up when the 
guys at school start picking on Queers. I want to live to see my next birthday" (Ml2-6)! 
Reported a student in our sample. Yet, this experience itself may be an example of a 
harsh and critical imaginary audienceThe data concerning achievement points to 
significant differences in the experience of self-identified heterosexual and homosexual -adolescents (Tables 19, 20, 22, and 23). Our society is marked by extremes of 
competitiveness clearly seen in academics, sports, and economic pursuits. To succeed is 
to control and to control is to be in command. Those adolescents who possess the 
necessary personal and social skills to take an active part in the daily exchange of 
competition are better equipped to succeed. Both self-identified heterosexual and 
homosexual adolescents may have similar drives to succeed and achieve, but the manner 
in which they approach achievement is quite different. 
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Data from the CIP demonstrates a statistically significant difference in 
achievement via conformity for self-identified heterosexual adolescents (25.96) 
compared to self-identified homosexual adolescents (21.39). According to the 
interpretation of the CPI subscale, the self-identified heterosexual adolescents like to 
work in settings that involve team approaches with specific detailed instruction to task 
completion having had been set down by an authority. Self-identified homosexual 
adolescents appear more inclined to work alone and find situations that are strictly 
regulated and better defined in terms of outcomes. When a team approach is required for 
success, the self-identified homosexual adolescent may be less able or willing to 
participate in ways expected or rewarded by the larger community. 
The data regarding tolerance appears to tell us that self-identified homosexual 
adolescents are more tolerant of differences than are self-identified heterosexual 
adolescents (Table 34). The results of the CPI subscale measuring tolerance show a 
difference that is statistically significant to the .05 level, with self-identified heterosexual 
adolescents possessing a mean score of 104.92 and the self-identified homosexual -adolescents possessing a mean score of 114.32. The tolerant individual is more accepting 
of differences and more capable of dealing with others. 
When it comes to issues of differences in sexual orientation, it appears that neither 
the self-identified heterosexual nor homosexual adolescent is well served in many high 
schools. Our small sample tells us that issues of diversity are rarely addressed, and 
tolerance for differences and awareness that differences promote growth are seldom 
raised. Legislative efforts to limit access to materials for grade school and high school 
educators dealing with tolerance complicate and thwart sound pedagogy. Educators and 
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counselors need to advocate for programs designed to eliminate hatred based on 
difference and to promote creativity based in diversity. The promotion of creativity and 
the protection of difference need not be equated with the promotion of one lifestyle over 
that of another. What these do require are a firm commitment to the healthy development 
of each and every individual as well as to the society as a whole. 
Among high school freshmen who are self-identified homosexual adolescents, 
there was a weak moderate positive correlation (.44655, p<. 05) between NIAS and the 
CPI subscale measuring tolerance. This may be the result of the adolescent's 
construction of an imaginary audience that allows the 9th grader to remain in a defensive 
position. Finding the audience tolerant and accepting, the adolescent may mirror this 
tolerance to the real community. There was a weak moderate positive correlation 
(.45566, p<. 05) for self-identified homosexual adolescents between NIAS and the CPI 
subscale measuring achievement via independence. Again the correlation seems to stem 
from the adolescents experience of the imagined audience as a positive and supportive 
companion. This defensive structure will be a positive support to the adolescent as he -moves out into the larger community. 
There was a moderate negative correlation (Appendix 0) (-. 65361, p<.05) for 
self-identified homosexual adolescents between NPFS-T and TO as well as large positive 
correlation between NPFS-T and NPFS-0 (.89485, p<.Ol) and NPFS-T and NPFS-1 
(.80784, p<.Ol). Of interest here is the negative correlation between NPFS-T and the CPI 
subscale measuring tolerance for self-identified homosexual adolescents. It may be that 
the more the homosexual adolescent relies upon his internally constructed sense of his 
own power, safety and uniqueness, the less tolerant he is of the greater community. It is 
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only later as the adolescent becomes less reliant upon this constructed sense of self and 
relies more upon a realistic appraisal of his place in the community that he will become 
more tolerant ofthe greater community and all of its diversity. 
There was a strong positive correlation (Appendix 0) (.81020, p<.01) for 
achievement via conformity with the tolerance subscale among the 12th grade self-
identified heterosexual adolescents. This positive correlation may be accounted for by 
noting that as the self-identified heterosexual adolescent becomes more a part of the 
community, that is as he or she becomes a more mature individual, his level of tolerance 
increases with this new level of maturity. A moderate positive correlation (.55202, 
p.<.01) for achievement via conformity with well being among 9th grade self-identified 
heterosexual adolescents confirms that the heterosexual adolescent's sense of 
membership and belonging in the community has a direct effect upon his sense of well 
being. 
There was a high moderate negative correlation (Appendix 0) (.-57531, p<.05) 
for achievement via independence with NPFS-0 among 9th grade self-identified 
-heterosexual adolescents. This correlation can be explained by noting that membership 
in the greater community is highly prized among young self-identified heterosexual 
adolescents and that this membership directly effects his sense of personal power. It is a 
common experience among professionals dealing with adolescent high school students to 
see them exhibit behavior that confirms these quantitative findings. High school students 
in grades 9 and 10 move in "packs". Group membership and activity is a requirement for 
success. It is only as 11th and l21h grade students that they begin to become comfortable 
in pairs. A high moderate positive correlation (54441, p<.05) among 9th grade self-
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identified homosexual adolescents for these same CPI scales can be explained by the self-
identified homosexual's position outside of the greater community. The greater his sense 
of independence, combined with a healthy imaginary audience, the greater will be his 
sense of personal power. 
Recommendations for Professional Practice 
The following recommendations for professional practice are based upon the data 
presented in this study: 
1. The data regarding self-acceptance suggests that the educational 
community should examine ways to include programs addressing the self-esteem of all 
students in the classroom whether self-identified as homosexual or not. These programs 
can serve as tools to promote healthy self-respect and tolerance and respect for others. 
2. Both the data regarding tolerance and the data regarding self-acceptance 
reveal a need for further exploration of these elements as they are involved in the 
development of adolescent identity and the sense of belonging and community 
commitment that is necessary for a healthy society. 
-3. The narrative data points to the fact that educators should be open to 
addressing issues that impact the health and well being of their students in an attempt to 
create an environment supportive of all students. The power to set standards and model 
behavior rests chiefly with educators, and since teachers model behavior in conjunction 
with the parents as primary educators, it seems clear that educational professionals and 
counselors need to address the issues of concern with the parents of adolescents. Both 
school-wide and district-wide programs, such as Project 10 in L.A., have helped bring to 
the community a sense of empowerment, a sense that together an answer can be found, a 
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way of working together discovered. By developing programs that address issues of 
belonging, issues that separate the heterosexual and homosexual communities, Project 10 
has been able to eliminate some of the tension surrounding these differences. By 
working with parents, teachers and students, Project 10 has helped these communities put 
their issues aside and develop a more cohesive and creative school community where its 
members feel safer, more empowered and appreciated. If the fears expressed by parents 
in other communities around the nation can be addressed in any significant way, the 
compounding of the fears of all adolescents may be reduced. 
4. The data regarding achievement and the narrative data highlighting the 
experience of the self-identified homosexual student's classroom experiences points to 
the need for educators and counselors to assess those programs designed to enhance 
learning through the practice of teaching to the student's strengths. These data, 
specifically narrative data concerning adolescent experience in the classroom, confirm 
Herdt's finding that it is this very assumption of homogeneity that causes so much 
anxiety for the adolescent homosexual (Herdt 1989, 1993). In direct response to the -assumption of heterosexuality or homogeneity, teachers and counselors need to find ways 
to make it safe for adolescents to raise issues of feeling different or discussions of sexual 
orientation 
5. In our classrooms the study of family life, human development, psychology, and 
religious tradition ought to include lessons on dealing with the differences due to gender, 
age, and sexual orientation. These curricular innovations need not promote one lifestyle 
or the other. They ought to address, however, the lived developmental reality of the 
adolescent and young adult and designed to foster the continued healthy development of 
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community. All of this curricular development must be done with an eye toward the 
standards set by the local community, for it is the local community that funds the local 
schools. Yet, the issue of funding can not be allowed to eliminate the discussions as we 
look for consensus. 
In religious schools, a careful examination of denominational teaching regarding 
homosexuality must be undertaken. The aims of this undertaking may include the 
following: care to respect and .fully understand denomination teaching in all its nuance, 
care in the conveyance of these denominational beliefs so that the homosexual adolescent 
not perceive the belief structure to condemn his or her very self, and finally care, 
therefore, with exploration of healthy and unhealthy behaviors, life-styles, and attitudes 
which apply equally to the heterosexual and homosexual membership. Curricular content 
must be developed to expose students to a healthy and balanced society where all 
members of the community are included in the conversation. At the very least we must 
create an environment where the lived experience of the students may be brought into the 
classroom and shared. Material and issues from the lives ofthe students outside of -school or the denominational community must be included in the curricular reflection. 
Voices and issues from the popular media, shared attitudes and ideas must become part of 
the conversation if the students are to be allowed the freedom they need to ask questions 
and reflect on healthy choices. 
6. Counseling programs need to be in place designed to address the needs of 
the self-identified homosexual adolescent. Through counseling services ,the adolescent 
lacking a sufficient sense of personal power can be coached to see that his power resides 
within, not as a result of his place in the social world, but specifically because of who he 
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is and what he brings to the social mix. It is only with a heightened sense of personal 
dignity and uniqueness along with a carefully fostered sense of respect for to hers that he 
will be able to grow in his sense of personal efficacy. 
Recommendations for Future Research 
This study suggests that additional research could profitably be carried out to: 
1 Clarify the role gender plays in determining the impact of imaginary audience and 
personal fable ideation in the process of identity development and social maturation. It 
would be helpful to know what differences and similarities there are between the process 
of identity development for male and female adolescents. 
2. Further research is needed to evaluate the effectiveness of counseling programs 
already in place to serve the self-identified homosexual adolescent community. 
3. Research should clarify the role geographic location plays in the process of 
identity formation for self-identified homosexual adolescents. It would be helpful to 
carry out identical studies in five different locations around the United States to see what 
effect these different locations have on the process of development. -4. We need to explore parental influences on the development of homosexual 
identity formation in adolescents. What role do parental norms and behaviors play in the 
process of development and how might parents and adolescents be better assisted to deal 
with the anxiety and frustration involved in being part of a family system dealing with the 
issue ofhomosexuality in the family. 
5. Studies are needed to examine the differences in school cultural attitudes towards 
homosexuality in schools where programs are already in place that deal with issues of 
sexual identity orientation and adolescent development compared to those schools who 
have not specific programs in place. 
6. Finally, we ought to construct studies designed to collect longitudinal data 
concerning the ongoing process of development among self-identified 
homosexual adolescents dealing with issues of social conflict, intolerance, the 
emerging sense of personal uniqueness, and the development of a coherent and 
inclusive community where differences add to the healthy development of the 











Directions: Please respond to the following questions. Any questions to which you 
prefer not to respond please leave blank. Thanks for participating in this research. 
1. How old are you? 
2. What grade are you currently enrolled in? 
3. What is your religious affiliation? 
4. Do you attend church/synagogue/temple services? 
5. How frequently do you attend these services? 
6. Are both of your parents alive? 
7. Do you live with both parents? (If no) With which parent do you reside? 
8. What is your ethnic background? 
9. What is your gender? 
10. - Do you belong to any clubs or organizations outside of school? (If yes) 




NEW IMAGINARY AUDIENCE SCALE 
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New Imaginary Audience Scale 
Directions: How often do you daydream about, or imagine yourself to be in the 
following situations? In order to tell us how often you think about these situations place 
a mark in the appropriate spot on the Scantron sheet using the following letters and 
choices: 
a= never b = hardly ever c = sometimes d =often 
1. Winning a lot of money. 
2. Being a rock star. 
3. Being a movie or TV star. 
4. Winning an important game for your team. 
5. Being popular with friends. 
6. Being admired for the way you look. 
7. Being a good athlete. 
8. Being admired for the way you dress. 
9. Being an important leader. 
10. Performing in front ofyour school in a play. 
11. Being admired for how smart you are. 
12. -Having a popular boyfriend or girlfriend. 
13. Performing in front ofyour school in a band. 
14. Rescuing a friend from danger. 
15. Saving someone's life. 
16. Standing up to a bully. 
1 7. Winning an important award. 
18. Showing others that you are strong. 
19. Imagining how others would feel ifyou were gone. 
20. Showing others that you are kind and friendly. 
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21. Having a lot of friends. 
22. Getting your feelings hurt in public. 
23. Making people sorry for hurting you. 
24. Getting back at an enemy. 
25. Developing a friendship with someone who doesn't like you. 
26. Imagining how others would feel if you lost your mother or father. 
27. Imagining how others .would feel ifyou were in the hospital. 
28. Giving an important speech. 
29. Being rejected by a boyfriend or a girlfriend. 
30. Being admired because you are funny. 
31. Being admired because of the car you have or want to have. 
32. Being admired because of your records or stereo system. 
33. Imagining what others are thinking about the way you look. 
34. Asking a popular boy or girl for a date. 
35. What its like being married. 
36. - Making a good impression on your teachers. 
37. Imagining what everyone will think ifyou become famous. 
38. Other people seem to enjoy it when I am the center of attention. 
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APPENDIXC 
NEW PERSONAL FABLE SCALE 
-· 
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New Personal Fable Scale 
Directions: People believe different things about themselves. We would like you to read the questions 
below and use the following scale to rate how you feel about each of the questions. Select the correct space 
on the Scantron card for your answer. 
a. Strongly b. Kind of c. Don't really d. Kind of agree e. Strongly agree 
disagree disagree agree or disagree 
--------1---------------2--------:-~--3-----------------4--------------5--------
1. I believe I can do anything I set my mind to. 
2. Nothing seems to really bother me. 
3. No one has the same thoughts and feelings that I have. 
4. I think that I am more persuasive than my friends. 
5. I believe that no one can stop me if I really want to do something. 
6. I'm somehow different from everyone else. 
7. It often seems like everything I do turns out great. 
8. I don't think anyone will stand in the way of my goals. 
9. I'm the only one that can understand me. 
10. I believe that other people control my life. 
11. I don't believe in taking chances. 
12. I believe that I am unique, 
-· 13. I think I can be anything I want to be. 
14. I'm a fragile person. 
15. I think that deep down everybody is the same. 
16. I believe that everything I do is important. 
17. I believe in knowing how something will tum out before I try it. 
18. I'm just like everyone else. 
19. I think I'm a powerful person. 
20. I believe in taking risks. 
21. Everybody goes through the same things that I am going through. 
22. I think that I am better than my friends are at just about anything. 
-
23. I tend to doubt myself a lot. 























I often feel that I am insignificant and that I don't really matter. 
Other people don't influence me. 
There isn't anything special about me. 
I often think that people 4on't listen to what I have to say. 
There are times when I think that I am indestructible. 
I honestly think that I can do anything that no one else can. 
I can get away with things that other people can't. 
Everyone knows that I am a leader. 
Nobody will ever really know what I am like. 
No one sees the world the way that I do. 
It is impossible for people to hurt my feelings. 
People always do what I tell them to do. 
People usually wait to hear my opinion before making a decision. 
I usually let my friends decide what we are going to do. 
My feelings are easily hurt. 
Special problems, like using drugs or, becoming pregnant could never happen to 
me. 
I enjoy taking risks. 
It is easy for me to take risks because I never get hurt. 
I don't take chances because I usually get in trouble. 
I am always in control. 
I am not afraid to do dangerous things. 
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New Personal Fable Scoring Grid 
Uniqueness InvulnerabilitY_ Omnipotence 
3 2 1 
6 11(R) 4 
9 14(R) 5 
12 17(R) 7 
15(R} 20 8 
18(R) 29 10(R) 
21(R) 31 13 
24(R) 35 16 
25(R) 39(R) 19 
27(R) 40 22 
33 41 23JRl 
34 42 26 
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The following questions will be administered to a randomly selected sub-sample 
of the sample population n = 8 in order to gather narrative responses touching upon issues 
involving sexual orientation and peer and adult relationships. These are designed to 
gather information from both self-identified gay and lesbian and self-identified straight 
respondents. 
Thanks again for taking the time to answer some additional questions involving 
the research project. These questions are designed to give the researcher a picture of the 
environment in which you live, work, play and study and your responses to that 
environment. If you are uncomfortable with any of these questions, please tell me and 
we can skip to the next question. 
1 Have you ever revealed your sexual orientation to your friends? [If so,] How did 
they respond? 
2 Have you ever revealed your sexual orientation to members of your immediate 
family? [If so,] How have they responded? 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
5. How do you feel when sexual orientation becomes a topic in class? 
6. Have you ever spoken out in support of gays and lesbians in class or when you are 
_ at a party with your friends and the issues involving sexual orientation are 
discussed or joked about? 
7. Have you ever discussed sexual orientation with friends at 
church/synagogue/temple? 
8. If you are a member of a church/temple/synagogue, how do you feel when you 
hear what your religious group has to say about gays and lesbians? 
-
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UNIVERSITY RELEASE FORM 
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UNIVERSITY OF SAN FRANCISCO 
CONSENT TO BE A RESEARCH SUBJECT 
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Section A-- Purpose and Back2round 
Mr. William Wasko Macatee, a doctoral student at the University of San Francisco 
School of Education is conducting a study the purpose ofwhich is to determine what 
affect sexual orientation as on adolescent identity development/formation. My 
son/daughter has been asked to participate in this study because(s)he is an adolescent in 
grade nine, (9), ten (10), eleven (11) or twelve (12). 
Section B -- Procedures 
Ifl agree to allow my son/daughter to participate in this study, the following will happen: 
1. (S)he will become a member of a pool of candidates. From this pool of 
candidates, 100 will be randomly selected. My son/daughter will have about a 1 
in 200 chance of being selected. If (s)he is not selected, this will be the end of 
his/her participation in the study and (s)he will have helped to establish a random 
sample of 100 students. 
2. If(s)he is selected to participate in the study as one ofthe 100 subjects, (s)he will 
be asked to join other classmates at the administration of three (3) surveys. A 
total of three (3) hours will be needed to complete the battery of questions. 
-
After the surveys have been completed and placed in sealed envelopes,(s)he may 
be one of twenty students asked some follow-up questions concerning the 
surveys. If (s)he is one of the students selected, the school counselor will arrange 
a time for Mr. Macatee to come to the school and conduct the interview. 
Section C -- Risks/Discomforts 
1. There are no physical risks involved in my son's or daughter's participation in 
this study. The completion of the three (3) surveys and the possibility ofbeing 
one of 20 students involved in a follow-up interview is the extent of his or her 
involvement. 
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2. No one other than Mr. Macatee will ever see the surveys completed by my son or 
daughter and every possible precaution will be taken to ensure that confidentiality 
will be maintained. The surveys will be coded, and no name will appear on the 
forms. One master list of codes and names will be kept in a safety deposit vault at 
the Wells Fargo Branch in Walnut Creek. 
Section D -- Benefits 
The participation of your son or daughter in this study will help teachers, 
counselors, and mental and physical health professionals develop school 
programs, counseling techniques, and medical procedures that will help other 
teens as they grow through adolescents. 
Section E -- Alternatives 
Not Applicable 
Section F -- Costs 
There is no cost to the student involved in this study. All costs will be 
covered by the researcher. 
Section G -- Reimbursements 
- As there are no costs to student participants there will be no 
reimbursement. 
Section H -- Questions 
If you have any questions about the study, or wish to discuss the dates and 
times of administration of the survey, please call Mr. Macatee at 1-510-686-
, extension 130. ---
Section I -- Consent 
1. If you wish to give permission for your daughter or son to participate in this 
study, please sign below. Please have your son or daughter sign the second form 
and return both to the school counselor. 
2. I have been given a copy of this consent form to keep. 
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PARTICIPATION IN THIS STUDY IS COMPLETELY VOLUNTARY AND AT ANY TIME 
BEFORE OR DURING THE ADMINISTRATION OF THE SURVEY INSTRUMENTS OR 
INTERVIEWS, MY SON OR DAUGHTER WISHES TO WITHDRAW,(S)HE MAY DO SO. 













Parental Consent Form 
MEMORANDUM 
Parent of 
William Wasko Macatee 
University of San Francisco 
Consent to Participate in a 
Research Study 
file 
William Wasko Macatee, a doctoral student at the University of San 
Francisco School of Education is conduction a study looking into how various 
groups of adolescents differ in their identity development/formation. 
Your son/daughter has been asked to participate in this study simply 
because (s)he is an adolescent in grade nine (9), ten (10), eleven (11) or twelve 
(12). 
If you agree to allow your son/daughter to participate in this study, the 
following will happen: 
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1. (S)he will become a member of a pool of candidates. From this pool of 
candidates, 150 will be selected. Your son or daughter will have about a 1 in 200 
chance of being selected. If (s)he is not selected, this will be the end of her 
-participation in the study and (s(he will have helped to establish a random sample 
of 1 00 students. 
2. If(s)he is selected to participate in the study as one ofthe 150 subjects, (s)he will 
be asked to join other classmates at the administration of three (3) surveys. A total 
of three (3) hours will be needed to complete the battery of questions. 
After the surveys have been completed and placed in sealed envelopes,(s)he may 
be one of twenty students asked some follow-up questions concerning the 
surveys. If ( s )he is one of the students selected, the school counselor will arrange 
a time for Mr. Macatee to come to the school and conduct the interview. 
3. There are no physical risks involved your son's or daughter's participation in this 
study. The completion ofthe three (3) surveys and the possibility ofbeing one of 
8 students involved in a follow-up interview is the extent of his or her 
involvement. 
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No one other than Mr. Macatee will ever see the surveys completed by your son 
or daughter and every possible precaution will be taken to ensure that 
confidentiality will be maintained. The surveys will be coded, and no name will 
appear on the forms. One master list of codes and names will be kept in a safety 
deposit vault at the Wells Fargo Branch in Walnut Creek. 
4. The participation of your son or daughter in this study will help teachers, 
counselors, and mental and physical health professionals develop school 
programs, counseling techniques, and medical procedures that will help other 
teens as they grow through.adolescents. 
5. There is no cost to the student involved in this study. All costs will be 
covered by the researcher. 
6. As there are no costs to student participants there will be no 
reimbursement. 
7. Ifyou have any questions about the study, or wish to discuss the dates and times 
of administration ofthe survey, please call Mr. Macatee at 1-510-686-__ _ 
extension 130. 
8. PARTICIPATION IN THIS STUDY IS COMPLETELY VOLUNTARY AND AT ANY TIME 
BEFORE OR DURING THE ADMINISTRATION OF THE SURVEY INSTRUMENTS, 
YOUR SON OR DAUGHTER WISHES TO WITHDRA W,(S)HE MAY DO SO. THIS IN NO 
WAY WILL AFFECT HER GRADES OR STATUS AT SCHOOL. 
9. If you wish to give permission for your daughter or son to participate in this 
study, please sign below. Please have your son or daughter sign the second form 





STUDENT CONSENT FORM 
182 
Student Consent Form 
--------------- I give my consent to participate in this 
research project. I realize that the research is being done to investigate the effect of 
sexual orientation on adolescent identity development. 
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I am willing to participate in the following tests and interviews: The New 
Imaginary Audience Scale, The New Personal Fable Scale, The California Psychological 
Inventory. 
I am willing to answer the demographic questionnaire. 
If selected, I am willing to participate in the follow-up interviews. 
I am not being charged a fee nor am I receiving a fee for participating in this 
research. 
I am aware that if at any time I wish to withdrawal from this research I may do so 
without fear of any consequences. My participation in this research is fully 










William Wasko Macatee 
XXX North C----- Drive, # __ 
Walnut Creek, CA 94596 
510-XXX-XXXX 
Good morning. At the suggestion ofboth Dr. of the 
SDUSD, and Mr. of BANGLE, I am writing to ask your 
assistance with my doctoral research. I have enclosed an abstract ofthe proposed 
research and look forward to speaking with you later in the week. 
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The work that I am doing involves testing and interviewing 100 students in the 
greater Bay Area from both the straight, gay and lesbian communities. Needless to say, 
you are in a position to assist me in getting volunteers for my research. 
It is my hope that the work I have been doing for the past five years will assist 
students, parents, educators, and counselors in their work with adolescents. Regardless of 
the orientation status of an adolescent, there is still much to be learned from them about 
their developmental process. Both straight and gay and lesbian students find themselves 
confronted by prejudice and hostility at times. I hope that a closer look at the 
developmental process ofthese young men and women will assist educators and 
counselors to provide even better curricular and counseling programs for our students. 
Thank you for taking time from your busy lives to assist me in my work. I will call 
you ~school later this week. 
En c.: abstract 
Cordially, 




ABSTRACT OF RESEARCH 
186 
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I need to gather a volunteer sample population of at least 100 high school students 
from the greater Bay Area to help me gather data for my dissertation. These students 
would participate in a study looking into the process of adolescent identity formation and 
the effect sexual orientation may have on this process. 
Along with at least 50 self-identified straight adolescents, at least 50 gay and 
lesbian adolescents would complete three standard psychological instruments: the 
California Psychological Inventory [CPI], the New Imaginary Audience Scale [NIAS], 
and the New Personal Fable Scale [NPFS]. 
None of these tests ask questions directly or indirectly related to sexual 
orientation, and therefore, the status of"self-identification" need not be solely inclusive 
of students who have come out publicly. All ofthe students must have a signed 
university release form, a parental permission form and a student permission form in 
order for them to participate in the study. The university form states quite specifically 
what this research is about and therefore the parents will know that I am looking into the 
effect of sexual orientation on development. Yet, the form is clear that the ONLY -CRITERIA for selection is current enrollment in high school. In this way I hope to avoid 
outing students by their participation. 
The students will complete each of three survey instruments. The NIAS is 
designed to measure the degree to which one believe that he or she is the center of 
attention, specifically the center of attention of an imagined audience - a rather common 
occurrence in all adolescents. The NPFS is designed to measure the degree to which an 
adolescent feels omnipotent, invulnerable, and unique. These ideations are also very 
common among adolescents. The CPI is designed to measure the degree of social 
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maturity one exhibits. For my research I am interested in examining the responses on 
only six of the CPis 20 scales. Those scales are: independence, achievement via 
conformity, achievement via independence, tolerance, well being and self-acceptance. 
From this data I hope to be able to draw conclusions about adolescent interpersonal skills. 
The differences I expect to .encounter between the self-identified straight and self-
identified gay and lesbian adolescents will be seen in the degree of intensity they each 
experience imaginary audience and personal fable ideations. The results of the CPI will 
assist me in drawing possible conclusions about the socialization skills and interpersonal 
skills ofthese adolescents. 
I hypothesize that gay and lesbian adolescents may test out with higher scores for 
IA and PF ideation. When these scores are compared with the results of the CPI I expect 
to see a negative correlation between lA and PF ideations and the degree of social 
maturity exhibited. These conclusions may lead to the development of specific curricular 
and counseling programs as well as insights that might be used in further research into 
adolescent identity development. -· 
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DISTRIBUTION OF RESPONDENTS ACCORDING TO GRADE, 
SEXUAL ORIENTATION, AGE, AND GENDER 
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Distribution of Res12ondents According to Grade, 
Sexual Orientation, Age, and Gender 
Grade Orientation Age Gender 
9.00 1.00 16.00 1.00 
9.00 1.00 15.00 0.00 
9.00 1.00 . 14.00 1.00 
9.00 1.00 14.00 0.00 
9.00 1.00 16.00 1.00 
9.00 1.00 15.00 0.00 
9.00 1.00 15.00 1.00 
9.00 1.00 15.00 1.00 
9.00 1.00 14.00 0.00 
9.00 1.00 15.00 0.00 
9.00 1.00 15.00 0.00 
9.00 1.00 15.00 0.00 
9.00 1.00 15.00 0.00 
9.00 1.00 16.00 1.00 
9.00 1.00 15.00 1.00 
9.00 1.00 15.00 1.00 
9.00 1.00 15.00 1.00 
9.00 1.00 15.00 0.00 
9.00 1.00 14.00 1.00 
9.00 1.00 15.00 1.00 
9.00 1.00 15.00 1.00 
9.00 1.00 15.00 0.00 
9.00 1.00 14.00 0.00 
9.00 2.00 15.00 1.00 
9.00 2.00 15.00 0.00 
9.00 2.00 15.00 0.00 
9.00 2.00 15.00 0.00 - 9.00 2.00 15.00 0.00 9.00 2.00 14.00 1.00 
9.00 2.00 15.00 0.00 
9.00 2.00 14.00 0.00 
9.00 2.00 15.00 0.00 
9.00 2.00 14.00 0.00 
9.00 2.00 15.00 0.00 
9.00 2.00 15.00 0.00 
9.00 2.00 15.00 0.00 
9.00 2.00 15.00 0.00 
9.00 2.00 15.00 1.00 
9.00 2.00 15.00 0.00 
9.00 2.00 14.00 0.00 
10.00 1.00 15.00 1.00 
10.00 1.00 16.00 0.00 
10.00 1.00 16.00 0.00 
10.00 1.00 16.00 0.00 
10.00 1.00 16.00 0.00 
10.00 1.00 16.00 1.00 
10.00 1.00 16.00 1.00 
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Grade Orientation Age Gender 
10.00 1.00 15.00 1.00 
10.00 1.00 16.00 1.00 
10.00 1.00 17.00 1.00 
10.00 1.00 15.00 1.00 
10.00 1.00 16.00 1.00 
10.00 1.00 16.00 1.00 
10.00 1.00 16.00 0.00 
10.00 1.00 16.00 0.00 
10.00 1.00 . 16.00 0.00 
10.00 1.00 17.00 1.00 
10.00 1.00 16.00 1.00 
10.00 1.00 16.00 1.00 
10.00 1.00 17.00 0.00 
10.00 2.00 16.00 1.00 
10.00 2.00 15.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 17.00 1.00 
10.00 2.00 15.00 1.00 
10.00 2.00 16.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 16.00 1.00 
10.00 2.00 17.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 17.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 17.00 0.00 
10.00 2.00 15.00 0.00 
10.00 2.00 17.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 16.00 0.00 
10.00 2.00 16.00 1.00 
-- 11.00 1.00 16.00 1.00 11.00 1.00 17.00 0.00 
11.00 1.00 17.00 0.00 
11.00 1.00 16.00 1.00 
11.00 1.00 16.00 0.00 
11.00 1.00 16.00 0.00 
11.00 1.00 17.00 1.00 
11.00 1.00 17.00 0.00 
11.00 1.00 17.00 0.00 
11.00 1.00 16.00 1.00 
11.00 1.00 16.00 0.00 
11.00 1.00 17.00 0.00 
11.00 1.00 17.00 0.00 
11.00 1.00 17.00 0.00 
11.00 1.00 17.00 1.00 
11.00 1.00 16.00 0.00 
11.00 1.00 17.00 1.00 
11.00 1.00 17.00 1.00 
11.00 1.00 17.00 1.00 
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11.00 1.00 17.00 0.00 
11.00 2.00 16.00 0.00 
11.00 2.00 16.00 0.00 
11.00 2.00 17.00 0.00 
11.00 2.00 17.00 0.00 
11.00 2.00 17.00 1.00 
11.00 2.00 16.00 0.00 
11.00 2.00 16.00 1.00 
11.00 2.00 . 17.00 1.00 
11.00 2.00 16.00 1.00 
11.00 2.00 16.00 1.00 
11.00 2.00 17.00 1.00 
11.00 2.00 17.00 0.00 
11.00 2.00 17.00 1.00 
11.00 2.00 16.00 0.00 
11.00 2.00 17.00 0.00 
11.00 2.00 16.00 0.00 
11.00 2.00 17.00 1.00 
11.00 2.00 17.00 1.00 
11.00 2.00 16.00 0.00 
11.00 2.00 17.00 0.00 
12.00 1.00 17.00 1.00 
12.00 1.00 17.00 0.00 
12.00 1.00 16.00 0.00 
12.00 1.00 16.00 0.00 
12.00 1.00 18.00 0.00 
12.00 1.00 17.00 1.00 
12.00 1.00 17.00 0.00 
12.00 1.00 16.00 0.00 
12.00 1.00 18.00 0.00 
12.00 1.00 17.00 0.00 
12.00 1.00 18.00 0.00 
12.00 1.00 17.00 1.00 - 12.00 1.00 17.00 1.00 12.00 1.00 17.00 0.00 
12.00 1.00 17.00 0.00 
12.00 1.00 17.00 0.00 
12.00 1.00 18.00 0.00 
12.00 1.00 18.00 1.00 
12.00 1.00 18.00 1.00 
12.00 2.00 18.00 1.00 
12.00 2.00 18.00 1.00 
12.00 2.00 18.00 1.00 
12.00 2.00 17.00 0.00 
12.00 2.00 18.00 1.00 
12.00 2.00 17.00 0.00 
12.00 2.00 18.00 1.00 
12.00 2.00 17.00 0.00 
12.00 2.00 17.00 1.00 
12.00 2.00 17.00 0.00 
12.00 2.00 17.00 0.00 
12.00 2.00 17.00 0.00 
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12.00 2.00 17.00 1.00 
12.00 2.00 17.00 0.00 
12.00 2.00 17.00 1.00 
12.00 2.00 18.00 1.00 
12.00 2.00 17.00 1.00 
12.00 2.00 17.00 1.00 
12.00 2.00 17.00 1.00 
12.00 2.00 17.00 1.00 







Correlation Matrix r --Grade 9 Straight 
5 6 7 8 
AC AI WB IN 
AC -.50952* .55202** -.22248 
AI -.50952* -.28527 -.00311 
WB .55202** -.28527 1 -.00311 
IN -.22248 . -.00311 -.00583 1 
SA -.27469 .31189 -.25071 .38546 
TO -.13298 .45594* -.08288 .24168 
NIAS .13909 .27739 .07519 .23029 
NPFS-0 .38492 -.57531 ** .38301 -.08864 
NPFS-1 .20309 -.38644 .305 -.04032 
NPFS-PU -.01921 .1681 -.07157 .04375 
NPFS-T .33524 -.4845* .35927 -.05926 
9 10 14 15 
SA TO NIAS NPFS-0 
AC - -.27469 -.13298 .13909 .38492 
AI .31189 .45594* .27739 -.57531 ** 
WB -.25071 -.08288 .07519 .38301 
IN .38546 .24168 .23029 -.08864 
SA .34203 -.03533 -.01336 
TO .34203 1 .44655* -.47792* 
NIAS -.03533 .44655* -.1994 
201 
Correlation Matrix r -- Grade 9 Heterosexual 
9 10 14 15 
SA TO NIAS NPFS-0 
NPFS-0 -.01336 -.47792* -.1994 
NPFS-I -.0502 -.25486 -.2634 .61121 ** 
NPFS-PU .32163 -.07128 -.12183 -.18848 
NPFS-T .09222 -.45392* -.29459 .85501 ** 
16 17 18 
NPFS-1 NPFS-P NPFS-T 
AC .20309 -.01921 .33524 
AI -.38644 .1681 -.4845* 
WB .305 -.07157 .35927 
IN -.04032 .04375 -.05926 
SA -.0502 .32163 .09222 
TO -.25486 -.07128 -.45392* 
NIAS -.2634 -.12183 -.29459 
NPFS-0 .61121 ** -.18848 .85501 ** 
NPFS-.. -.10606 .80487** 
NPFS-PU -.10606 .21271 
NPFS-T .80487** .21271 1 
** p<.01 * p<.05 
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Correlation Matrix r -- Grade 9 Homosexual 
5 6 7 8 
AC AI WB IN 
AC -.04948 -.14455 .19055 
AI -.04948 .1732 -.43546 
WB -.14455 .1732 .19929 
IN .19055 -.43546 .19929 
SA -.21542 ' .30014 .2377 -.28266 
TO .0637 -.43029 .22638 .65685** 
NIAS -.36069 .12361 -.05898 -.40993 
NPFS-0 .26272 .54441* -.23232 -.49929* 
NPFS-I .38888 .10969 -.35854 -.18823 
NPFS-PU -.20197 .38831 .14657 .10846 
NPFS-T .22883 .47982 -.22033 -.30535 
9 10 14 15 
SA TO NIAS NPFS-0 
AC -.21542 .0637 -.36069 .26272 
AI - .30014 -.43029 .12361 .54441* 
WB .2377 .22638 -.05898 -.23232 
IN -.28266 .65685** -.40993 -.49929* 
SA -.37977 .18128 .24251 
TO -.37977 -.18112 -.7692** 
NIAS .18128 -.18112 .06824 
203 
Correlation Matrix r -- Grade 9 Homosexual 
9 10 14 15 
SA TO NIAS NPFS-0 
NPFS-0 .24251 -.7692** .06824 
NPFS-1 .24272 -.44178 .13586 .68804** 
NPFS-PU -.17281 -.1566 .35072 .19584 
NPFS-T .16747 -.65361 ** .89458** .22289 
16 17 18 
NPFS-1 NPFS-P NPFS-T 
AC .38888 -.20197 .22883 
AI .10969 .38831 .47982 
WB -.35854 .14657 -.22033 
IN -.18823 .10846 -.30535 
SA .24272 -.17281 .16747 
TO -.44178 -.1566 -.65361 ** 
NIAS .13586 .35072 .22289 
NPFS-0 .68804** .19584 .89458** 
NPF~ .05701 .80784** 
NPFS-PU .05701 .49755* 
NPFS-T .80784** .49755* 
** p<.01 * p<.05 
204 
Correlation Matrix r-- Grade 10 Heterosexual 
5 6 7 8 
AC AI WB IN 
AC 1 -.27347 -.30029 .03402 
AI -.27347 .47811* .18469 
WB -.30029 .47811* .28779 
IN .03402 .18469 .28779 
SA .17871 -.27715 -.34576 .27656 
TO -.15965 .6653** .44312 -.14951 
NIAS -.06318 .17412 .0687 -.29782 
NPFS-0 -.01649 .43951 .03562 .10869 
NPFS-1 .04138 .28273 .14242 .44449* 
NPFS-PU .14281 -.16268 .11565 .04967 
NPFS-T .09149 .40249 .17181 .35665 
9 10 14 15 
SA TO NIAS NPFS-0 
AC .17871 -.15965 -.06318 -.01649 
AI -.27715 .6653** .17412 .43951 
--WB -.34576 .44312 .0687 .03562 
IN .27656 -.14951 -.29782 .10869 
SA -.5847** -.39307 .15525 
TO -.5847** 37405 .10245 
NIAS -.39307 .37405 -.07794 
205 
Correlation Matrix r-- Grade 10 Homosexual 
9 10 14 15 
SA TO NIAS NPFS-0 
NPFS-0 .15525 .10245 -.07794 
NPFS-1 .05564 -.05285 -.23795 .36657 
NPFS-PU -.51228* .19676 .23182 -.36068 
16 17 18 
NPFS-1 NPFS-P NPFS-T 
AC .04138 .14281 .09149 
AI .28273 -.16268 .40249 
WB .14242 .11565 .17181 
IN .44449* .04967 .35665 
SA .05564 -.51228* -.14171 
TO -.05285 .19676 .16251 
NIAS -.23795 .23182 -.05872 
NPFS-0 .36657 -.36068 .76913** 
NPFS-1 -.34946 .63356** 
NPFS-PU -.34946 .09972 
NPFSJ .63356** .09972 
** p<.Ol * p<.05 
206 
Correlation Matrix r - Grade 10 Homosexual 
5 6 7 8 
AC AI WB IN 
AC -.36486 .13515 .17506 
AI -.36486 -.12741 -.02224 
WB .13515 -.12741 .11051 
IN .17506 -.02224 .11051 1 
SA .48256* -.31354 -.05642 .00856 
TO .05718 .21924 -.00749 .0049 
NIAS .05241 -.02826 -.32969 -.16251 
NPFS-0 -.4091 .1762 .13313 -.12591 
NPFS-I -.39643 .02378 .09761 -.05832 
NPFS-PU .23111 .28158 .19107 -.07846 
NPFS-T -.31039 .35411 .28968 -.17912 
9 10 14 15 
SA TO NIAS NPFS-0 
AC .48256* .05718 .05241 -.4091 
AI -.31354 .21924 -.02826 .1762 ,... 
WB -.05642 -.00749 -.32969 .13313 
IN .00856 .0049 -.16251 -.12591 
SA -.13303 .09748 -.49404* 
TO -.13303 .47497* .09078 
NIAS .09748 .47497* .14752 
NPFS-0 -.49404* .09078 .14752 
NPFS-I -.26443 .47515* .28054 .27352 
NPFS-PU .22574 .03938 .08505 -.16676 
NPFS-T -.31146 .32664 .30782 .72538** 
207 
16 17 18 
NPFS-1 NPFS-P NPFS-T 
AC -.39643 .23111 -.31039 
AI .02378 .28158 .35411 
WB .09761 .19107 .28968 
IN -.05832 -.07846 -.17912 
SA -.26443 .22574 -.31146 
TO .47515* .03938 .32664 
NIAS .28054 .08505 .30782 
NPFS-0 .27352 -.16676 .72538** 
NPFS-1 -.46888* .32424 
NPFS-PU -.46888* 1 .41777 
NPFS-T .32424 .41777 
-
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Correlation Matrix (r)-- Grade 11 Heterosexual 
5 6 7 8 
AC AI WB IN 
AC -.03829 .06434 .2025 
AI -.03829 .49602* .16389 
WB .06434 .49602* .1541 
IN .2025 .16389 .1541 
SA .14566 -.15628 .17283 .16858 
TO .14019 .02341 .18747 .39429 
NIAS -.43353 -.28287 -.21073 -.01895 
NPFS-0 -.09401 .36969 .47477* -.26718 
NPFS-I .12197 .18904 .08832 .49136* 
NPFS-PU -.0622 .53001 * .49437* -.08238 
NPFS-T -.04808 .55472* .56828** -.04132 
9 10 14 15 
SA TO NIAS NPFS-0 
AC .14566 .14019 -.43353 -.09401 
AI -.15628 .02341 -.28287 .36969 
--WB .17283 .18747 -.21073 .47477* 
IN .16858 .39429 -.01895 -.26718 
SA -.01054 -.03028 -.36813 
TO -.01054 .30635 -.07565 
NIAS -.03028 .30635 -.271 
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Correlation Matrix r -- Grade 11 Heterosexual 
9 10 14 15 
SA TO NIAS NPFS-0 
NPFS-0 -.36813 -.07565 -.271 
NPFS-I .01464 .13806 -.07154 -.1473 
NPFS-PU .02214 -.28029 -.18067 .37093 
NPFS-T -.21185 -.13939 -.28116 .75301 ** 
16 17 18 
NPFS-1 NPFS-P NPFS-T 
AC .12197 -.0622 -.04808 
AI .18904 .53001 * .55472* 
WB .08832 .49437* .56828** 
IN .49136* -.08238 -.04132 
SA .01464 .02214 -.21185 
TO .13806 -.28029 -.13939 
NIAS -.07154 -.18067 -.28116 
NPFS-0 -.1473 .37093 .75301 ** 
NPFS-1 .27995 .38295 -NPFS PU 27995 .81887** 
NPFS-T .38295 .81887** 
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Correlation Matrix (r)-- Grade 11 Homosexual 
5 6 7 8 
AC AI WB IN 
AC -.21013 .25643 .19665 
AI -.21013 .25405 -.03771 
WB .25643 .25405 .43706 
IN .19665 -.03771 .43706 
SA .40452 .1447 .55012* .20657 
TO -.49258* .53182* .12558 -.15002 
NIAS .18228 .29003 .06837 -.2978 
NPFS-0 .34471 .02462 -.13584 .0119 
NPFS-1 .06548 -.50756* -.45073* -.26796 
NPFS-PU -.18288 -.10389 .18846 .12802 
NPFS-T .13802 -.27196 -.15972 -.0218 
9 10 14 15 
SA TO NIAS NPFS-0 
AC .40452 -.49258* .18228 .34471 
AI .1447 .53182* .29003 .02462 
WB -- .55012* .12558 .06837 -.13584 
IN .20657 -.15002 -.2978 .0119 
SA .21869 .30587 .20464 
TO .21869 .26498 .05102 
NIAS .30587 .26498 1 .45103* 
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Correlation Matrix r -- Grade 11 Homosexual 
9 10 14 15 
SA TO NIAS NPFS-0 
NPFS-0 .20464 .05102 .45103* 
NPFS-1 .20968 -.19423 -.06191 .17438 
NPFS-PU -.07089 -.18544 -.31473 -.10389 
NPFS-T .18086 -.17364 .06637 .6795** 
16 17 18 
NPFS-I NPFS-P NPFS-T 
AC .06548 -.18288 .13802 
AI -.50756* -.10389 -.27196 
WB -.45073* .18846 -.15972 
IN -.26796 .12802 -.0218 
SA .20968 -.07089 .18086 
TO -.19423 -.18544 -.17364 
NIAS -.06191 -.31473 .06637 
NPFS-0 .17438 -.10389 .6795** 
NPFS-1 -.16717 .4369 -NPFS PU -.16717 .52783* 
NPFS-T .4369 .52783* 1 
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Correlation Matrix (r)-- Grade 12 Heterosexual 
5 6 7 8 
AC AI WB IN 
AC .26205 .02958 .21255 
AI .26205 .58736** -.11052 
WB .02958 .58736** 1 .24027 
IN .21255 -.11052 .24027 
SA -.04768 -.16944 -.19604 .14909 
TO .8102** .26067 -.00805 .25077 
NIAS .31953 .20847 -.09571 .07407 
NPFS-0 -.20086 .07156 -.0584 -.41945 
NPFS-I .18204 -.05373 .0529 -.0737 
NPFS-PU -.10147 -.014 -.02069 -.0992 
NPFS-T -.12305 .02936 -.03263 -.35934 
9 10 14 15 
SA TO NIAS NPFS-0 
AC -.04768 .8102** .31953 -.20086 
AI -.16944 .26067 .20847 .07156 -WB -.19604 -.00805 -.09571 -.0584 
IN .14909 .25077 .07407 -.41945 
SA .20336 -.11148 -.15411 
TO .20336 .20709 -.47921* 
NIAS -.11148 .20709 .31218 
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Correlation Matrix r --Grade 12 Heterosexual 
9 10 14 15 
SA TO NIAS NPFS-0 
NPFS-0 -.15411 -.47921* .31218 
NPFS-I -.25911 -.02242 .05805 .37484 
NPFS-PU -.09243 -.11804 -.02287 .06493 
NPFS-T -.22508 -.39279 .2338 .85787** 
16 17 18 
NPFS-I NPFS-P NPFS-T 
AC .18204 -.10147 -.12305 
AI -.05373 -.014 .02936 
WB .0529 -.02069 -.03263 
lN -.0737 -.0992 -.35934 
SA -.25911 -.09243 -.22508 
TO -.02242 -.11804 -.39279 
NIAS .05805 -.02287 .2338 
NPFS-0 .37484 .06493 .85787** 
NPFS-.. .25114 .67323** 
NPFS-PU .25114 .48387* 
NPFS-T .67323** .48387* 
** p<.Ol * p<.05 
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Correlation Matrix (r)-- Grade 12 Homosexual 
5 6 7 8 
AC AI WB IN 
AC -.43682* .30862 .05907 
AI -.43682* -.19882 -.10393 
WB .30862 -.19882 .33051 
IN .05907 -.10393 .33051 
SA -.05469 -.06086 .1471 .413 
TO -.06765 .05868 .14374 .29028 
NIAS -.26517 .45566* -.25086 .0843 
NPFS-0 .10122 .21686 .24571 -.25502 
NPFS-1 -.17206 .37239 .03967 -.35786 
NPFS-PU .43005 -.29293 .33601 .13771 
NPFS-T .18349 .24258 .37424 -.34111 
9 10 14 15 
SA TO NIAS NPFS-0 
AC -.05469 -.06765 -.26517 .10122 
AI -.06086 .05868 .45566* .21686 -· WB .1471 .14374 -.25086 .24571 
IN .413 .29028 .0843 -.25502 
SA .45237* -07598 -.10027 
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Correlation Matrix r -- Grade 12 Homosexual 
9 10 14 15 
SA TO NIAS NPFS-0 
TO .45237* -.14642 .13487 
NIAS -.07598 -.14642 -.04389 
NPFS-0 -.10027 .13487 -.04389 
NPFS-1 -.05129 .02468 .19612 -.0074 
NPFS-PU .09779 -.23375 -.25827 -.02558 
NPFS-T -.05273 -.0116 -.03758 .68324** 
16 17 18 
NPFS-1 NPFS-P NPFS-T 
AC -.17206 .43005 .18349 
AI .37239 -.29293 .24258 
WB .03967 .33601 .37424 
IN -.35786 .13771 -.34111 
SA -.05129 .09779 -.05273 
TO .02468 -.23375 -.0116 
NIAS- .19612 -.25827 -.03758 
NPFS-0 -.0074 -.02558 .68324** 
NPFS-I -.24688 .52031 * 
NPFS-PU -.24688 .34393 




















Response Sheet - 1 
Family practices at an Evangelical Christian Church in [confidential] 
where his grandmother is one of the Church Elders. He himself 
practices when necessary and does not consider himself a member of 
the community. 
1. Have you ever revealed your sexual orientation to your friends? [If so,] 
How did they respond? 
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Sure! I have all kinds of friends here at school and many ofthem are really cool 
about who we are. You see there are lots of guys like me here, and I don't...well, I don't 
always feel like it's important that people know about my sex stuff. But in class 
sometimes when things get hot and we are talking about truth and justice stuff, I 
just...well, I just feel like it's the best thing I can do. It drives Ms. ___ crazy. She's 
afraid that I'll get killed on the parking lot, but she doesn't know that most of the guys 
-are cool about queers. Many of us hang out together at the coffee shop in Alameda; you 
see, we can't drink and the cops are on us like, well, you know, the cops don't like kids 
so they don't let us hang. Going to the Java is the place to be seen and have fun. 
My friends there are really cool. Billy and I have a regular place to ourselves and 
the Dykes that run the place are real protective. You know, the only queer cop that I've 
ever met is a friend of Mary and she comes in to the Java to visit with us all the time but 
on the street she still acts tough and unfriendly. I guess it's just not cool with the Kicks 
[other police officers] to be friends with queers. Most of my friends outside of school are 
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cool with it. We don't hang at school, and the rest ofthe guys might be uptight, but when 
we're out there's nothing to it, who can object. We just have a time. 
2. Have you ever revealed your sexual orientation to members of your 
immediate family of your orientation? [If so,] How have they 
responded? 
My brother __ , he knows. He found me with my boy friend one afternoon 
when he came home from work early. Wow! I thought we were gonna get killed but he 
just stood there and smiled. A big ol'smile from one end ofhis head to another. I love 
the fact that he knows. Now I have this special friend at home, a "kinda" big brother! 
Right. I never had a big brother before I had __ . Now that he's cool we can talk and 
share. He even goes out with me sometimes and dances in the city. He's into girls but I 
kid him that it runs in the family. All he ever does is smile and walk away. I know that if 
I ever needed something he would come through in a pinch. 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
Sometimes, it's no big deal. Most people just assume that everybody is a straight 
guy. ~11 the guys at school, all my old man's friends, mom's friends. Everybody has me 
sleeping around with the girls, but nobody but __ knows the truth. I guess being at 
home and having people joke about sex and it being the wrong sex for me, this kind a 
makes me feel outside. Like I don't really belong to the rest of the family. Each time I 
get a chance to say it loud for them all to hear I back away 'cause I know that would be 
like slapping my pop in the face. All this Church stuff, he goes heavy for it and when we 
do stuff that's against what he believes we end up paying the price for the rest of the year. 
I guess he's not ready for the truth so I'll just keep to myself. At least I have to 
talk with. If only dad knew! 
4. How do you respond in situations when your peers in school make jokes 
and comments about gays and lesbians? 
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Self-protection, man, the rule of the real world. I join right in. But, do you feel 
different knowing that you are one of the people they are joking about? No, man, 
I'm not really one of the faggots that these guys, we guys, are joking about. I live my life 
and have friends and do stuff and play games and everything. I go to parties and spend 
time with family. The gays we joke about are the hard-core old dudes in the city who 
have nothing, no friends, no family, not nothing. Do you have any older friends who 
are gay or have gay parents? Well, I know this friend of my pop. They work together 
at_. Pop doesn't know it but he's one of the biggest toughest queers around. I ran 
into him one day at the __ when I was all over my boy friend. He came over and sat 
down and just about made me fall off the bench. I was ready to run 'cause I thought he 
was "gonna" take me home by the hair and hold me while the rest of the family just spit. 
But, he was cool. He came out to me and told me about the friends he hangs with. He 
made me promise never to tell pop cause he feels that pop might just pop him good just 
cause,...Q.e knows me. Protection is the rule. Either live life quiet or be killed when your 
back is turned. Do you really feel like you might be killed for who you are? Who I 
am! Man who I am is nothing to be killed for! What I am might get me an early ticket. 
You can't run around thinking that everybody else thinks that this life is cool and that we 
all have the right to march in this and that place. This world I live in has no money and 
no friends and no safe places. The only place that I go that's safe is school, and that's 
because the principal is queer and afraid that if we get beat up he'll be fired. The street is 
tough and the tough get out alive in the end. I don't think I'll be pushing the gay causes 
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at the next big street fair and I don't think I want to become the poster child for the new 
queer club at school. 
5. How do you feel when sexual orientation becomes a topic in class? 
Class is cool. We all have an even space in class. The teachers are cool and they 
make sure that we all have a chance to be treated fair. I don't want to be the only one 
talking about "queers an stuff', but I am one of the big picture boys [some of the other 
gay and lesbian students see him as a model and protector] and I expect that I will sooner 
or later have to walk the line for one of the little ones. Do you feel like a parent for 
some of the younger kids? Yea! Right on, now at this time there're kids in the hall, 
these are the young ones. These are the kids who came out in grade school and now 
they're in the halls at __ and we don't have the nicest people in the world walking these 
halls. I've seen five kids today look like they were "gonna" get the shit kicked out of 
them after school just 'cause they walk around with a the flag or the angle on them. 
These kids need to have someone watching for them, cause they are no one no where no 
fast and some of these big boys will mess with their faces just to make them look like -shit. I hate this about the little ones. No one was there for me and now I know that I 
"gotta" be there for them. 
6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
Parties are a new and different world. When I party, I party with friends. I don't 
hang with just queers and I don't feel like I need to just because I know I'm queer. I 
expect that the world will be bigger and bigger as I grow up and that sooner or later I will 
be able to be just me at all times, but right now I have a job to do and that to live to see 
the college thing happen. Ifl can get out of here and into the system, I can work it--
work it to the end. I will succeed! 
7. Have you ever discussed sexual orientation with friends at 
church/synagogue/temple? 
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Church is for the family. The family is Evangelical and mom's mom is the head 
ofthe Church. We don't even exist in church. The queers in the church in S.F. have it 
made but they don't have a family with them. The queers that I know here who come out 
to the family end up in S.F. and I want to keep my family and friends. I need to have 
them. I can't afford to face the world without them cause I know that I'm just a single 
lost guy. The family and the church! Man, ifl could hang the church I would, but I 
know enough to just let it be. To me it's the end of the line. When the old folks go the 
new folks will just roll over and start new. Kind a like that preacher in S.F., that 
nigg ... Black dude at the memorial church. I think you mean Glide and Rev. Williams. 
Yes. Now there's a cool man. He has a church for all people and now might be the time 
for me to find a way to get to it. A church for all the people, queers included. 
8. IP>-Ifyou are a member of a church/temple/synagogue, how do you feel when 
you bear what your religious group has to say about gays and lesbians? 
Church people are church people. I don't have the time to worry about their silly 
asses. When they try and hurt me I'll fight. So long as they just talk about me I'll stay as 
far away as I can. But, didn't you say that your mom's mom was the head of the 
Church? Not really the head of the Church; a group of women run the church. But she 
is important and I know that she cares for me and the rest of the world. She just can't 
face the real queer in her grandson and still face the community. I owe her this much 















Response Sheet - 2 
[confidential] Roman Catholic High School 
9 
Family attends services at a Jewish Temple in the Bay Area with 
regularity. Student considers himself a practicing Jew in good 
standing within the community. 
222 
1. Have you ever revealed your sexual orientation to your friends? [If so,] How 
did they respond? 
You know, I've never really spoken about it with any friends but I'm sure that 
some of my friends know. I really know that they are gay and they must know that I'm 
gay. Someday I'll get the nerve to speak up to one of my friends. We all pretend that 
being gay is cool and that we have friends who are gay. We all go to the coffee shops in 
the Castro -- the cool ones where all the kids hang out, but we never even admit that we 
are gay. I guess that's okay, someday I know how to talk about myselfwithout being 
afrai<1.9f dying! 
2. Have you ever revealed your sexual orientation to members of your 
immediate family? [If so,] How have they responded? 
When you say, "immediate family", are you including aunts and cousins like? If 
you are, then I have. I have a cousin, ____ , he lives in L.A. and he's also gay and 
belongs to a club for teens at his local school. He's so lucky to have this club. I was 
there visiting him last summer when my parents had to be away on business -- they don't 
trust us to stay home alone so we had to go south. While I was there ___ and I went 
to a meeting at the teen center. Wow, I'd never been surrounded by so many people, kids 
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my age, older adults, counselors, teacher, ministers- I think all of them were there for the 
same reason at least they seemed to be there to work with the kids from the area. 
Everybody was really nice and I felt so angry. Here I was living in San Francisco and 
where was I going Friday after school! The dances at school, can you even imagine what 
might happen ifi came to a dance at school with a guy! I would end up a target on the 
football field or worse. I can't believe that I had to go to L.A. to find a place where I 
could get together with other kids and share about life. What question was I answering, 
okay, yes. ___ is so cool and I'm so lucky to have a cousin like him but we don't 
see each other very often and it's not like we talk on the phone each day. That would be 
really strange anyway. He and I are related -- not really friends, but I guess we have a lot 
more in common than we ever thought! 
He's not out to his family either and I don't think that this is in the cards in the 
near future. You see both our families have some standing in the community and I don't 
see them just jumping at the chance to announce to the world that little ___ is Queer. 
Yea, maybe they might react different but I'm not going to be the one to push them out of 
-the closet. I can just barely talk to my dad as it is and my mom hasn't got the time to cook 
dinner much more sit and talk with me about my life. You sound angry with your 
parents? I am angry. I'm really pissed off that I can't have a relationship with either my 
parents or with my friends who are Queer because neither of my parents is ready for the 
stuff that comes with having a gay son! Pissed off is not the best way to say how I feel. I 
feel pissed on, left out and generally disregarded by the way they treat me. I know that 
some of it is just how all parents treat their kids but I feel like they don't give a shit about 
who and what I am. I hardly ever get as much as a question about school! How can I 
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expect them to ask me about my real life! My father hates faggots! My mom, she knows 
about me but she can't...won't say anything to dad. He just can't seem to say enough 
about gays and lesbians. Sometime[ s] I feel like he knows and just says these things to 
hurt me, but then I know that he can't...wouldn't...would he? 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
It would be easier for me to tell you how I feel when others are aware that I'm 
Queer, cause there are so few people who know. I guess both situations make me feel 
sad and weak. I don't have the nerve to speak out about who I am at school and at home 
I can't even imagine what might happen ifl spoke up. I can see it now at the dinner table 
--mom would fall on the floor in tears and dad would just leave the table-- like to call a 
doctor. We'd be in Pacific Memorial so fast that your head would spin. "Yes, Doctor 
Jones, yes, my son he needs your help." Meanwhile mom is till on the floor at home. 
Just what I need to have happen, my father would send me away for the rest of high 
school, probably to the same old prep school he went to back east, just to save me from 
the e)j.ls of queerness. I hate my family and I wish that I could trade them in for a whole 
new set of relatives! 
4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
I've tried to make sure that the people I run with at school are not the kids who 
make fun of Queers. I guess there are people who know that I'm gay just because I hang 
around with the crew and other theater people at school. We have a really cool theater 
program and __ , she is really cool and loves all of us. I guess she has been working 
with the ____ [theater troops name] for a long time 'cause she has the respect of 
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everybody even the jock teachers. Everybody works with her and supports her. In the 
spring when _____ [theater troop name] puts on a musical review, there is this 
tradition that the jocks in the senior class all participate. She works with them like the 
rest of us and sees that we all work together. I hear people make jokes about gayness all 
the time. The latest way to describe something that you don't like is to call it gay. 
"Those shoes are gay." I hate it when others call things gay 'cause I know that they are 
saying that they don't like the thing and that gay is uncool. I'm not a pair of shoes and I 
don't want to be treated like a pair of shoes. I want to be seen just like everyone else. 
I'm a part of ________ [school name] community and I want others to 
respect me but I'm sure that they might just beat me if I spoke up. You see that I'm not 
the biggest guy at school. I'm so afraid that I might get hurt or forced to leave the school 
ifl speak up for gays and lesbians. It's so clear to me that when my friends are making 
fun of other gays that I have to sink back into the room, almost become part of the 
furniture. I want to reach out and strike their words as they speak, but, I'm trapped. I 
can't move! I can hear my committee telling me that to speak up now would be like 
-killing myself. Rather than stand up for myself and the other queers on campus I just 
shut up- pretend not to be hurt". Those kids who do are immediately called faggot. I 
know one guy-- he plays basketball at school-- I don't think he's gay but I've heard 
others call him faggot. One of my friends said that he spoke at a school meet last year 
when Secrets was on campus. He must have said something positive because right after 
that visit the rest of the kids started calling him names. I don't want to be part of this. 
I'm not even part of the basketball team and I can't imagine being singled out for 
something like being queer. 
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5. How do you feel when sexual orientation becomes a topic in class? 
It depends. Some times I want to leave the room. Can I get to the bathroom! 
Will Mr. ____ let me go home. I'm sure that ifl start to speak about it I will get the 
reputation of being a fairy and the rest of the year will be hell. I was sure that taking part 
in this project was going to cause me all sorts of trouble, but I guess Mr. _____ _ 
has been really careful to see that no one else knows just what it is that we are doing. I'm 
sure that if others discovered who and what I was I might have to go to school in another 
country just to be safe. Sometimes when we're in religion class with Ms. 
______ I feel safe and almost ready to discuss sex, but most of the time I'm just 
afraid that others will forget that I'm alive and I'll never have any friends. 
6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
I don't go to parties. Well, I did go to the cast party after the last play and that 
was fun, but my parents aren't really into letting me go out yet, they still think I'm a little 
kid. -7. Have you ever discussed sexual orientation with friends at 
church/synagogue/temple? 
I can't! We are not a people who speaks about this kind of stuff. I know that 
there are gay and lesbian Jews because I saw them at the Castro Street Fair last year. I 
was really happy to see that I wasn't just the only gay Jew in the City. I was going to 
speak with them but the fair is filled with all sorts of people and I wasn't even supposed 
to be there. I was afraid that someone at the booth would have been from our Temple --
just what I needed was to run into a friend of my family. 
8. If you are a member of a church/temple/synagogue, how do you feel when 
you hear what your religious group has to say about gays and lesbians? 
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The same feeling that I get when I hear people talk trash about other people is the 
feeling that I get when I hear people talking trash about me. I guess I've had just about 
enough of this. I remember hearing dad and his friends talk about Queers. They have a 
word in Yiddish for Queer but I can't remember what it is. I know that it's not nice and 
that when my mom heard dad and his friends use it she told them that they were not to 















Response Sheet - 3 
Private Independent School 
11 
He and his family are practicing Roman Catholics 
1. Have you ever revealed your sexual orientation to your friends? [If so,] 
_How did they respond? 
I've told a few of my friends that I'm gay and all of them have been really 
understanding. Most ofthem are girls and part of the team and they have been really cool 
about it. I guess some ofthem are surprised because one of them told me that she was 
sure that I was straight and that I was just kidding her. I tried to convince her that I was 
for real. I guess she believes me now that she's met my boy friend. I have this one guy 
friend on the team who I've told and he treats me like nothing new has been added to the 
water. I think he's gay and just came out to the idea. I'd love to help him out. I belong 
228 
to a teen center sponsored by a local counseling group and he might really enjoy going 
there. I guess I need to admit that I would really enjoy having him there with me! 
2. Have you ever revealed your sexual orientation to members of your 
immediate family ofyour orientation? [If so,] How have they responded? 
I guess you could say that I revealed my sexual orientation to my mom, if you 
consider that she searched my wallet and discovered some stuff that I had picked up at 
the counseling center in Berkeley. I was really mad with her. She had invaded my 
privacy and all she wanted to know was what I was doing with faggot stuff in my wallet. 
She never asked me ifl was supporting some friends with this choice. Can you imagine 
that, he she found the stuff in my wallet but she wanted it to belong to friends of mine, 
certainly not to me. Still today I have to remind her that she is talking down to me. She 
hates the gay community and thinks that I have been trapped in it by older and "wiser" 
guys. She threatened to remove me from school and send me South to my grandparents 
but I told her that I would tell the police that she was abusing me if she tried to move me 
out earlier. We don't get along too well. I talked with one of my teachers at school about -this and she had my mom come into visit with her. They talked for a long time and now 
mom seems to be more accepting of me but I don't think we're what you call close. 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
Most people I know are unaware of my sexual orientation. I don't walk around 
with a sign on and since I play a varsity sport none of the guys think that I'm pink. I just 
fit in and go on with life. So long as they don't force me to behave in a way that is 
against who I am I'm happy to have them as friends. 
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4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
Like most people I know in my situation, I try not to call attention to myself. 
There are times when I feel attacked by some of the things that are said in class, but most 
of the time I'm aware that these guys are just stupid. Last week I was in history class and 
the topic of gay rights was brought up. One of the players at school had decided that 
gays and lesbians should be sent away, that all of "them faggots" needed to be moved on 
over. I was mad that I was ready to jump out of my seat when the teacher, Mr. 
______ sent the student from class to the Dean's Office. After the student left 
the room, Mr. _____ spoke quietly to us all about the need to create a space for 
______ [student name] where he could grow. The teacher went on to talk 
about harassment and the need for each of us to be careful and aware that the words we 
use can cause pain ad suffering. I guess Mr. ______ met with 
------- after school that day and he has never again made any comments in 
class about gay boys. I was going to come out in class one day but friends of mine told 
me that this would be like putting a gun in my mouth and killing myself. They seem to -
be a lot more worried about this coming out than I am. I guess that I will speak up sooner 
or later but right now just doesn't seem to be the time. 
5. How do you feel when sexual orientation becomes a topic in class? 
Class is a pretty safe space. Most of the teachers at school are cool and they run 
classes where things can be discussed in a way that doesn't threaten anybody overtly. 
What do you mean, threaten people overtly? Can you explain this? Sure. 
Everybody finds topics at school that cause them to become self-conscious, whether that's 
sex, or race, or even mus1c. But the teachers at school try and create an environment 
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where we can speak our mind without being afraid of having people make fun ofus. The 
problem starts after class when the halls are crowded and those same quiet kids begin to 
hassle you in the hall. Go back to the classroom for a minute. How do you feel 
threatened in class about, say, the topic of gays and lesbians? That's right, I was 
talking about gays and threats. Well, you know that guys find the topic of sex uncool to 
discuss outside of the fact that they like to pretend that they F .... all the time with every 
girl that comes within five feet of them. So, when we come to the topic of sex between 
guys or to the topic of civil and legal rights for gays, these guys become uncomfortable. 
I've seen it everywhere I go. Straight guys are uncomfortable with discussions about gay 
sex, except when they are talking about lesbians. I've heard more guys on my team talk 
about wanting to watch lesbians do it that I'm ready to pay for it just to keep them quite. 
6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
Like I said, class is easy. The teachers- for the most part-- keep control of the 
classes and see that everyone is respected for their opinions. Now, parties are a different 
-matter. I've seen some nasty fights at parties and many of them have something to do 
with sex and guys. Guys just seem to need to fight and sex is the closest topic to most of 
their hands and heads that this seems to be the topic that always leads to fights. I'm not 
really ready to fight for the rights of others. I'm not really sure that I'm ready to fight for 
my own rights. Right now I just want to be able to make it to the next week without 
having to explain who I am or why I act the way I act. Can't I just be and the rest of the 
world just leave me alone? I feel like I'm the center of a big storm and that the eye of the 
storm will never reach me. I hope it gets better in college! 
7. Have you ever discussed sexual orientation with friends at 
church/synagogue/temple? 
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No, I don't like Church. I go to Church with my family because my parents say 
that we have to do it. I have to be a good role model to my three younger brothers. Can 
you imagine what kind of response I might get at the breakfast table one Sunday when I 
come out to mom and dad with their morning breakfast? 
8. If you are a member of a church/temple/synagogue, how do you feel 
when you hear what your religious group has to say about gays and 
lesbians? 
I don't like to listen to what the priest says at Church. I don't think I've ever 
heard him say anything about gays and lesbians, but if he did I'm sure it would have 














Response Sheet - 4 
Self-identified Lesbian 
Caucasian 
[confidential] Public School District 
12 
NA 
1. Have you ever revealed your sexual orientation to your friends? [If so,] 
How did they respond? 
Take a good look at me. Can you imagine how hard it is to hide the fact that I'm 
• a dyke? [The student is a 5' 3" female with a shaved head and several facial and mouth 
piercings] Most people just assume that since I hang around with women, dress like this, 
and march in the Freedom Day Parade that I'm who I am and nothing new for the asking. 
2. Have you ever revealed your sexual orientation to members of your 
immediate family of your orientation? [If so,] How have they 
responded? 
My immediate family is not the safest place for me but I do have parents. My 
mom and dad are not living together. She is dying of cancer and he's so strung out on 
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crack most of the time that he can't see the wall because it moves too fast. I'm seeking 
emancipation right now, but the process is not designed to help the minor kid. I've done 
everything except call the police in for the times that he has beaten me. The next time he 
raises a hand to me I'm going to leave. I have talked with the counselor at school and she 
has been in touch with the CPS -- fast bunch they are -- they sent some whiter than white 
straight dude over to visit me at school. Clean! Man he was so clean that I thought I was 
in heaven. He seemed to be interested in my story but he was not going to come and see 
me at home until I called the police on my dad. No matter how many times he hits me I 
just can't bring myself to tum him in. He's all that I've got and I can't depend on my 
mom. The sicker she gets the more she's dependent upon me for help. Dad may be 
rough but he still is dad. I will be much better off next year when I can go away to -school, even just to S.F. State. I already know that I've been accepted at State and that's 
where I'm going to attend. They have a gay and lesbian union there and I've already met 
some of the members at parties and at the Lesbian Night March the night before the Pride 
Day Parade. 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
Usually, I feel really good in situations when my sexuality gets little notice. Like 
I said, I'm not sure that people don't notice-- or at least assume that I'm a dyke-- but 
there are times when the topic never comes up. I'm just like the rest ofthe teen 
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community - I look the part, act the part, play the part. What do you mean, "play" the 
part? Well, today the world is a place of roles and expectations. Please expect that 
teenagers are going top act in certain ways and I can play this game with the best of them. 
I don't really believe all the stuff that others think I believe and I really hate the fact that 
there are stereotypes in life, but there's not much I can do about ending stereotyping. We 
are the way other's perceive us and no matter what I do to say that I'm different, the rest 
of the world will find a way to fit me into some stereotype. 
4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
I make jokes back about straight folks. In school the rules are pretty strict. Racial 
and sexual harassment is punished. This is one of the few things that can get your ass 
canned by the admins. Most admins [principals and deans] are afraid to act on 
disciplinary issues, but if someone screams "faggot" they're out of school in a flash. I 
guess there are some people afraid that we will sue the state and then maybe there are 
some who actually care for our well being. 
5. _ How do you feel when sexual orientation becomes a topic in class? 
Like I'm on stage! I have the floor and frequently I'm asked to speak for the 
community because I'm part of the identified Queer community. I don't mind it and in 
some ways it gives me a place of respect in the school. 
6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
I speak out in support of the community all the time. It would be easier to talk 
about the times when I have failed to support any cause that moves the world forward. 
I'm for saving trees, fleas, fishes, whales, and even gay dolphins! No one is going to put 
me down and just walk away without feeling like they have at least met their match 
intellectually - usually not a really difficult task -- a stereotype of ignorant straight 
people, sorry. 
7. Have you ever discussed sexual orientation with friends at 
church/synagogue/temple? 
I'm not really into church stuff but I won't pass up an opportunity to set the 
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record straight about queers when I have a chance. God help the missionary who comes 
to my door. 
8. If you are a member of a church/temple/synagogue, how do you feel 















Response Sheet - 5 
Self-identified Straight 
Hispanic 
Private Independent [confidential] 
12 
Family is practicing Methodist but the student does not participate in 
religious services. 
1. Have you ever revealed your sexual orientation to your friends? [If so,] How 
did they respond? 
This question really sounds funny at first but after I think about what you are 
doing I realize that there's more to it than meets the eye. Kind a like some of the stuff we 
do at school in class. What appears to be one thing really is another. Wow, what more 
can you say? How is this question like that? I'm straight and I don't ever think about 
that fact until someone else comes into the picture who is not straight. That's when I 
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realize that I have it easy compared to some of my friends at school. I know some of the 
girls have tried each other. I really might like to try that sometime soon, but right now 
I'm happy being who I am. Maybe when I get to college I'll be more comfortable and 
ready to explore this area oflife. Not now. You were talking about the awareness of 
sexual orientation. How does being straight make this question seem odd to you? 
Odd, that the right word, but the question's not odd. The reality that I find the question 
odd is the odd thing. People are people. My mom and dad have taught me this all my 
life-- Black, White, Green, Russian, Spanish, we are all okay. But, I've never heard 
them mention gay people before. I think that this might be the exception to the rule that 
everyone is okay. As I think about the question being odd I realize that I don't really 
have a place in my life for gay people. I don't dislike them and I really don't wish them 
harm. I just don't let them into my life in any significant way. 
2. Have you ever revealed your sexual orientation to members of your 
immediate family? [If so,] How have they responded? 
NA 
3. _ How do you feel in situations where others are unaware of your sexual 
orientation? 
There are times when I feel uncomfortable about being with lesbians. I mean, 
they don't know what my orientation is and I'm sort of afraid that one ofthem is going to 
hit on me. I guess that's like what the guys feel in the gay stuff. Maybe we just need to 
pay closer attention to the rules that say unwanted sexual stuff is wrong. Don't get me 
wrong. I'm not saying that people shouldn't be able to be what they are. I just think that 
sex and dating and stuff like that should be private and not open to everyone. Ifl want to 
date a guy maybe I need to ask him in private- that sound's so strange! Have you ever 
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been aware of a sexual harassment situation at your school? That sound like what 
you're trying to avoid. That is what I'm talking about. I think all of us have a right to 
be with the people we want to be with, but I don't think that others have a right to force 
us to be with them, even to sit with them when we are uncomfortable. I have seen girls 
get involved with guys and later be sorry to be involved. When they try and end the 
relationship the guy keeps calling. There must be something about guys that makes it 
hard for them to hear the word, no. Well, after the girl brought this to the attention of the 
counselor, the whole situation was brought to the principal and the girl, her parents, the 
boy the police ... everyone got involved. A very messy situation. I can't see a better way 
of dealing with this though, and don't think the girl did the wrong thing. People just have 
to understand what Ms. ____ keeps telling us in class, "No means No and, No 
never means maybe!". What a great line. 
4. How do you respond in situations when your peers in school make jokes 
and comments about gays and lesbians? 
Gay people are safe at our school and I really don't hear that much stuff about 
them. When I do hear things said about someone, if I know them I might stand up for -
them. What do you mean by "stand up for them?" Ifl know that someone is talking 
trash about another girl I'll try and stop it. But, not everything that is said about other 
people is trash and sometimes what the girl is saying is true. I guess I need to think about 
this question some more. Can we come back to this later? Sure. 
5. How do you feel when sexual orientation becomes a topic in class? 
Sex in general is not a topic that I find uncomfortable. In class we are all taught 
to respect each other. So, most of the conversations that we have in class are just that. 
Where things get bad is when the teachers aren't there to moderate the hotter topics and 
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discussions. I've seen fights break out over words that are used to describe another 
person's boy friend. One girl called another girl's boy a "fruit" and that ended in both of 
them being suspended from school for three days. The more we use words that are 
hateful the more trouble we seem to cause. I guess I need to become more aware that 
words really carry an impact and that what I say has an immediate effect on the people 
around me. I guess I can be as positive as I can be negative. Positive is just so much 
harder to explain and others are so much more into hearing the negative stuff. I don't let 
other people speak about my friends in ways that are hurtful. Maybe I need to be as 
protective of those I don't know as I am about those I know. 
6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
Yes, I don't like to hear others say stuff that hurt people. I really believe that we 
all have a right to be ourselves and when I hear others stepping on these rights I get 
pissed off and speak up for them. How do your friends react to these responses of 
yours? Well, they sort of expect me to respond in this way because I can't keep my 
--mouth shut about much of anything. I'm real active in the student government and I feel 
like I have a responsibility to represent all the members of the school community. We 
have a diversity club here on campus and I have been to several of their meetings. I have 
suggested that I might be their representative at the ASB [Associated Student Body] since 
each club has a member automatically. Right now there are no members of the club who 
want to be out on the council, but I don't think that the club wants to take me up on my 
offer of help. 
7. Have you ever discussed sexual orientation with friends at 
ch u reb/synagogue/temple? 
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I don't go to Church often, but I think that the stuff that we hear about sex and 
religion at church is mostly bullshit. Really, look at the place of women in the Church 
and you tell me that I should take these men seriously when they start talking about sex 
and responsibility. Even in our Church where people are generally liberal, I don't think 
much about the stuff! have heard. ·The attitude of the clergy just reflects the attitude of 
the people in the community with the biggest incomes. 
8. If you are a member of a church/temple/synagogue, how do you feel when 
you hear what your religious group has to say about gays and lesbians? 
Bigotry is bigotry whenever and wherever it is practiced and you can't tell me that 
just because somebody says that God disapproves of something that they are necessarily 













Response Sheet - 6 
Self-identified Straight 
African American 
Public Sector [confidential] 
12 
Baptist 
1. Have you ever revealed your sexual orientation to your friends? [If so,] How 
did they respond? 
Sure I have. My sexual orientation is revealed in everything that I do and say. 
There's nothing about me that I need to hide so I don't even think about the issue of my 
orientation. Actually, as we talk about it here I realize that my orientation is so easy to 
accept because the majority of the people I know share this orientation. Wow! Still, I 
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realize that being Black in a chiefly white culture is not so easily accepted. I wonder if 
gays and lesbians feel the pressure of being gay and lesbian like I feel the pressure of 
being Black? Around the people I spend my time with, sexual orientation is not 
discussed. I only have one friend who has ever talked to me about orientation and that 
turned out to be because he is gay .. I guess unless a person has some reason to feel 
different from others there's no reason to discuss it at all. 
2. Have you ever revealed your sexual orientation to members of your 
immediate family of your orientation? [If so,] How have they responded? 
We don't talk about sex in any way at home. The closest thing to a sex talk with 
my parents came from my older brother when he told me about condoms and let me 
know that I wasn't supposed to talk with dad about them. Somehow I felt like dad had 
asked _____ [brother's name] to speak with me about sex. If you were to discover 
that you were attracted to other men, how might this conversation go at home? 
Forget it! If this happened I don't think that there would be more than two words spoken 
as I was thrown out the door. My parents don't seem to be as cool with sexuality as they 
are wj!h race. I guess race is closer to home for them and sexuality is really far removed 
from them. I'm not even sure that they have sex! 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
I've never been aware of this before. Like I said, my orientation is unspoken 
because it's shared by others. 
4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
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When the guys get together and start telling jokes and stories about sex, I don't 
make a big deal about it. I have noticed that they never tell jokes about Blacks when I'm 
around and I have wondered just whey we tell jokes about gays. What if one of us were 
gay, how might that person feel? Well, this really is a stretch. I don't think that any of 
my friends are gay. Since you made the connection between being Black and not 
having jokes told in front of you, do you think that your friends might understand 
this same thing if you suggested that jokes about gays might hurt someone's feelings 
also? No way! No way am I going to be the one who takes the lead in this act. I don't 
want to have them telling stories about how I'm Black and a gay lover at the same time. 
F .... , I'm not going to speak up when the guys at school start picking on queers. I want to 
live to see my next birthday! Do you think that they might speak about you behind 
your back? Yes, I know that they do because I've come into a room and all of a sudden 
I know that they stop speaking, just like they shouldn't have been speaking in the first 
place. I guess they might be talking about Blacks. I'm one of the few Blacks at the 
school and some of these guys have never met another Black man. -5. How do you feel when sexual orientation becomes a topic in class? 
Class is class and we have conversations about all sorts of stuff. In class we have 
a moderator in the teacher and I don't think anything of it. 
6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
No, I haven't taken this chance. I'm not really sure that I know what I would be 
defending about or for. I haven't decided just what I think about gay rights. I know that 
some of my friends say it's the same as equal; rights for women and Blacks, but there's 
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something different about this that I can't get my hand on. I just don't want to be the first 
to speak up. 
7. Have you ever discussed sexual orientation with friends at 
church/synagogue/temple? 
NA 
8. If you are a member of a church/temple/synagogue, how do you feel when 
you hear what your religious group has to say about gays and lesbians? 
I don't like most ofwll.at I hear at Church and I just sit and let it role off my back. 
I'm not going to fight with the preacher, my parents, my family! I'm not fighting with 
anyone over anything. The Church has many different ideas and most of them are 
designed to control my life. When I go away to college you can bet that I will no longer 















Response Sheet - 7 
Roman Catholic Independent, [confidential] 
9 
Episcopalian 
1. Have you ever revealed your sexual orientation to your friends? [If so,] How 
did they respond? 
A couple of my friends are aware that I'm gay, mostly girls that I know through 
the _____ [civic theater organization]. I have been part of this group since I was 
in 5th grade and have kind of grown up with them. It's sort of like talking with my sister 
except I don't really talk with my sister. I'm glad to have them to share with! Were 
242 
your friends surprised that you might share this information with them? No, 
actually, they were not surprised by what I told them either. I remember asking myself if 
everybody would respond the same way that these girls did. Then I thought about telling 
my dad and mom. That idea went flying out of my mind as quickly as it flew in. No way 
was I going to bring this up with either dad or mom. 
2. Have you ever revealed your sexual orientation to members of your 
immediate family of your orientation? [If so,] How have they 
responded? 
No. I'm not sure just how to do this, but I'm going to have to say something 
soon. I was dating this guy that goes to school. We met at a drop-
in meeting at in Berkeley. He's great and really cute. The 
only big problem is that he's a senior in high school and he wants me to go with him to 
the prom. My parents-- I'm going to have an attack! Just the thought of being that out 
makes me feel really sick in the stomach! I don't think I have the balls to carry this off. 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
_Relieved! I'm always afraid that I've got a sign on my back that says kick me, 
I'm gay! Where do you think this sign comes from? I'm sure that I made the sign 
myself. I may be young but I'm not a fool. I realize that who I am is okay, but I can't 
face the pain that others seem to experience around this issue. What will my parents 
think when I tell them? My mom is going to die; literally, she might drop dead from the 
shock. I just can't be responsible for this too. What else do you feel responsible for? I 
know that being gay is my choice. I just find it easier to deal with guys and I really feel 
like I have disappointed my family. What are they going to do when I come home with a 
boy friend? I'm really worried about getting sick. What ifi catch AIDS? I know how to 
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prevent it, but what if ... God, I'm frightened. Do you have others to share this fear 
with? Can you talk with other adults about this stuff? I have some good teachers 
who are friendly. Mr. ____ is the moderator of our theater club and I think he's gay. 
I might be able to speak with him. Of course, there are the people at the drop-in center in 
Berkeley. I can always tell them how I feel and this makes me less like a monster and 
more like a person. 
4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
I try and hide. Sometimes I find that I can address the feelings that come up if I 
talk with the teacher, but I never say stufflike "shut up!" I don't think I can do that yet. 
5. How do you feel when sexual orientation becomes a topic in class? 
I feel like everyone is looking at me when we start these conversations. Even 
when I don't say anything and the class is focused on the front ofthe room, I feel like the 
class is watching me working at my desk. I really would like it better if the topic just 
never came up. I feel so sad and uncomfortable. -6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
The only time I have spoken about being gay or feeling like gays have rights and 
privileges was with my friends at theater- oh, also, with _____ [,student's name]. 
He and I have talked about how we feel and how we wish that others would just let us be 
friends without feeling dirty. What are you feeling dirty about? Sometimes people 
make jokes about the ways gays have sex and this is a dirty thing. I've never had sex that 
way but I'm sure that it is not anything like these people say. I can imagine what sex is 
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like. I've never had sex with anyone. I want to have sex with ______ [student's 
name] but I don't know where or when this will happen. I just don't know about this 
prom stuff. I wonder if I should go or not? 
7. Have you ever discussed sexual orientation with friends at 
church/synagogue/temple? 
I don't hear about sex at Church. We do have a youth group that meets at the 
Church hall and I have friends who attend this. They have invited me and told me that I 
will enjoy myself, but, I hate to join new groups; I just feel really out of place. 
8. If you are a member of a church/temple/synagogue, how do you feel when 
you hear what your religious group has to say about gays and lesbians? 
I know that God loves me and that he will bless me with peace. I know that who I 
am is okay. I just don't understand where sex fits into all of this. Does God think that sex 
is okay? I know that people are supposed to enjoy sex, but what about gay people? It all 
seems so stupid that we let others make rules for us about sex and stuff like that. I think 
that we all ought to make our own rules about love and life and not worry about what 













Response Sheet - 8 
Self-Identified Lesbian 
Filipino 
Roman Catholic Independent [confidential] 
11 
Roman Catholic 
1. Have you ever revealed your sexual orientation to your friends? [If so,] How 
did they respond? 
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Some of my classmates know that I'm a lesbian. I have known this about myself 
for a long time. I have two sisters; both are lesbian and they have been part of my life for 
as long as I can remember. The issue of not telling people is less an issue for me and 
more an issue for the teachers and other students. You see, my dad is dead and my mom 
and I don't have secrets. She knows about me and my sisters and she's okay. I don't 
mean that she never was upset, but I get the feeling that over time she has come to see 
that we're okay and that we're not going to become something she won't recognize as her 
daughter. Family is really important to us and this has 'cause some problems. I guess 
we're sort oflucky that our dad is dead. Men in our culture don't deal well with anything 
that they don't understand and I know that he would not understand this. We don't let 
our grandfather know but grandmother does know and she's cool too. My friends come 
over to the house and spend time with us. We are just like other families but we don't 
have any men in the place. Like I said, the real problem is at school when other kids tell 
their parents and the parents tell the teachers and the teachers get worried. I've even been 
in the principal's office and she has suggested that maybe a better school for me might be -_______ . I guess she just doesn't get it. Her reasons were because the school 
was closer to our home. We travel from the Richmond to S.F. each day with mom and 
she drops us at school. Sometimes I take BART with my sisters when it's late. Other 
times I just hang around at the library and wait for mom to come get me after school. 
2. Have you ever revealed your sexual orientation to members of your 
immediate family of your orientation? [If so,] How have they 
responded? 
(See above) 
3. How do you feel in situations where others are unaware of your sexual 
orientation? 
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My orientation is an issue for others, not me. Well, I don't mean not at all for me. 
There are times when I feel like others are treating me with disrespect and this makes me 
angry. I don't want to be treated specially, but I don't ever want to be treated with 
disrespect. Sometimes I think that the adults we meet have a harder time with mom's 
ease with us than they have with us as lesbians. I'm talking about my sisters here too, 
since we all went to the same school and they graduated only two years ago when I was 
just beginning school. I wish that other gay kids had the chance to see our family. I 
think that it has made all the difference in my life. I feel really blessed by God and my 
family. 
4. How do you respond in situations when your peers in school make jokes and 
comments about gays and lesbians? 
School's tight. The teachers and students are pretty tuned in on the issues of 
racism, sexism and other forms of discrimination. At an all girl's school we address 
issues that are important to women more frequently than they do at mixed and boys only 
schools. I feel like we have all the protection and guidance we need to address issues that -come up in class. Usually the teacher has to remind us to be polite and not to interrupt 
each other. But it's rare when someone is rude. The few times that this has happened in 
class we have dealt with it as a class and openly. The problem really exists outside of the 
classroom. When we get together without adults and with guys some of the girls can 
become really bitchy and mean. They make remarks that are really aimed at making gays 
feel outside ofthe group. I don't let this stop me from speaking up. I have had my share 
of fights and I expect that this might continue for some time. I just hope that as I get 
older I will be able to talk more and fight less. 
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5. How do you feel when sexual orientation becomes a topic in class? 
I know that I'm seen as an expert so I don't get worried. I'm glad to be able to 
share my life freely and I know that others wish they could also. There are other lesbians 
at school, but without the support at home they are unable to speak out. I know that they 
envy me because they have told me so. 
6. Have you ever spoken out in support of gays and lesbians in class or when 
you are at a party with your friends and the issues involving sexual 
orientation are discussed or joked about? 
Yes! I am not going to sit and let anyone trash me or the rest of the community. 
7. Have you ever discussed sexual orientation with friends at 
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